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Abstract

he Content-Based Instruction (CBI) approach is currently one of the most widely used

approaches to the teaching and learning of a second language. However, the assessment of
immersion programs, which revealed the inefficiencies of bilingual students, has led researchers
to adopt new approaches, in which learning and teaching strategies are used. This paper argues
for the use of a strategies-based instruction approach, which allows students to develop not only
communicative but also academic language skills, deemed necessary for their cognitive
development.

Aéerc xkderbra
Aibaokadia TnG yddooag ue Bdon To mepiexouevo, Aisaokalia e xprion otparnyikdv, Baor-
KEG Alamrpoowmik€g Emikovwviakég AeéiotnTeg, [vworTikr Akabnuaikr wooikr IkavernTa.

1. Baowkég apxég Si8aokaliog prag Aedtepnc Ndooog

To YEVIKG TTAGO10 aipX@V TTOL apopd: T pdenon kai Tr didbaokodiar piag AevTepng MNwooag
(r2)", epdéoov autr aTroTeAEl 6XI HOVO TO OVTIKEIHEVO, OAAG Kt TO P€oo Tng didbaokahiag oe

piac oxoNikr TaEN, Ba propovoe va cuvopioTel oTa e€AG onpeia:

® H didaokahia Tng AeUTepng MNwooog BewpeiTal TePICTOTEPO ATTOTEAEOHATIKY, 6TOV dIOG-
OKETON PEOOH OE VOl AVOEVTIKG ETTIKOIVWVIOKS TTepIBGAoY, 6TToU o1 pabnTEG ekTiBeEVTON o€
YAWOOIKG €peBioPaTA TTOL TOUG EiVal KATOVONTG KOl TOX OTToior Bewpolv eviIa@EPOVTa
(Genesee, 1994).

® H mpooéyyion Tng YAwooikAg SIdaokoAiag, dTav ouvdudletal pe T diSaoKaAia Twv yvo-
OTIKQV QVTIKEIPEVWY TTOU SIGGOKOVTOI OTO OX0AEID, BEWPEITAN MO0 ATTOTEAEOUOTIKA OTT6 TV
aUTEVOpN SIBAOKOAI TOU YAWOTIKOD HABAPOTOS.

® H dibaokahiar Tng 2 ogeiel va AapPdver uTTOYN TNG TIG IBIXITEPES AVEYKES TV GAAGYAWO-
OWV HaBNTAV, o1 0Troiol XpeIGLovTal, EKTEG ATTO TN YVAOT TNG YAWOOOS, KOl TPGTTouS TPpo-
ofaong oTo TEPIEXOHEVO TWV OXOAIKGV HOONUGTWV.

' H xprion Tov 6pouv oxeTiCeTan pe T didaokahiar Tng AeUTepng MNwooag oe éva mepIfdAlov dtrou 1 YAdooo
auTr eivar Kupiopxn Kol agopd HoBNTES 0TOLG OTIOIOVG N EKPABNOT] TNG ETTETAN TNG EKPEONONS TNS PNTPIKAS
Toug YAwaoos. O 6pog dev apopd didaokaAia Tng 2 o€ diyAwooovg pobnTéS Tou TPOEPXOVTAI OIS HIKTOUG
Y&poug (Mitchell & Myles, 1998).
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® H didaokadia Tng 12 xpeidletar va 0ToXeVEl GTNV avaTITUEN TO0O TWV BaoIk@Y AlaTrpo-
owmik®dv Emkoivewviakdv Ae€iotiTwv (BICS) 600 kai oty avémTuén g M'vwoTikig Ako-
onpoaikrs Mwoaoikig lkavétnTag (CALP) (Cummins, 1984) Twv poBnTdV. Me Tov TpdTTO
auTé o1 aAAGYAwoooI HaBNnTES Bar avamrTOEO0UY GUVOETEG YAWOOIKES KOl YVWOTIKEG OeEIGT-
TEG OTN YAWOOX - 0TOX0, WOTE V& PTTOPOUV V& T XPNOIHOTIOIONV G «epYOAeio HEBnong»
(Xardnbdakn, 2000, Clegg, 1996).

® H yAwooikr didaokoAia xpeidletar va oToxevel 0Tn dnpiovpyiot auTévopwy HoOnTwY, ol
otoiol Ba €xouv duvaTéTNTA TPGOPAONG OTN YV®OT), KABWS KOl IKAVOTNTA HETAPOPES
QUTAS TNG YVWONG a6 TO £Va YVWOTIKG OvTIKEIEVO 0TO GAAo (MaToayyoUpag, 1999).

2. Movtéla Sibaokadiag tng yAkdooag pe Béaon to
IIEPLEXOPEVO
Z Vv ayyAdpwvn BipAioypagia o 6pog «dibaokalia TnG yAdooag pe Baon To TEPIEXOUEVOY
(content-based instruction) eivan évag LTTEPKEIPEVOG GPOG TTOL XPNOIHOTIOIEITA YO VO KOAD-
Per pia yeviky BewpnTike Tpoogyyion yia T didbaokadion Zévng kar AevTepng Mwooas. Zop-
PWVA PE TNV TPOCEYYION aUTH, TO YAWOOIKG pédnua ouvduddetar pe Tn didaokadior Tou
TEPIEXOHUEVOL TWV YVWOTIKAV OVTIKEIUEVOV Kal SlaopoTroleiTal amd Ty Tapadooioki
YAwooikr dibaokadia, 6TTov To pédnua NG YAWooog dI6GoKeTOI XWPIOTE Ko GUTEVOUX (in
isolation), eiTe o€ xwpIoTEG TGEEIG eiTe G)1, OANG TTAVTWG TIAPWS AUTOVOHNHEVO TG T GAACL
YVOOTIKG GVTIKEIPEVO.

Ye emiedo TPOKTIKAG EPAPHOYAS TNG TTPOCEYYIONG OUTAS EPPOAVICETAI HIX TTOIKIAGTNTO,
oL dnpiovpyel opIopEveg PopEg alyxuan, eidIkG edv dev Sivovtar e€apyrig amd Tov epeuvnTi
Ol OTTOPAITNTEG DIEVKPIVIOEIG. ZUXVE, 0 6p0og pTTopel va apopd éva syllabus, oTo otoio Trapov-
o1GlovTai ol Baoikég apXEg «Sidaokadiog TG yAdooag pe Bdon To mepieyduevoy (Short, 1993),
€va eupUTEPO TIPGYPOHHG EKTTAIOEVONG TTOL XpnalpoTIolel «yAwooikr] dibaokadiar pe Bdon To
TTEPIEXOUEVOY, Evar HovTENO O1baoKaAiag 1 propel va eivar atrAcdg piar SISakTIKA TTpdTaON TTOU
TEPINPPAvVE! TO KEPGAaIO £vOg padrpaTog Tou SiddokeTarl pe Tov TpdTo auvTov (Clegg, 1996),
KUPI®wG OHWG O€ PIKPOETTITTESO.

Map» Ao auTd, Pooikés Géovag Twv povrédav «didaokadiog TG yAwooag pe don 1o
TTEPIEYOHUEVOY TIAPAHEVEL 1) apXI] 6Tl TO YAWOOIKS péOnpa 6i6GokeTan e T Poribeia Kar Tav
GAWV YVWOOTIKOV QVTIKEIJEVWV, T OTTOIX XPNOIHEVOLY WG «OxNHo» Yia TN YAwooikd 616a-
okoAia (Met, 1991).

H mpoogyyion auTi| €yive 1d1aiTepa dnpo@IAfg Kol eVpEwG amodekTh Kupiwg oTig HITA ko
oTov Kavadd, 61rou Kai Bprike EKTETOHEVN EQAPHOYH OTO HETAPBATIKG TPOYPAUUATA SiyAwo-
ong exmaidevong (transitional bilingual education), péow Twv omoiwv o1 Sfyd\wooor podnTég
peTafaivouv armé diyhwooeg TGEeIg oe TGEEIG TG KUPIaG ekTaidevong (mainstream) (Baker,
2001). XTnV TePIMTWOTN QUTI TPOKEITOI YI& HI «OEIPA AT OTPATNYIKES, LAIKG Kl 6paoTn-
PICTNTEG, TOAITIKEG KOI TIPOKTIKES TTOU HOIPGLOVTAl EVOV KOIVG OKOTIG: TNV TIPOETOINOOIN TWV
HabnTdv 1ou pabaivouy uia 2 yia Ty Evradii Toug og kavovikr Taén» (Sheppard, 1997, 0.23).
Tnv €uBGvN Tov BIBAKTIKOU EYXEIPAHATOG OVOAGHBGVOLY OTNV TEPITTTWOT AUTH 0 SGOKAAOI
™S AelTepng MMOOTOG, 01 0TToi0I EVAI EIBIKEVPEVOI EKTTAIBEVTIKON, OE CUVEPYAOION HE TOUG
di1dGokovVTES TV YVWOTIKAWY avTiKeIpévawv. H «yAdwaooikr dibaokalia pe don To mepieySuevoy,
EPOPHOOTNKE ETIONG EKTETAPEVA KOl 0Tar SiyAwooa mpoypdupara pepikig (partial immersion)
1) 0AIkNG epfamrmiong (total immersion), WG ATOTEAEGPATIKA TTPOCEYYION Yiar TNV KGALYI Twv
OKOONHOTKWOV VYKV TWV HOBNTOV.
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QoT600, N aI0AGYNON TWV TPOYPOPHATWY EUPETITIONG £PEPE OTNV ETIQAVEIR ONHAVTI-
K€G aduvapieg Twv SiyAwoowv pobnTdv, ol 0Troieg oxeTiCovTay 161aiTEPA PE TIG TTAPOYWYI-
KEG YAwOOIKEG Se€10TNTES.

IMio ouykekpipéva, oOPP®VA e TNV €PELVA, o1 HOBNTEG TToL TTapaKoAovBovoav Ta TPO-
YPGHHOTO QUTE €iYav avamTOEEl O€ OPKETG IKAVOTIOINTIKG BaBPS Tig TPooANTITIKEG He€I6-
TNTES TNG avAyvwong kai katavonong (reading), Tng akpdaong ko katavonang (listening),
OANG OXI TIG TTaPOYWYIKEG e€16TNTEG TNG opIAiag (speaking) kot TnG Ypagns (writing). Mapa-
TNPRBNKE £TTiONG 6TI, TTAP& TO YEYOVEG OTI O HAONTEG BIBGOKOVTAV HOOAPATA TTEPIEXOHEVOL
oTn 2, o TapaySpevog AGyos oTI§ YPOTITEG SOKIHaOiEg OTn SIAPKEIT TNG XPOVIASG OAAG Kot
0TIG TENKES e€eTAOEIG jTAV TTOAD PIKPESG O€ EKTOOTN KOl XWPIG KAPIG OLVOETOTNTA 0T YAWO-
oikfj ékppaon (Swain, 1988, Swain & Lapkin, 1995).

Qg Booik aitia BewpriBnke To yeyovdg 6TI 66OnKe 1dIaiTEPN Epugpaon kupiwg oTn dida-
OKOAIOr TNG YAWOOTOG Kal HGAIOTO OTIG TTIPOCANTITIKEG Kol OX1 OTIG TTAPAYWYIKES deIGTNTES.
H avamTuén Tov Tapaywyik®dv Se€I0TATWY aTaiTel 0@ €0TIOON OTNV ETTIONUN HOPPI] TNS
YA®WOOOS, N oTroio €ival AUTH TTOL KUPIWG XPNOIHOTTIOIEITAI OTO OXOAEI0, KOl ) KATAKTNOT TN
atroTelel BaOIKG OLVTEAEOTH] TNG aKAONHAIKG avATITLENG TwWV paBNTWY. Me GAAa AdyiQ,
BewpriBnke avemopkrs n avamtuén g MvwoTikig Akadnuoikis Mwooikig IkavéTnTag,
ASyw Tng eoTiaong Tou YAwooIkoU HOBRHOTOG KLPIG OTIG Baoikég Alarpoowikég Emikol-
voviakég Ae€I6TnTeS.

Qg mPEobeTES qTiEG BewPHBNKOY AKON N AUTOVOUN Kail EeXwPIoTH didaoKahiar Twv yvw-
OTIKOV QVTIKEIUEVWV OE OXEON HE TO YAWOOIKG pédnua Ko 1) aveapkig peBodooyikn mpo-
O£yyion KoTé Tn S1500KOAD TV pn YAWOOIKWDY HOBNPATWY, £VG) TOVIOTNKE 1) GNPACIX TTOU
éxel yia Ty ekpéanon piag Aevtepng Maooog n mapaywyr Adyou, Tpo@opikov Kol Ypo:-
70U, €O a6 GG TOl YVWOTIKG avTikeipeva (Swain, 1999).

3. Movtélo Si8aokaldiag pe €p@paorn oTo HEPLEXOREVO
SIMTIOTWON TV TAPATTAVE® aOLVOHIKY E0TPEPE TNV €PELVa OTNY avaliTnon diapope-
TIKOV TTPOCEYYIOEWY, 0T OTOX0OEDI TWV OToiwY va TrepIdapdvovTai: (o) 1 TPOoKTN-

on a1é TOLG HABNTES TNG aKAONHATKAS HOPPRS TNS YAWooag, () n ekpddnon Tou Trepiexopé-

VOU TWV YVWOTIK®V OVTIKEIHEVWY Tou AvoAuTikoU TpoypdupaTog, (y) n dnpiovpyia autévo-

pwV poBNTAOV Kol (8) N avamTuén YvwoTikwv de€loTiTwyv. EkTég ToUTWY, N avalitnon Siago-

PETIKAV Tpooeyyioewv KaTd T didaokoAiar oe aAAGYAwoooug podnTES BewpriBnke avaykaio

yia Toug €€rjg Adyous:
® H mpooéyyion «didaokadiog e YAWooog pe fAaon To mepiexduevoy TPoRABe Kupiws améd
Tov YWpo didaokaAiog NG Zévng MNwooag, 6Tou o HibGoKwv Katd T SiGaoKaAia Tov HaBH-
HOTOG €XEl TN SUVATOTNTA VO £PODIGOEI TOUG HOBNTEG TOU pE OTOIXEIN TNG YADOOTOS - 0TG-
XOU XPNOIHOTIOIOVTOG OTIORTTIOTE PTTOPEl VO OTTOTEAETEI TTIYN VIO TOV OKOTIG QUTE. Agv iva
SHWS LTTOXPEWHEVOG VO TTOPEXEI OTOUG HOONTES TIG OKOONHOTKES YVWDOEIG TTOL OTTAITEN pICK
OXOAIKI| TGEN, 0TV TePITTTwOT Tov N AeUTepn MNWOoT ATTOTEAET GXI HOVO TO OVTIKEIHEVO,
OGS OTNV TEPIMTTWOT TNG Z€vng Mwooag, aMd Kai To Péoo Tng SI6aTKAAITS.

® OewprOnKe OTI TOPAPEANONKE 1} AKOHO KOl OYVONONKe N avéykn yia TV ekgédnon Tou
TEPIEXOHEVOL TG TOUG HABNTEG - GTTOL TTEPIEXOPEVO BEWPEITAI TO ETTIOTNHOVIKO TTEPIEXO-
HEVO TV YVWOTIKWOV OVTIKEIPEVQV-, £pboov N dibaokaliar yivéTav pe kKEvTpo Bdpoug T
YA®WOOO Kal TO TEPIEXOHEVO ATTOTEAOVTE OTTAWS TO «GXNHON Yo Tr didaokoAia Tng. Movor-
ok, fows, e€aipean oTmOTEAEl N «TAXICIWWPEVN SIGROKOAID YVWOTIKWV OVTIKEINEVWVY
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(sheltered subject matter instruction / sheltered subject teaching) (Echevarria et al, 2000, Xotdn-
&dkn, 2000). TNV TPOCEYYION QUTH TPWTAPXIKGG OTEXOG EIVOI 1 KATAKTNOT TOL TTEPIEXO-
pévou. O1 ddokahol TPooappGlouy Tr YAWOOO TTOU XPNOIHOTIOIOUV OTOV TIPOQPOPIKG KO
oToV YPOTTé AGYO, Tapouaidlouv évar eAeyXOpevo KGBe @opd AeIAdyio kai @povTilouy
WoTe N YAdooo va gival evowpaTwuévn oto ovykeiuevo (context-embedded, Cummins,
1984, 2001%), (Baker, 2001). QoT600, QTG TNV €PELVA TIPOEKLYE OTI 1 TIPOCAPHOYH TOU
TEPIEXOHEVOL QTTAITET IDIITEPN TTPOCOXT] £K HEPOLG TWV SISACKGVTWY, £TTEIdN TTOAD £UKOAX
koveig oAioBaivel amré TNV TPOCOPHOYH OTNV OTTAOVOTEVON KAl EVE 1) TIPOCOPHOYH €ival
BonénTikA, n amodoTevon emPpadivel Tn YAwoOIKr kot yvwoTiKh eEEAIEN Tov padnTadv
(Swain, 1988). EmmpdoBeTa;, 1 «mmAcioiwpévn SISAOKOAIX YVWOTIKUWV OVTIKEIUEVWVY EPOp-
péletan euKOAGTEPa O TGEEIG pE apIYdS GAGYAwOCO HaBNTIKG TTANBUOHG Kol 08 HoONTES
ToU €ival apxapiol fj pécov emITTESOL YAWGOOUGOeIaG. ‘Opws, oe PIKTEG TAEEIG KAl epdooV
ol HoBNTEG €xouv avamTOEe! TI§ Baoikég Aixmpoowikég Emikovawviakég Ae€i6TnTeg, QLTS
IO TTEPIGOGTEPO EXOLV AVAYKI €iVal TPATTOI TPGTROONG OTA KEHEVA TwV GXOMKWOV BifAicwov
kot EROKNOTN OTO AKAONMAIKG Ae€IAGYI0 TToU TrepIAapBaveTal o' AUTAL.

® H aioAéynon Twv mpoypappdTwy epBaTions, até T otoia Tpoékupav didipopa epw-
TAHATA OVOPOPIKG PE TOUG TPGTTOLG TTOU OI SACKOAOI XPNOIHOTIOIO0V Th YADOOX YIO VO
d156:Eovy aKadNPOTKG aVTIKEIIEVD, OTTWG ETTIONG KO EPOTHPOTA OXETIKG PE TIG SpaoTnpIS-
TNTEG TTOU XPNOIOTIoI00VTAl KOTG T didaokoAia. ‘Ocov agopd T YAWOOd, TO EPWTNHA
ATav, edv auT dMale otadiakd, 6Tav To dIBAKTIKG LAIKG yivéTav o oUvBeTo. ‘Ocov
aPOpd TIG SPACTNPIGTNTES, TO EPWTNHA HTAV EQV YIVOTAV BABHICIX IO ATTAITATIKEG KO £GV
o1 d&okoAol emdiwKaAY va XpNoIHOTIoI00V O HaBNTEG Toug piat Mo oUvOeTn yAdooo. Ta
eptrelpikG dedopévar karédeiCav (Swain, 1988) 611 o1 dS&okahor TepIGpiov TN YAWOOIKA
XPron KOl XpNoIHoTIol0000v €vav AEITOUPYIKG TTEPIOPIOHEVO OPIBHS YAWOTIKWOV TOTTWV TTPo-
OTTOBWVTOS VO TTOPOVCIATOLY HE KATOVONTO TPOTTIO TO TIEPIEXOHEVO TWV PHOONPATWY TOUG.
MapG&AnAa, kaTaypd@nkay Kai ol SUOKOAEG TV EKTTAISEVTIKGV, Ol OTT0iEG OXETICOVTAV pIE
TNV €€e0pean TPATIWY TTOL SIEVKOAUVOULV TNV TTOPOVCTOT TOU TTEPIEXOHEVOL EVOG YVWOTI-
KOU QVTIKEINEVOL pE TPGTTO WOTE VO YIVETAI KATAVONTE KAl OKGHQ, OXeTICOVTaY pE TNV €€e0-
peoT HEBBOWY, WOTE TO PEBNHA TIEPIEXOPEVOL VA YIVETOI TAUTGYPOVA KOl HEBNHG YAWOTOG.
Mo 6Aovg Toug TAPATIGVW AGYOUS AVOOEIXBNKE WG ETTITOKTIKY, TTAEOV, 1] AVAYKN YIO TIPOCE-
KTIKOTEPO OXESIOHS TV HOONUATWY HE EOTIOOT KUPIWG OTIG TTAPOYWYIKES HeEIGTNTES.

® H avéykn yia T Snpioupyia «mpoypauudTav Yepupwoney yio TG XWPES GTTou epappolo-
vTai SfyAwooo TTPOYPGHHOTO, WOTE Of HoBNTES vor peTafaivouy opoAG oTmé auTd Tal TTPo-
ypdppoTa o TaEeIG kUplog ekTraidevong. Ta «mpoypdupara yepipwongy (Baker, 2001) Bew-
prBnkav amapaiTnTa, £TEION 01 HABNTEG CLVHBWS eyKaTOAEITTOLY TTOAD Ypriyopa TIS TEEeIS
diyhAwoong exmaidevong kal PGAIOTA TIPIV. ATTOKTAOOLY TIG OKXONUOIKEG dedi6TNTEG TTOUL
OTTITOOVTAI YIO TNV TTOPOKOAOUBONON podnuGTwy ot pio oupParTiki TaEN (mainstream).

® H avdykn yia T dnpiovpyior autévopwy uabntdv, dnAadr] padnTov Tou va £Xouv Gueon
mpéoPaon oTn yvaaon xwpis T Poribeia Tou daokdAov, evad TTapGAANAa Ba eivar oe B€on va
HETOPEPOLV TIG YVWOEIG TTOU KATOKTOUV OTO TTAGITI0 TWV OXOMK®OV PHAONpETWY ot TO évar
YVWOTIKG OvTIKEHEVO 0TO GAAO.

H d1ebvr|g ekTTaISEVTIKN epTTEIIO OE GUVOLOOHG He Ta EPELVNTIKG dedopEva 0dRyNoaY EVTE-
Ael o€ HIGOKTIKEG TIpOOEYYIOEIG 01 0Troieg divouv IBIaITEPN Eppaon oTn SibaokaAia Tou Trepie-
XOMEVOUL TV YVWOTIKWOV OVTIKEIHEV@WY, TOU aKadNpaikol Ae€idoyiov kon oTny avaTTuén oo
TOUG HOONTEG TWV TTAPOYWYIKWY YAWOOIKWY de€loTrTov. H emiTevdn Tov mapatmdvw oTéxwy
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EMTUYXAVETOI VIO TO YVWOTIKG QVTIKEHEVA PE Tr) XPHON OTPOTNYIKWY KAl TEXVIKAOV didaokar-
Niag a6 TN AevTepn Moo, KABWS KAl PE T OLUVEPYOTTT TWV SISATKOVTWV HETAED TOUG. Mée
TOV TPOTTO QUTO 01 SIGETKOVTEG TWV YVWOTIKWY QVTIKEIHEVQY BonBodv Toug pabnTéS va otro-
KTAOOLV TPGTTOLG TTPEOPAONG OTO TTEPIEXOHEVO TWV OXOAIKGV HAONUGTWY Kal vor e60IKEIW-
000V pe Tn Xprion Twv OXOAIKOV EYXeIpIdiwy.

A6 T o Siadedopévar povTéda HIdaoKaAG TNG YAWOOOS HE EUQOOT OTO TTEPIEXCHEVO HE
xprion oTpaTnyikdv Bewpeital To CALLA (Cognitive Academic Language Learning Approach). Xto
HOVTEAO QLTS KOTG Tr) SIGAOKOAID TWV YVOOTIKWV OVTIKEIHEVWY Tou AvoAuTikoD Mpoypdppa-
TOG ZTTOVOWV YIVETOI CUOTNHOTIKY EQAPHOYH OTPATNYIKWY TTOL S1ELKOAUVOLV TN dladiKaoia
™S pédnong (BA. Chamot, 1995, Chamot & Ox» Malley, 1987).

H exteTapévn xprion oTpaTNyIKWV, 01 0TT0iEg O€ évav peydiho Babpé PaoilovTtal oTov TpETTO
HE TOV OTTO{0 O HOONTHG OTTOKTG YVWOT), XPNOIHOTIOIVTAS TIG TTANPOPOpiES TTou SExeTal Kol
TIG 0TroieG eeEPYALETA YVWOTIKG 0 EYKEPAAGS TOU, HIXPOPOTIOIET KOI TO BEWPNTIKSG LTTEPar-
BP0 TWV TTPOCEYYIoEWY AUTAV, Ol OTTOIEG AVTAOUV TQ ETTIXEIPHHATS TOUG TG TOV XWPO TWV
YVWOTIKGV Bewpiady pédnong (Anderson, 1983).

4. ITepreXOIeVO TOL 6POV «OTPOATIYIKL» - TUIHOAOYIQ
OTPATIYIKGOV

TPATNYIKEG XPNOIHOTIOIONKAV Kol TTOAXIGTEPO 0T SIdaOKONTCL TNG YADOTOOS, oM 0 6pog

BeWPOVVTOV TOUTOONHOS HE TIS ETTIKOIVWVIOKES OTPATNYIKES, SNAGOH pE TIG OTPATHYIKES
IOV XPNOIHOTIOIOOVTAI YIO THV EVIOXLOT i} TNV ATTOKATAOTAOT TNG TIPOPOPIKAG ETTIKOIVWVIOG
(Oxford, 1990). AvTiBeTar, OTIG TTIO TIPEOPATES AVOPOPES O BPOG KOTPOTNYIKAY EPTTEPIEXEN KOl
YVWOTIKG TIEPIEXOHEVO, OTTWS PAIVETAI KO OTTG OPIOHOUS, GTTOU Ol OTPATNYIKEG AVAPEPOVTA
«WG Ol EVEPYEIEG TTOL ETTIAEYOVTQI OUVEIONTA OO TOUG UOONTEG TIPOKEINEVOU OPEVOG VA
HABoLY TO SIGOKTED QVTIKEUEVO KOl OPETEPOU VO XEIPIOTOUV ATTOTEAEOUATIKA TO TTPOIOV Uaon-
ong» (Cohen, 1998, 6. 9) rj 6TT0V OTPATNYIKES BEWPOUVTAI «OI EISIKEG OKEPEIG KA CUUTTEPIPO-
PEG TTOL TA ATOUOL XPNOINOTTOIOUV YIa va Toug SonBricouv va karavorjoouv, va udbouv fj va
diarnpricouv piat kavoupia mAnpogopion (Chamot & O» Malley, 1990, o. 1).

‘Omwg 6ev LTTAPYEl €VOG YEVIKG OTTOSEKTOG OPIOHGS TWV OTPOTNYIKWY, OVTIOTOIXO KO 1)
TUTTOAOYIO TWV OTPATNYIKWV £ival TTOAATTAY, £TTEION TO KPITAPIX PE TOX OTIOIC OI OTPOTIYIKES
opadoTtrolodvTai, ToIKiAouv. EVOeIKTIKG, avagpépeTarl n diadikaoia TTov emiTeAeiTon KAT& TNV
eKTEAEDT] TOUG - v SnAadN €ivan vonTIKA 1} CWPOTIKI - fj I OXE0T TTOL €X0ULV HE TN pG&Onon, av
onAadn eivar Gueon 1) éppeon (Oxford,1990). To onpeio oUYKAIONG TWV EPELVNTWV WG TTPOS TNV
EvTagn TV OTPOTNYIKWY 08 OPGOES PAIVETON VO €iVal N GTTOYN GTI OTTOIGOTTOTE TUTTOAOYITH
epTTEPIEXEl 0UTWG 1 GAAWG €var €idog avBaipeaiag Kai dev PTropel va eival SeapeuTIKY, EQSoOV
TOAU OUXVG TIAPATNPOVVTAI GAANAOETTIKOAUYEIS.

QoT1600, o1 TIG ETMIKPATEOTEPEG TUTTONOYIES €ivarl auTr Twv Chamot kot O»Malley (1987),
OOV HE TNV OTTOICN OI OTPOTNYIKES XwpilovTai:

0. 08 HETOYVWOTIKEG OTPATNYIKEG (Metacognitive strategies), pe Tig omoieg 0 padnTrg oXedIG-
Ce1 TN péadnom, TAPAKOAOLBET THV KATAVONON KO TNV TTApaywyr Adyou Kai agloAoyel Tnv
TPSOANYN TOU OVTIKEIHEVOL PGONanNg.

B. oe yvwoTikég oTparnyikég (cognitive strategies), pe TiG 0Troieg 0 YoONTAG dIadP& pe To avTI-
Kefpevo PEBnang. To avTIKEIPEVO AUTE PTTOPET var TO XEIPICETO €ITE VONTIKG, SNpIOLPYWOVTOS
VONTIKEG €IKOVES 1] GUVOEOVTAG TIG VEEG TTANPOPOPIES e TIG TTPONYOUHEVES EVVOIES 1] HE&IO-
TNTES OV €XEl KATAKTHOEI €ITE TWHATIKG, f&lovTag oe opddeg aToryeiar Tov YpeldleTa
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Vo HGOEI, KPOTWVTOG ONUEIDOEIS 1] KAVOVTAG TEPIAYPEIG TNUOVTIKWY AETTTOPEPEIDY TTOV
BéAel va BupnBei.

Y. O€ KOIVWVIKEG - oUVaIoONUATIKEG oTpatnyIKES (social - affective strategies), pe Tig omoieg o
podnTAg S108pd pe GAXO TTPGOWTTO EITE YIOr VO LTTOOTNPIXTET 1) PAONOT, GTTWS YiveTa OE pIaK
opadIKy epyooia, eiTe {NTOVTOG DIEVKPIVIOEIG TS TOV SGOKONO.

Mo KGOe KATNYOPIO YEVIKWV OTPOTNYIKOV TPOTEVOVTOI EISIKOTEPEG OTPATNYIKEG TTOU
a@opoLV TNV KGALYN empEpoug Se€loTATWY. Na TAPGOEIYPQ, Yia T YVWOTIK OTPATNYIKA
TNG KOTAVONONG KEIPEVOL TTPOTEIVOVTAI AVAYVWOTIKEG OTPATNYIKES (reading strategies), Tou
OTOXEVOULV OTO V& ETTITPEPOLY OTOUG HAONTEG Vo XEIPICOVTOI EKTEVI] YPOTITG KEIPEVD, GTTWG
eivai ouVRBWS VTG TToL TrepIEXovTal oTa OXOAIKG BIfAla. EISIKG yio paBnTEG TroL poBaivouy
pia 12 atrouteiton apXiké e€oikeiwon pe T SIaKPITH 0pYAVWOT| KOI TA XOPAKTNPIOTIKGE TWV
KEIHEVWV TOU KABE YVOTIKOU avTIKEIPEvo, 1 otroia fond& Tnv karavonon, agov n dopn
€VOG KeIPEvou Trov eptrepiéxeTal oTa PIfAfar Twv MaBnpaTikwy diagéper amé T dopr Towv
Kelpévav Twv Ouaikadv EmoTtnpadv. Me T Xprion kaTGANA®Y oTPATNYIKWY 01 HOONTEG pTTo-
pEl VO KATAOTOUV IKOVOl va avayvwpiGouv Tig S1apOpwTikéG AECeIS TTapaypdpwy, MOTE Vo
BIELKOAOVOVTOI OTNV KATOVONOT TWV KEIHEVWV TTOU EPTTEPIEXOVTAI OTO OXONKG £YXeIpidIa,
v TPooAapGvouy amd auTé 600 To SLUVATOV TTEPIOOGTEPES TIANPOPOPIES, var TIg emrelep-
YGlovTai Kol vor TIG oTToBnKeUouY 0TOV EYKEPAAG TOUG.

YTV KaTnyopia TV avoyvwoTIKWV OTPOTNYIKWY EVTEOCOVTAL: O. O TPO-AVOYVWOTIKEG
otpamyikég (pre-reading strategies), . o1 kaBodnynTIKEG oTpATNYIKEG avdyvworng (guided
reading strategies) ko1 Y. 01 HETA - QVOYVWOTIKEG OTPATNYIKES (post-reading strategies).

o) OI TPO-avVOyVWOTIKEG OTPATNYIKES TrEPIAAPBAvOLY TnV evepyoTroinon Tng TPonyovpevng
YV®ONG TV HadnTdV OXeTIKG pe €va BEa Kol TNV avayvapion Aégewv - KAeIdIG atré To
keipevo. ‘Evag TiTAog ov SiveTan aToug padnTEG TPIV Siafdoouy €va Kelpevo f Hia TTopa-
YPOpo, 01 EpwTAOEI§ TOL LTTOPEANOVTAI AT TOV SAOKOAO TIPIV THY AVAYVWOT) 1] TTPIV
OTé TNV TOPOLCINON HIOG KAIVOUPIOG eVOTNTOG OTTOTEAOUV OTPOTNYIKEG aAUTOU TOU
eidoug (Wenden & Rubin, 1987). Me Tov TpéTo auT6 01 HABNTEG EVEPYOTTOIOUV TO YVW-
oTiKG oxfpoTa (Anderson, 1983) Tou pTmopel va €XO0UV OTTOBNKEVHEVD OTOV EYKEPOAS
TOUG Kol apxiCouv va eEOIKEIOVOVTAI HE TO TTEPIEXOHEVO KOl TNV 0PYAVWOT) £VOG KEIHEVOU
TpIv TO diafdoouv.

B) O1 kaBodnynTiKEG OTPATNYIKEG AvayvwonGg TEPIAAPBAVOLY KUPIWG HAVTIKEGH 1] UTTOBE-
TIKEG epwTHOEI§ TTou YivovTan pe Bdon To Tpog didaokalia keipievo. ‘ETol, o d&okahog
ptropel va {nTrjoel a1mé Toug HaBNTESG va «TpoPAEPouvy TNy eEENIEN TG dpGong 1] aKSpa
VO «HOVTEPOLVY TNV TTIOAVH CUPTTEPIPOPE £VOS HPWa T€ £va AOYOTEXVIKG KEIPEVO 1] OF
éva Kkeipevo Apyaiwv ENnvikav amé petdppoaor). Kai o1 oTpaTnyikég auTég dieukoAUvouy
TOUG pOBONTEG OV paBaivouy pia [2 va evepyoTToIfooLY TO OXHuATA TTOL TIOOVOV Vo
UTTAPXOLV ATTOBNKEVHEVO GTOV EYKEPOAAS TOUG Kal va Trapdryouv AGYo wpi§ va aoBévo-
VTl Tov pOPo 6T Bax kGvouy AGBos.

Y) O1 peTax - QvayvWwoTIKEG OTPATNYIKEG, 6TT0U 0 HGoKAAOG {NTE aTTé TOUG HOBNTES VO ETTO-
vaddBouv obvTopa 6,71 di1d&THKAV 0TN SIGPKEIR TOL PHABHUOTOS, YEYOVES TToU Tov BonBd
va avakoAOper evdexSpevn ENeIPn KATOVONONG a6 TOUG HABNTES | OKOPA KOl TTOPO-
VONOEI§ OXETIKG HE TO KEPBAQIO TTOU didae. AvaTT6OTTOOTO THAPA TNG OTPATNYIKHS AUTHS
oTOTEAEN KOl 1) OVABEDT YPOTITWV EPYAOIWMV OTOVG HABNTEG OVEEEPTNTO OIS TO YVWOTIKG
avTIkefpevo mou diddokovTar (Wenden & Rubin, 1987, Carrasquillo & Rodriguez, 1996).
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5. ZXESLXOP6G KOl OPYyEvmwOor) S18a0KaAinG pe OTPOATNYIKEG
10 VO OpYOVWOEl aré Tov eKTTAISEVTIKG itk didaokoAian pe BGon Tig OTPATNYIKESG Bk TTPE-
el va AnPOoUV UTIOYI OPIOHEVES TIAPGUETPOI, DOTE VO dnpIoLPYNBEl TO ATTOPAITNTO

mAQioI0 oTnVv TEEN oL Ba emTPEWPE! TNV epappoyr] Tous. ‘'OAeG O TIPOTEYYITEIG TTOU OXETI-

CovTa pe TIG OTPOTNYIKEG TUYKAIVOLV Afyo £wG TTOAD WG TTPOG TNV 0pYGVMOTN TOL HOORHATOS

ota e€AG onpeia:

MpdTa ammd GAa evoiaépel  olvOeon TG TEENS, av dnAadn amoTeAeital, doov aPopa To
pabnoiaké oTiA (learning style) Twv paBnT®Y, &6 OTITIKOUG, OKOVOTIKOUS 1 KIVOIOONTIKOUG
podnTéS. ‘ETol, diveTon n duvaTéTNTa 0TOV H1I6GTKOVTA VO €TMIAEEEI TO KOATGAANAO LTTOGTNPI-
KTIKG UAIKG, TTOU PTTOPEl V& €ival I EIKOVA ) VO HOUOIKG KOHHGTI, EVAd €ivon €TTIONG OO
VTIKG VO YVpICel TO EVOIAPEPOVTO TWV HOBNTWOV KOI Ta KIVTPA TTOU €X0ULV YI HGBnon.

2T GUVEXEID, eVOIapEPE! TO 510 TO BIBAKTIKG LAIKG ] TO £yXeIpibIo TTOL TPETEl vax didaryTel.

Oa mpéel va yivel EAeyxog o6 Tov SGokado yia va SiamoTwBel edv LTTEPYOLY TTPOTEIVG-

HEVEG OTPATNYIKES, KUPIWS OTIG GOKAOEIG KAl OTI§ YPATITEG EPYATIES TTOU OUXVG EPTTEPIEXOLV

Ta oXoAIKG BiBAia, Ko TToIEG €ival QUTEG.

H TpiTn TapGpeTPOg aopG ETTIHEPOUG OTPATNYIKES TTOL £QAPHGLOVTON KATG TN didpKeIa
NS didaokoAiag. TETolES eival 1) TTPOTEKTIKY avayvwon Yia I6€€G - KAEIDIE, | GUYKPION KO 1)
QVOYVWPIOT TNG OHOIGTNTAG 1] TNG AVTIBEONG OE £V KEIHEVO 1] 1] avoryvadpIon Tav SiapBpwTi-
KAV AEEEWV TwV TTApaypAPV.

H tedevTaio TOPaUETPOG aPOpG EISIKOTEPEG OTPATNYIKEG TTOU ETTIAEYOVTAI VIO TNV QvVGi-
TTUEN OLYKEKPIPEVWY SECIOTATWV avEAOYX pie TO PEBNHA 1} TOV OTOXO TTOL BETEN 0 HATKANOG.
Mpiv Tn XprON TETOIWV OTPATNYIKWV 0 dGoKaA0G bivel 0TOUG HOONTEG oar TTaPadEfypaTA.

270 povtédo CALLA (Chamot & O» Malley 1987, Chamot et al, 1992), o1 gpdoeig Tng di16o-
OKOAIOG pE OTPATNYIKEG TTapovaiGlovTal wg e€Ag:

MpoeToipaoio Tov mpog dibaokaAiar Tepieyouévou: XT0o 0TEdI0 aUTS Paoikh PEPIPVA TOV

daoKAGAOL OTTOTEAE( 1) AviXVELDN) TG TTPONYOUHEVIG YVWDONG TWV HOONTOV OXETIKG HE TO

Bépar KBS Kal 0 TTPOOSIOPIOHGS TOU ETITTEGOL TWV PAONTWOV 0T YADOO - 0TEXO.

Mapouvoiocon Touv mepiexouévou: LTo 0TGOI0 AUTE o1 SEoKAAOI ETIAEYOLV KOl XPHOIHOTIOI-
oUV IO OEIPG OTTO OTPOTNYIKES HE TIG OTTOIEG TIPOOTIABOUV VO KAVOLY KOTOVONTO TO TIEPIE-
XOHevo aToug poBnTEG. O1 oTPATNYIKES emAEyovTal pe Béon TV NAIKIX TwV pabnTev Kol
To TPog didaokaAiar avTikeipevo. H nAikia ammoTeAel onpavTiké Tapdyovta emAoyRg oTpa-
TNYIK®Y, ag@oU, AGYou XEpIv, oI OTPATNYIKEG TNG XPRONS AEEIKWV 1] N avayvadpion Twv diop-
BPWTIKWOV AEEewV TV TTAPAYPAPWV VOGS KEIPEVOL Sev eival EDKOAX EQPAPHGOIHES O€ HabN-
TEG pIKPAS NAIKIOG.

E&coxnon twv pabntdv: Kard 1o 01610 auTé 01 podnTéG e€00K0UVTOI 08 AUTG TTOL dIGG-
xTnkav. H e€Goknon emTUYXGVETON HE Th XPFON OTPATNYIKWY 0€ SpaOTNPIGTNTEG TTOU
€xouv wg aTéX0 va Toug BonBrigouv va TTPoTAGPBouy pe VKON TIG KaIVOUPIEG TTANPOQO-
pieg oL dEXTNKAV 0T dIGPKEIG TOU HOBAPOTOS.

A&loAcynon Touv pobiuaTog: XTo 0Téd10 aUT TEPIAapPAVETOI 0 €AeYXOG TOU KOTG TG00
KOADQONKaV 01 HoONOIOKOI OTOXO0I OXETIKG HE TO TIEPIEXOHEVO, TN YAWOOW KO TIG OTPATIYI-
KEG TTOL XPNOIPOTTOIBNKOV OTO PEBNHO, 0 OTT0I0G YIVETON KO AT TOUG HOBNTES KO GG TOV
ddokao.

Emréktaon: XTo oTAOI0 aUTO EKTIHATON WG TTOAD ONHOVTIKG OTOIXEIO 1) SUVATOTNTO ETTEKTO-
oNg aLT®V oL EpaBav or HaBNTES Ko oe GAAar Tredian yvadong, yia Tov €€rg Adyo: oUppwva



76 Emoujpes Ayoyijs, Oepatikd telxog 2005

HE TIG YVWOTIKES Bewpieg pGOnong eivai oA onpavTikd n HeTaTpoT TN SnAwTikig o€ dia-

SikaoTikrj yvaon (Anderson, 1983) kan n SiaBepatikr aglomoinon Twv TANPOPOPIGY OV

KOTEXOLV O HOONTEG, HNAGDI N IKAVETNTO HETAPOPES TNG YVWONG OF VEEG KATAOTACEIS.

levikGTepa, N S16aOKOAD pe BAON TIG OTPATIYIKEG OEWPEITOI HIG HOABNTOKEVTPIKY TTPOCEYYI-
on o1 SI8aOKAAIR, TTOU OTOXEVE! VO GUUTTEPIAGPEL KO TN OOQI| KOl TNV UTTOVOOUHEVI EVOW-
HATWON TWV OTPOTIYIKWOV HEOT OTO TEPIEXGHEVO TOL poBpaTOS. EISIKGTEPD yio TN SibaoKa-
Ao piog AedTepng MNWooAG, of HoBNTEG TEIPAHATICOVTOI 0T TIAEOVEKTAHATA TNG CUCTNHOTI-
KIS EPOPHOYAS OTPOTNYIKWV 0T PAONon kol aTn xprRon ™S yYAdooog mouv pabaivouv. Ol
ddokaol eivar oe BEON Vo EEATOPIKEVOOLY TNV EKPABNON TWV OTPATNYIKAWY, VO TIPOTEVOLY
€161KEG YAWOOIKEG OTPOTIYIKES KOl VO eVOOPPUVOLV OTPOTIYIKEG TNV idIar OTIYHNA TTOL TTAPOL-
0160V KOVOVIK& TO TEPIEXGHEVO TOU HOOAHATAS TOUS.

Mo ouykekpipéva, n SI60OKOAD e GTPATNYIKES PAIVETAI OTI OVTATIOKPIVETOI OTNV OV~
TTUEN TOV AKAONHATKAY SEEI0TATWY Twv HEBNTWOV Kot LTTOPoNBG TNV EKPGONON TOL TTEPIE-
XOHEVOU TWV YVWOOTIKMV OVTIKEIPEVQV (Y10 SIOOKTIKEG EQPAPUOYES e XPrion OTPATNYIKGWY BA.
AyopaoTésg & Zayka, 2005, Zayka, 2004). MapdMnla, @épvel Toug HOBNTES Ot T He
TOV ETMOTNHOVIKG AKOONPATKG AGYo Twv OX0AIKDVY £YXEIPIGIV Kal OVTIKOBIOTG TNV TpoTop-
HOY TWV KEIPEVWV Twv oXOAIKAOV BifAiwy, n otoia, 6Tav epappdleTal adIoKPITwSg oe GAx
Ta eMMEdA YAWOOOPGOEING TWV paONTWY, BewpeiTal 0TI Tepiopilel TNV avaTTLEN NG
YADOOOG Kal TNG OKEYNS.
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