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ENTAZIAKEL NORITIKEL: LE Ti
KPHLIMEYOYNS

* Evnuepwvouv
» Kataypadouv, cuvOeTouV dedoEV

* [Mapouotalouv eva TIPOLANUA

* [IpOTELVOUV OPATELG, TIOALTIKEG, OTPATNYLKEG, TIPAKTLKEG

* ETILKOLPOTIOLOUV OTOLYELN, OLATAEELG, TIOALTIKEG




EIAH ENTAZIAKON EKANAIDEYTIKON
NOAITIKON

* J¢ eMimedo opyaviopov (T.x. oxoAeiov, 1 61EBvoug opyavicouov)

* € emimedo TOTILKNG KolvOoTNTAG/ €BVIKO/dLEBVEG

Tpila MNapadelypota
* Evtaélakn TTOALTIKT) EVOG GYOAELOU
* Evta&lokr oALtikn evog o1eBvouc opyaviopou

* Evta&lokr) TIOALTIKT) EVOG KPATIKOU OPYOVIGHOU




EVIDENGE BASED POLIGY

“EBP considers how policy — in the sense of larger-scale decisions about the
delivery and management of services at a population level — could be based on,
or informed by, objective evidence ” (Oliver, K., Lorenc, T. & Innveer, S, 2014)

* M KaAr) TTpakTLkn O€v elval eUKOAO va avartapoyOel
* H€Epeuva amaltel ypovo.
* To OTIOOELKTIKA OTOLYELQ UTIOPEL VO Elval aioadr] 1] KAl avTLPATIKA

* To OTIOOELKTIKA OTOLYELO— TIPETIEL VA E(vVaL LPYNATIG TToLoTNTOG (for example, randomised
controlled trials)

* AKOMO KOL OTOV T OTOLYELO ETILOELKVUOUV £V TIPOPBANUO, OEV ONUALVEL ATTAPALTN T OTL
UTIOYOPEVOLV KaL TN AUCT) TOU.

(Perry, Amadeo, Fletcher & Walker, 2010)




ANO THN EPEYNA ITHN
ANOTEREIMATIKH YRONOIHIA

* [1w¢ o} eOLACETAL LA TIOALTLKT)?

* [1olO( EUTTIAEKOVTOL OTO GYEOLOOO TNG?

* [101OG €lvall 0 OKOTIOG TNG?

* YTIAPYEL OTPATNYLKT) VAOTIOINGNG? Ti
neptAaupaver?



Sheringham

Nursery School
|
|
s “ E n I N ﬂ “ n M Policy drafted and This policy was drafted in September 2018 and was accepted at the
accepted by governors Governing Body meeting of 16.10.18
N “ n s E n v Policy review This policy was reviewed by the Governing Body on 19.1.21 and minor
updates were made.

I N c l“ s I 0 N Special Educational Needs and Disabilities (SEND) Policy
P 0 l I c v Our is Special Educational Needs and Disabilities Co-Ordinator (SENDCO) is Tania Choudhury
You can contact her at Tania.choudhury@sheringham-nur.newham.sch.uk or by phoning

0208 553 2479

Newham London

The purpose of this policy is to provide clear guidance to staff on how we provide effective inclusive
provision for children and families with special educational needs and/or disabilities (SEND). This policy
should be read in conjunction with other school policies relating to interaction between adults and
children. These policies include: - Behaviour and Safeguarding and Child Protection. The school reports
annually on the implementation of this policy in its SEND Information Report, and on equalities (Public

Sector Equality Duty Report).

Staff and governors at Sheringham Nursery School and Children’s Centre are committed to the full

implementation of the 2014 SEND code of practice: 0 to 25 years.

We believe that early education is of crucial importance for young children with disabilities and/or

special educational needs and endorse the right of these children to be educated in mainstream school.

All staff should expect to teach children with special educational needs and the school educates
children from the local community whatever their background or ability. We welcome children with
disabilities and/or special educational needs (referred to hereafter as ‘special educational needs’) and
their families. We appreciate their contributions and recognise that they enrich the learning

envicenment for all the children and adults in our school.




Early Childhood
n a
NAPAAEITMA:EARLY CHILDHOOD AUSTRALIA @) &<
POSITION STATEMENT INCLUSION

‘f"‘\‘ .
‘\wd “ N’ ks L&
PR Tetab T LT S

| Viviens

S T

s Early Childhood Australia
< Early Childhood Australia c‘ll‘l(,i tx”rl(\/ (\Hh]|f“\(\)(i

Intervention Australia

POSITION STATEMENT ON THE INCLUSION
OF CHILDREN WITH A DISABILITY IN

of every child in early childhood education and care EARLY CHILDHOOD EDUCATION AND CARE




NMAPAREITMA: UNESCO GUIDELINES
ON INCLUSION

Draft Executive Summary

Global Partnership Strategy for
Early Childhood

0.
OUR CHALLENGES

Progress towards achieving SDG Target 4.2 “By 2030, ensure that all girls and boys have access to quality early
childhood development, care and pre-primary education so that they are ready for primary education”is severely
constrained by a number of major challenges:

« Virtually every country in the world faces challenges in making meaningful progress in providing
high quality, equitable and culturally appropriate Early Childhood Care and Education (ECCE) / Early
Childhood Development (ECD) services that are required to foster good child and family development
and unleash the full potential of young children for their lifelong journey. At present, even well-
intentioned efforts at the country-level fail to gain traction for several reasons: fragmentation of
governance, responsibility and mandates split across multiple government ministries leading to a
lack of policy coherence, ownership, mobilisation and accountability; ineffective communication,
coordination and knowledge sharing across multiple sectors; under-articulation of potential returns
on investment leading to under-resourcing; and failure to articulate and implement whole-of-
government evidence-based policies.

« Although the early years are the critical stage of children’s rapid brain development that lay the
foundation for aood health and nutrition. educational success. social-emotional learnina and

Policy Guidelines
on Inclusion in Education
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CHILD DEVELOPMENT INSTITUTE

A Jaint Pasition
Statement

af the

Division for
Early Childhood
(DEC) and

the Mational
Association for
tha Education
of ¥oung
Childran
(MAEYC)

Early Childhood
Inclusion

chils
disaabilit
and learn rogether in &

o, early child-

wariety of places -}
b s, nedy and ather

ted to mi
ahout inclusion. DEC and

o Lhal
ing of whas incl
mmentally irmpartans §

disabiliti

for determining whether
b eamsiders

with certain pns and protections

clasive,

under Lbe Law, these values aod sociecal
Eher,
the kev eom
bt be known as e e
ntfers

tiam araterent shauld he waed hy fami

et far

Liom um inelusaon enack

pnar theee deendes has been to fanda- ey, adimiiietraloes, policy oak-

e enrly childhoed

e way in which eaily
vices idenlly cun be

406541 06T | Faw L0 547 BET Fhoee 302

¢ Ll ey Eveeny

Tk Free 301 454 2431 | Faoe 202 338, 1345
T ioh wwn raegs o9

I NAeYC
magian L § Midcsal Asnil i of Yourg Cilad
Wkesz = Rod | Mizscuk, NT 5330 & 1EE i qr, DT 20085 1406

*The Division for Early Childhood (DEC)

The National Association for the Education of Young Children (NAEYC)




MNpooSloPICHOC TV
TLVIOT®OOWV TNG Evradiakng
Ekmmaidevong

o«H TIpooyoAlkn  evtallakn  ekTTaidevon
EVOWUATWVEL TIG OElEG, TIG TTOALITIKEG KOl TIG
TTIPAKTIKEG TTov vLTTootnpllovv TO SIKALWUO
kaBe Bpepouvg kKol HKPOL TTadlov Kol TNG
OLKOYEVELAG TOU, OVEEAPTNTWS LKAVOTNTAG, VX
OUULUETEXOVV o€ eva gVPV PACUX
SpaoTNPLOTATWY Kol TTIAALGIWV WG LoOTLUX
LEAN  OLKOYEVELWV, KOLVOTNTWV KOl TNG
kowwviac». (Askéupploc, 2009)




MNpooSIoPICHOC TV
EmOupunTteVv ATTOTEAECHATOV
NS Evralakng Ekmaidsvong

0 “Ta eMOBUVUNTA ATTOTEAECUATA TWV EUTTEIPLWY,
Xwpic artokAsiouovs, yia Ta Maildix pUe Kai
xwpic avalimpia Kal TwV OLKOYEVEIWV TOUC
arTo ™mv evTaélakn EKMaidsvon
ITepidAaufavovv ™y aiocOnon Tov avikew Kal
m¢ ovuuetoyikétntac  (tne  biéTnTac
UéAoug), TIC OeTIKéC KOWWVIKES oYéoelc Kat
QlAleg, Kat TV avalltvén kat palnon ue
OKOTTO Vva @TACOUV OTO0 WUEYICTO TWV
svvatotiitwy tove.” (AskéupBprog, 2009)




MNpoodlopICHOC TV
XapaKTNPICTIK®V TNG
Evra§liakng Ekmaidevong

0“Ta  kaBoploTikd  otolxelo  TTov

xapoktnpifovv To vVYPNANG TTOLOTNTOG
TTpoypaUuOTO KoL LTI pPECLEC
TTPOOXOALKNG evTallaknG ekTTaidevong
(early childhood programs and
services) eivar n TipéoBacn, M
OUUUETOYY), Kol 1 (cuotuni)
vmootipEn.”  (AsképBproc, 2009)




‘Eva apadsrypa: Yrrootnpén ' Tnv EMkowvovia

* [Ipocappoyn Tng EMmKoVwWViag Twyv evnAiKwyv
OTLIC ATOULKEC AVAYKEC TOU Ttatdlov

* Xpron oTpatnylkwy yLa tnv uttootnpLEn tng
KOWVWVIKNG ETILKOWVWVIAC 0Tn dlapKeLa TnNg
HEPQAQ

° 2TPATNYLKEGYLA TNV TTpOWBNOoN KAl uTtooTNPLEN
TNC ETILKOLVWVIAG HETAEL TWV TTAdLWYV

*  EvVaAAQKTLKN ETILKOWVWVIA, UALKA Kal
UTTOOTNPLIKTIKA BonBnuata xpnolpyomolovupeva
yla tn otnPLEnN TNG KOWWVLKNG ETUKOLVWVIAG

https://connectmodules.dec-
sped.org/connect-
modules/resources/videos/video-1-20/

Copyright © 2020 by Elena P. Soukakou. All rights reserved. 14
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[Ipoodiopifovtag v EMayyeApatikn Avarituén

«H emayyeApatiki avantuin
SLEVKOAVVEL TIC SISAKTIKEG
KL LB oLOHKEG EUMELPLEC TTOV
Bpiockovtal oc ovvdiaiiayn
KQL £XOVV OXESLAOTEL YIX VO
vmootnpiiovv TNV amokTnon
EMAYYEALXATIK®OV YVOOEMV,
deilomTwV Kat Stadeong yx
TNV EQAPUOYN XVTWOV TWV
YV@OOGE®WV TNV MPAEN...»

Source: National Professional Development Center on
Inclusion (NPDCI)
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Figure 1. A Conceptual Framework for
Professional Development in
Early Childhood
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MNOIOL:

Ol emayyeAuartiec o1o 11edio - practitioners
(ekTTa16eLTIKOI, EEM, EBIT, KTA.) XpeialovTal DTTOOTNEIEN
YIO TNV €PAPPOYN TEKUNPIWUEV®Y (VIO TNV
ATTOTEAECUATIKOTNTA TOLG) EVTALIAKWY TTOAKTIKWY OTNV
aiBovoa §16ackaAiac.
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MOIOX:

Ol TOPOXOI EMAYYEAUATIKNG AVATITOENG
(Professional development - PD providers)

xpelialdovTal DTTOOTNPEIEN, WOTE VA
YVWPEICOLY Kal va £papuolovyV
TEKUNPIWUEVES, ATTOTEAECUATIKEC TTOAKTIKEC
ETTAYYEAUATIKNG AVATITUENG




Tl

To TEPIEXOMEVO TNC ETTAYYEAUATIKNG
AVATITLENG TWV ETTAYYEAUATIQOV OTO
medio TNC extTaidbevonc (practifioners)
ETTIKEVTOWVETAI OTN YVWON KAl OTNV
IKAOVOTNTA YIA TNV £€pAPUOYN
TEKUNPIDHEVRV (ATTOTEAECUATIK®DV)
EVTA&IaK®V TTPAKTIKDV.




Tl

To MEPIEXOHEVO TNC ETTAYYEAUATIKNG AVATITLENC
TV TAPOXWY ETAYYEAUATIKNG avarTuéng (PD
providers) emKEVTIOWVETAl OTN YVWON KAl TNV
IKOVOTNTA VIO TNV EPAPHOYN TEKHNPIWHEV®YV,
(aTTOTEAECHATIKGV) TTPAKTIKQDV ETAYYEAMATIKNG
avanTuéng.




1[0} %

H mapoxn emayyeAHaTIKNG
avantuéng Tov LTTOOTNPEICEI TOLG
EMTAYYEAMATIEG TOL TTESIOL
(practicioners) otnv epapuoyn
TEKUNPIDHUEVDV EVTAEIAK®WV
MPEAKTIK®V ME TA TTAISIA KAl TIC
OIKOYEVEIEC O€ TTOAYUATIKES
OLVONKEC (OTNV KABNUEPIVOTNTA
TOLG)




1[0} %

H mapoxn EmayyeAHATIKNG
avantuéng Tov LTTOOTNPEICEI TOLG
TTAPOXOULG EMAYYEAHUATIKNG
avamnTuénc (PD Providers) otnv
EPAPPOYN TEKUNPIWUEVV
TTOOKTIKWV E TOLC ETTAYYEAUATIEC
TOL TTESIOV.




Epevvnrika Acdopéva: ATTOTEAECHATIKN
EmayyeAparikn Avamroén

EMKeVIpQ@VETAlI OTN XPNON TEKHNPIDHUEVGDV
(aTTOTEAECUATIK®DV) TTPAKTIKGDV

Evooparoveral otn SiSaokalAia kai Sivel
ELKAIPIES YIa EvEPYO paOnon, yia
KaBodnyouvuevn TPAKTIKN Kal §1000TIKN
avarpodopornon

Ta ammoteAéopara TngG diarnpouvvral oTov
XPOVO Kal £X&l HEYAAN Siapkeia

(References: Snyder, Hemmeter, & McLanglin,2012; Wei et al., 2009; Winton, 2010; Zaslow, et al., 2010)




EpevvnTika AcSopeva: ATTOTEAECHATIKN
EmayyeApyarikn Avanroén

Mapexer  evkaipieg  yia  SIKTOWON  HEO®
KOIVOTAT®V TIPAKTIKNG — EMAYYEAHATIOV TOL
mediov (communities of practice -COPs) kai
KOIVOTNTWV EMTAYYEAHATIKNG Haenong
(Professional Learning Communities -PLCs)

Ivvéietal pe MPOSIAYPAPES TTPOYPAHHATWY,
MPOYPAMHATA OTTOLSWV Kal ASIOAOYNTEIG

(References: Snyder, Hemmeter, & McLanglin,2012; Wei et al., 2009; Winton, 2010; Zaslow, et
al., 2010)




TeKUNPI®UEVN
(ammoteAeoparikn) Mpakrikn

«Mia Siabikaoia ANWnNS armopAacE®VY TTOU
EVOWUATWVEl TA KAAOTEQA SIaBeoiua
EOELVNTIKQ OTOIXEIA UE TNV OIKOYEVEIQK KAl
ETTAYYEAUQTIKN) cOoPia & a&ieC.»

(Buysse & Wesley, 2006; Snyder, 2006; Wesley,
2006; Snyder, 2006; Winton, 2006)




Odnyoc¢ Ektatdeutikou yia tnv Evtaén

Evtaélakn kouAtoupa (Inclusive culture)

0dnyéc eknaideuTIKOU
: : : : : : yia v guaicdnronoinon
Alapoporttoinon ddaokaAilag (Differentiated instruction) oe 8éuara anodoxic
¢ avannpiag
Kal TG Si1a@opETIKOTNTAg
2UVEPYATIKEG TIPAKTIKEG (Teaming and collaboration practices) kai Tv avanrugn
evralakng KouAtoupag
o10 OXOAglo

AfloAoyikeg dladlkaoieg (Assessment procedures)

MpooBaciuotnta (Accessibility)

EumtAokn tng olkoyevelag (Familiy Involvement)

INITITOYTO EKMAIAEYTIKHI NOAITIKHE [l




Effective Effective
Practices Implementation

Enabling

Contexts

Child
Outcomes

Source;

-]
National
@ Implementation
Research Network




EVIDENGE-BASED POLIGY

US. Department of Education. Policy statement on inclusion of children with disabilities in
early childhood programs (November, 2023).

Oliver, K., Lorenc, T. & Innveer, S. New directions in evidence-based policy research: a
critical analysis of the literature. Health Res Policy Sys 12, 34 (2014).
https://doi.org/10.1186/1478-4505-12-34

Perry A., Amadeo C., Fletcher, M., & Walker E., (2010.) Instinct or Reason: How education
policy is made and how we might make it better. CfBT Education Trust
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