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“The merry year is born like the bright berry from the naked thorn.”

David Hartley Coleridge
(English poet, biographer, essayist, and teacher 1796 —1849)

Dear Colleagues,

e are heading towards the end of the year through quite stressful conditions.
Yet, PEKADE has tried to promote and support our profession via different
events during the last term as reported by the chair. On October 8th, PEKADE
organized a successful one- day event entitled “Empowering Language Teach-
ing and Learning” at the Titania Hotel which was attended by a great number
of colleagues. On November 26th two PEKADE members were invited by RCEL
to Volos where they presented their theses.

This issue starts with an article by Professor Sophia Papaefthymiou - Lytra
where the teacher’s perspective concerning both creativity and conformity in
language teaching is discussed. Mr Achilleas Kostoulas presents a framework
of principles which facilitate teacher critical reflection, combining theory and
practice. On the other hand, Dr Mary Malitsa, School Advisor for Lesvos, re-
ports the study visit she experienced in Blackpool, England, UK, on how schools
in the area of Blackpool use ICT to enhance learning and teaching creatively.
Moreover, Dr Nina Haritou focuses on teaching literature to young children
through pleasant and purposeful activities. In addition, Ms Dimitra Ploumbi,
suggests practical ideas that enhance the formation of groups as well as the
promotion of cooperation in the EFL class.

| wish you “Happy New Year’, peaceful and relaxing holidays with your be-
loved ones.

Konstantina Kotsi
Secretary General

ASPECTS
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Ayanntol/és ouvdseapol,

as KaAwoopifoupe oTo TeUX0s 32 Tou NePIodIKoU pas. Ztn Sidpkeia tou gpoivonmpou 2011

Koopag BAayog

Huepida NMEKAAE, Zappato 8 OktwRpiou 2011

Eekiviovtas pe thv nuepida pas, 6a BENaue va oas gu-
XAPICTAGOULE YIO TN CUUHETOXA KAl TO EVEPYO 0as evoia-
@épov. H nuepida npaypatonoindnke otis QINGEEVES EyKa-
taotdoels tou Ievodoxeiou Titdvia oto kEvipo tns ABAvas
Kal 10 ‘napov’ é6woav ouvddeA@ol and 6An tn xwpa napd
TS OIKOVOUIKES SUCKOAIES NOU AVTIUETWIZOUV 01 EKNAISEU-
TIKoi aus Pépes pas. To npdypauua nepieAduBave €ionyn-
O€IS MOV £0Tiacav TNV Npocoxn Tou KoIvoU atis UYXPOVES
TAOEIS KAl MPAKTIKES EKUAONONS TWV YAWOOWV. TNV NPo-
okAnon tou AZ tns Evwons yia CUUUETOXA e napouaid-
o€IS-€EI0NYACEIS avtanokpiBnkav pe evBouciaopd akadn-
pdikoi, EpEUVNTES Kal GUVASEAPOI NOU Napouaciacav Kaivo-
TOJES MPAKTIKES EMIOTNPOVIKA TEKUNPIWEVES. I81aitepa o€
authv tnv nuepida pas anaoxoinoe 1o Eviaio Mpdypauua
Znoudwv twv Eévwv Mwoowv (ENZ-EM) nou pas ékavav
v tuuh va napouaidoouv n Kabnyntpia tou EXMA k. Bagoi-
Aikh AgvbpivoU Kal ol ouvepydtes tns n k. Eudokia Kapa-
Ba, Enikoupos Kabnyntpia tou EXMA kai n K. Owpdis AAe-
€iou, Aéktopas tou AMNG.

H nuepida Eekivnoe ous 9:45 tautdxpova otis aibouces
‘Twkpdns’ kai ‘MAGtwv’ tou Eevodoxeiou Titdvia ye xaipe-
TIoloUs tou Mpoédpou Kkai tns Avuinpoédpou tns Evwons.
Ztnv aibouca ‘Zwkpdtns’ Npwn napouciace v €10Aynch
s n k. Niva Xapitdtou, EknaiSeutikds AyyAIKQv, e B€ua
“Teaching Literature in the Primary School: How to choose
a literary text for the 5t" and 6" grade”, otnv onoia peAé-
TNOE Ta KPITAPIA ENIAOYAS AOYOTEXVIKWV KEIMEVWYV Kal TpO-
rous L€ TOUS oroious pnopouv autd ta Keiyeva va aglonol-
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n MEKAAE npoxwpnaoe o€ Hia oglpd Spdoewv nou gixav ws oTtéXo TNV EViOXUon TwV €K-

naideutikwyv AyyAIKns YA®Waoas Kai tn BeATiwon tns 816ackahias kal ekuddnons ths Ay-
YAIKNS ato Snpdoio oxoAeio. Katapxds opydvwoe kal S1e€nyaye pe enituxia otnv ABAva tnv npe-
pi6a pe titho “Empowering Language Teaching and Learning”. £tn guvéX€la CUPMETEIXE GE €NI-
HOPPWTIKA EKSANWON YIa EKNAISEUTIKOUS EEVWV YAWOOWV PE TiTAO “ H E€vn yAwaooa athv uno-
xpewtikh eknaideuan: To MEAM & to EMZ-EM nou npayuatonoln®nke oto BoAo ané to Maveni-
otApio ABnvev. TENOS NNPe HEPOS OE TUVAVINGTEIS NOU S10pydvwae 1o KEVipo MeAeTwV Kal Tek-
pnpicwons (KEMETE) tns OAME pe tis Evioe€ls eknaiSEVTIK®V EEVwV YAWOOWV O€ Hia npoand-
Oe1a Siaudppwaons npotdoewv npos to Ynoupyeio Maideias A.B.M.O. ue okond tnv avapabuion
s 8nuodaias Eevoyhwaoons eknaideuons.

nBouv otnv TG€n. Anod tnv €1I0AYNON avadeiXtnke T0 CUMNE-
Pacpa Ot N KAatdAANAN XpAon TOU AOYOTEXVIKOU KEIUEVOU
Bon6d tous padntés va avantiooouv KPITIKA IKavotnta Kal
NpPooPEPEI EUKAIPIES YIa EMIKOIVWVia Kal npdo@opn xphon
s YAWooas otéxou.

Ztn ouvéxela n K. Mapia MotnponoUAou, ExknaiSeutikos
AyyMIK®V, napouaiace 1o project pe titho “Don’t read my
diary” nou €ixe ws otoxo v €EOIKEIWON TWV PABNTWOV pHE
v €vvola Twv avBpwnivwy Sikaiwpdtwy. H elohynon eu-
Babuve otis iaotdoels tns avOpwnioTiKAS EkNaiSeuans Kal
Katéotnoe capés 61 Ta avbpwniva Sikaiwuata agopouv
IV KaBnuepIvA NPayuatikdtnta twv padntwv. v idia
aiBouca akohouBnoe n giohynon tns K. Kaitns Zouyavé-
An, Emipopwrplias, pe 0€ua “Alapoponoinuévn §I6ackalia
kai a§lohdynon: H nepintwon tou portfolio”. H k. Zouyavé-
An £€6wao€ €u@aocn otnv avaykn s eEATOUIKEUUEVNS EKNAI-
Seuons ota nAaioia tns oUyxpovns TAENS Kal TwV avaykwv
NS €NOXAS, TEKUNPIWOE TIS SUVATOTNTES MOU NPOCPEPEI N
€VAANGKTIKA a€loAdynon Kal EEAYNOE TOUS TPOMOUS HE TOUS
onoious pnopei n a§loAdynon péow Gakélou va npodyel Tn
Siapoponoinpévn 816ackalia.

Ztnv aibouoa ‘TIAGTwV’ NpwIn napouciace n K. Mapia
MaAitoa, ZxoAikh Z0uBoulos, n onoia avagépBnke otnv
KataAAnAGTNTa TNs elkovoypd@nons ws €va and ta kpithpia
a€loAdynons twv UKWV S16ackalias kal udénaons. H eion-
ynon UEAETINOE TIS AEITOUPYIES TNS €IKkovoypdPnons Kai ta
Baoikd aloloyikd KpITAPIA TWV EIKOVWVY NOU MePIEXovTal
ota Jaénaolakd ulikd. EmnAéov, €yive avapopd otn ‘Tpap-
MOTIKA TOU OMTIKOU KEIMEVOU', N onoia pnopei va xpnalpeu-
o€l, onws €€Aynoe n glonyntpla, yia tnv avdAuon kai tnv
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a€loAOynon Twv EIKOVWV 0€ OXEON WE TA vonUata nou na-
pdyouv Kai Ta ynvupata nou petasdisouv.

Z1tn ouvéxela napouaiace o K. AxIAAéas KwotoUAas, Al-
daokwv MA 407 oto TEI Hneipou. Ztnv lonynch tou pe
titAo “From applying theory to theorizing practice: building
small-t theories in Greek ELT” o k. KwotoUAas otoixelo-
Bétnoe €va nAaiolo apxwv nou Npodyouv Tov KpItiké ava-
OTOXAOMO Kal CUOXETIZoUV TN BEwPNTIKA KATAPTION TOU €K-
naideutikoU EEvwv YAWOoWV e Tn SISackalia Kal tn pe-
Bodohoyia nou akoAouBei otnv td€n. Ztnv idia aibouca
apyétepa o K. Nikos Zn@akns, Enikoupos KaBnyntas tou
EAN, e€étaoe evdehexws tnv évvola tns Slapoponoinpé-
vns 816ackaAias atnv elonynon tou pe titho “Differentiated
instruction: Unpacking the concept” kai avéntuge tis Suva-
TOTNTES Kal Ta MAEOVEKTANATA TS, napoucidovias KatdA-
ANAO OMTIKOGKOUOTIKO UAIKO Kal NPOoKaAWVIas Tous na-
PEUPICKOUEVOUS €EKMAISEUTIKOUS VA CUPUETEXOUV €vepyd
otnv €nolKkodountikA cuZATNoN Nou akoAoUdNoE.

Zus 12:00 dAol o1 gUVASEAPOI GUYKEVTPWONKAV otV qi-
Bouoa ‘Zwkpdtns’ drnou €ixav v EUKaipia va napakoAou-
Bncouv €va Tpintuxo €I0NYACEWV MoU, ONws NPoavapép-
Onke, apopouaoav ato Eviaio Mpdypappa Znoudwv twv Ié-
vwv MNwoowv (EMZ-ZNN). Zto ndvel twv OJIANTOV CUUE-
teixav n k. Aevépivou, n k. KapaPa kai n k. AAe€iou. H k.
Aev6pivou avéntu€e tn QIAocoPia Tou nNpoypduuaros, Ts
apxés otis onoies otnpidetal aAAd kai Tous nigépous ago-
VES Mou 10 otoixeloBetolv. O1 cuvddeA@ol nAnpopopnon-
Kav OXETIKA pe TIs kaivotoues Spdoels nou 6a kAnBouUv va
avahdBouv otnv té€n. H k. Kapapa napouciace tov 08nyo
Tou Eknaideutikou, éva £€pyo 1o onoio nepiAapBAavel to e-
©o8oMoyIkd nAaioio ato onoio Oa otnpiletal and dw Kai ato
€€Ns n 816aokalia Twv Evwv YAwOoWV Kal anoaapnviel
s S§I6aKTIKES Npooeyyioels nou ulobetei to EXM-EI. Katd-
nv, n K. AAe€iou napouciace 10 SI6AKTIKO-UABNCIAKS UAI-
K6 nou Snpioupyndnke yia tous pabntés tns I Anyotikou
Kal eENynoE e oapnvela, Napadeiyuata Kai ontikoakouati-
KO UNIKG € Nnolo Tpono padaivouv E€ves yYAwooes ta naidid
TWV NPWITWV TAEEWV ToU AnUOTIKOU ZxoAeiou. TENOS aKo-
AouBnoe 81e€obikh guZhtnon Kal enolkodountikds S1dAo-
yos avdpeoa oto KoIve Kal OTIS TPEIS EI0NYATPIES, anavin-
Onkav epwthuata kar AUBNKav anopies nou gixav npioup-
ynOei otous ouvadéAPous eKNAISEUTIKOUS.

Zus 14:00 kai Aiyo npiv tn AA€n s npepidas ol ouvd-
Sehpol Kal ta PEAn Tou AZ tns ‘Evwons cuykevipwonkav
€avd otnv aibouca Zwkpdns, énou akoholdnoe oulAtn-
on otpoyyuAns tpanédns. Ta €A tou AZ evnuépwoav 8ia

{wans tous ouv-adéA@ous yia tis dpdoels tns Evwons, TS
OUVAVTANOEIS NOU E€iXalE E EKMNPOCWNOUS ToU Yroupyeiou
Maideias A.B.M.6. kai tns OAME otn 81dpkeia Tou KaAokal-
p1oU OXETKA pE Ta B€uata tns €MIAOYNS OTEAEXWV €KNAi-
deuons, tns 816ackalias ths AyyAikns oto AUKEIO Kal Tns
816aokalias twv Seutépwv E€vwv YAwoowv. Emnpoodé-
WS N oUZATNGE ENIKEVIPWONKE o€ {NTAKATA NOU ANAoXo-
AoUv Tous ouvaSéAPous, Onws o wPApIo, n EAAEIPN BIBAI-
wv, n 61a0eon eknaideutikwy and tn Acutepopdduia Exknai-
8euon otnv MpwtoBabuia, n Sdtepn avddeon pabnpdtwy,
n 816ackaAia oto OAonuePo ZxoAeio tns Mpwrtopdbuias Ex-
naideuons kAn. Ta yéAn tou AX andvinoav o€ epwINUata
Kal CUYKEVTPWOav Ta {NTANATA-QITAPATA TWV CUVASEAPWY,
NPOKEIPEVOU va Ta cuunePIAGBouv o€ eANOVTIKA YnopuvA-
pata nou 6a katateBouv oto Ynoupyeio. EknaiSeutikoli, €1-
onyntés kal JéAn tou AZ tnhs Evwons épuyav and to Titd-
VIa EKPPAZoVTas TNV EUXAPIOTNON TOUS YIA TNV EMITUXIa pIas
akoun npepidas tns MEKAAE kai tnv aigiodo€ia yia pia véa
KaAh oXOAIKN xpovid.

ZUMMETOXNA OTNV ENIHOPPWTIKN EKSNAWON
“H €€vn yAwooa otnv UNoxXpewTIKA eKNAideu-
on: To NEAN & to EMNZ-Er"

To AZ s ‘Evwons pas SExTnke e xapd tnv npookAnon
s K. BaoiAikns Agvépivou kai tou Epeuvntikod Kévipou
yia tnv AyyAikn Mwooa (Research Centre for English
Language-RCEL) tou EXMA va oupuetdoxel otnv nipop-
QWTIKN ek8NAwon nou dlopyavwbnke 1o Zappato 26 No-
euppiou 2011 oto Eevodoxeio Volos Palace oto BéMo. O
KEVTPIKOS d€ovas yUpw and tov onoio KIVABNKE n k8-
on Atav n ekuaodnon kai 816ackahia tns AyyAikas oto An-
MOTIKO ZXOAEi0 Kal EI8IKOTEPA OTIS TPEIS NPWTES TAEEIS. TV
ekSNAwan napeupédnoav eknaideutikoi AyyAIkAs Tou vo-
poU Mayvnoias Kai Twv OHopwY VOUWY, ENIHOPPWTES and
10 RCEL Kkai guoika n MEKAAE. Ta péAn tou AZ tns Evw-
ons pas napouciacav oto koivo Tis dpdoels tns MEKAAE,
€€nynoav tn QIA0COPia Kal T0 OKEMTIKO Nou oTnpidouv TS
Spaotnpidtntés Was kal Puoikd cuZhthoav PE TOUS ouva-
SENpous-eknaiSeutikoUs AyyAikis ZnthApata nou Tous ana-
OXoAoUv.

ZUMUETOXN OTIS CUVAVTNOEIS nou Siopydvwoe
to KEMETE tnhs OAME pe tis Evwoels eknai-
Seutikwv EEVV YAWOOWV

Zus 22/11/2011 kai ous 6/12/2011 péin tou AX
s NEKAAE cuvavthbnkav e eknpoownous tou KEMETE,
s OAME Kkail twv Evioewv E€vwv YAWOoWY ths 8nuooi-
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as eknaideuons ota nAaicia pias npoanddeias va npoaxoei
n §evoyAwaoon eknaidsuon Kai n NOAUYAWOGia 0to oX0AEio.
01 eknpdownol Twv Evoewv napouciacav ta npoBAApa-
10 nou anacxoAoUv Tov kdBe KAAS0 Kal Siatunwaoav tis NPo-
tdoeis tous. H MEKAAE katé0eoe Ynouvhpata pe npotdoels
nou anockonouUv 6xI pévo atnv avaBdduion tns ekuddnons
s AyyAikns o€ OAes Tis Babuides tns eknaieuons aAAd Kai
otnv gvioxuon twv dAAwv YAwoowv. ANwote nayia 6éon
pas €ival 61l 1o oxoAeio 6a npénel va sivel oto padntn tn du-
vatdtnta va avantUoaoel ENIKOIVWVIAKA IKavOTNTa OE TOUAG-
xiotov 800 EEVES YAWOOES, WOTE va UNopei va cuvalhdooe-
10l KAl Va ENIKOIVWVEI JE ENAPKEIA OTO YPANTo Kal Npopo-
pIKG AOyo pE opeis AAAWV NONITIOMWV aAAG Kal va PEAE-
14 Kkeipeva nou €xouv ouviaxBei o€ autés tis yYAwoaoes. Eni-
nAéov n MEKAAE cuvepydotnke kal Ba ouvexioel va ouvep-
yaZetai pe us GAAes Eviaeis otnv npoondadeia ouykpdtnons
€vOs KolvoU nMAaigiou npotdoewv nou Ba npodyel tnv no-
AuyAwooia kal 6a ekPpalel Tous ekNaISEUTIKOUS OAWV Twv
€EvWV YAWOo WV nou epnAékovial otn Snudaoia eknaideuon.

TéMos e€nynoape 6t otnv npoondbeia tou KEMETE kai tns
OAME pe us §evoyAwaooes Evioels 6a npEnel va GUPHETEXEI
evepya Kkai to Ivotitodto Maidaywyikwv MeAetwv kai Epgu-
vav (IMEM) tns AOE, agevds eneidn €va peydAo PEPOS Twv

6 Okr.— Aer. 2041

EKNAISEVTIKWV EEVWV YAwOoWV unnpetei atnv Mpwtopdb-
pia Exnaideuon kai apetépou, 61011 o1 npotdoels twv Eve-
ocwV € Unopouv va avapépovial anoonacuatikd otn Agu-
tepopdduia Eknaideuan. O1 npotdoels autés opeilouv va
nepiAaupavouv kai tv Mpwtopaduia, Sedouévou o6t age-
vos, 0a npénel va undpxel KoIvi NPoa€yyion 6Tov TPOMo Nou
816doKkovtal o1 YAWooes o€ OAes TIs BaBuibes kal apeTépou,
ol guvadehgol va epyddovial naviou e 1o idlo epyaciakd
KaBeotws aAAd kal kAtw anod IKavonoInTIKES kal avepwni-
VES GUVONKES.

KAegivovtas tnv napoUoa otAAN, ayanntoi/és ouvdadeh-
Qo1 6a Béhape va oas uxaploTNooupe yia AAAn pia @opd
yia 10 ev8IaQEPOV Kal Tn oupEeToxh aas otis §pdoels tns ME-
KAAE kal va oas npookaAégoupe aTtnv KOMA Tns Nittas wns

‘Evwons pas nou 6a npayuatonoinBei ous 5 ®efpouapiou

2012.
TéNos Ba BéNape va euxnBoUpe o€ OAOUS aas
KaAa Xpiorouyevva, Xapouuevo Kat
Anpioupyiko to Néo Etos 2012.

Ek pépous tou AX
Koouds BAdxos
Mpo6edpos tns MEKAAE
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PANHELLENIC ASSOCIATION OF STATE SCHOOL
TEACHERS OF ENGLISH (PEKADE)

[MTPOXKAHZH A KOI'MH MITAZ

O Mpdedpos kar 1a péfin tou Aoikntikol ZupPoudiou s MEKAAE
oas euxovial ofdyuxa uyeia, xapd kar Snpioupyikétnia
yIa 10 VEO E£10S Kal oas npookadoly atnv exkdnfwon
yia NV KOMN NS NPWIOXPOVIATIKNS Mitas,
nou Ba yiver oto 9o MEA Abnvav (Tpowv 2, Bnoeio),
v Kupiakn 5 QOefpouapiou 2012 kar wpa 11:00 n.p.

Ba akorloubhoouv Bnpioupyikés SpaotnpidINIes
and v opada English Theatre Club.

H napoucia oas Kal n evepyos CUPHETOXN 0as
otnv ekdnwon Ba pas dwoer IBiaitepn xapaq,
aioiodotia kar Sivapn yia v eniteugn wwv o1dxwv s Evwons pas.

Me ektipnon,
[Ma 10 A.Z. ins NEKAAE
| O Mpbedpos H evikn Ipappatéas
| Koopds Brdxos Kwvotavtiva Katon

AS PECTS Ocf = Dec. 2041 7
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N\ TEACHING ISSUES

Creativity and Conformity in Language

Teaching:

The teacher’s perspective

In this paper, | will briefly explore some key issues
that teachers should bear in mind in making choices
for learning/teaching purposes. These issues relate
to foreign language learning and the learner, such
as learners’ knowledge and experience for learning
and communicating purposes, learner awareness of
language in use and learner motivation. In
particular, | propose to reconsider them in the light
of the principles of creativity and conformity as
foreign language learning will be introduced from
the 1st grade in primary school. My aim is to uncover
those factors that can encourage school age
learners in particular to respond positively to FL
learning and help them build a constructive
relationship with FL learning for life. Finally, | will
revisit the role of the teacher in the light of these two
principles.

1. Key issues: An appraisal

The first important issue for teachers to consider in
our changing times is the resources and constraints FL
learners bring into the classroom:

B Since FL instruction will soon start from the 15t grade
of primary school nationwide, how can language
teachers critically examine what learners bring into
the classroom as resources and constraints for FL
learning?

8 Okr.— Aer. 2041

Professor Sophia Papaefthymiou-Lytra

First and foremost, L2 learners bring into the foreign
language classroom the ‘knowledge and experience’
they have acquired in thinking, learning, and communi-
catinginthe L1. The development of this ability is close-
ly related to learners’ age, perceptual, cognitive, social
and emotional development, linguistic proficiency inL1,
knowledge of the world at large, needs and interests,
attitude, motivation and purpose for language learning.
Notwithstanding, learners may bring competences in
the L2 resulting from formal instruction inside and out-
side the mainstream school language classroom as well
as informal learning contexts, such as interactions with
siblings and peers and via the media and new technolo-
gies at home. Learners, therefore, bring with them in
the act of FL learning their ‘knowledge and experience’
about what they can do with language, albeit in their L1,
in order to communicate and learn: they already know
what the functions of language are and how language
users can make use of them to attain their goals (cf.
Papaefthymiou-Lytra 1987a). | have called this ability
they have developed strategic competence. It refers to
their cognitive development as thinkers and users of
their L1. (cf. Papaefthymiou-Lytra 1987b: 83, 1997).

On this issue, Halliday (1973 cited in Papaefthymiou-
Lytra, 2009:28) argues that ‘the child knows what lan-
guage is because he/she knows what language does’. In
his later work, Halliday (1975 cited in Papaefthymiou-
Lytra, 2009:28) discusses L1 acquisition as the child’s
ability to master certain basic functions of language,
namely the instrumental, requlatory, interactional, per-
sonal, heuristic, imaginative and informative functions,
adding that each function has a ‘meaning potential’ As
children grow older, they expand their repertoire and
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are able to function well in the adult-like functions of
language, subsumed under the ideational, interpersonal
and textual ‘metafunctions’. Moreover, Halliday (1975)
maintains that children learn to express ‘meaning po-
tential’ in infancy and use it to serve them in “functions
which exist independently of language as features of
human life in all cultures”. Learners come to recognize
that the functions of language they have mastered can
serve them adequately regardless of the language they
are using. According to Halliday (1973), therefore, the
problem with L2 learning/use is not a matter of linquis-
tic failure, meaning that L2 learners do not possess the
linguistic means to learn/use the L2, but the fact that
FL learning/use is dissociated from what learners know
about language and its function, what | have referred to
elsewhere as the ‘knowledge and experience’ they have
acquired through L1 learning/use (cf. Papaefthymiou-
Lytra 1987b).

The second key issue for teachers to consider relates to
learners’ abilities and their characteristics:

B What are some features of the ability for thinking,
learning and communicating that learners bring to
the classroom? Are learners aware of this ability?

In exploring FL learning, it is important to consider
the cognitive, linguistic, social and emotional develop-
ment of our learners. This development is closely re-
lated to learners’ age and maturity. Language learners’
age may vary. They may be young learners of primary
school age, but also adolescents or even young adults
attending upper secondary education. | will briefly pro-
vide you with some features of this developing ability
of learners in general and young learners, in particular.

In his discussion of young learners and FL learning,
Vanderplank (2008 cited in Papaefthymiou-Lytra,
2009:28) refers to certain developing characteristics
of young learners, such as ‘inner voice’ (that is the abil-
ity to read silently, similar to Vygotsky’s (1978, 1986)
‘inner speech’), ‘mind’s eye’ (that is beginning to learn
through language and visualization) and adult-like de-
contextualized memory (the fact that lanquage users
are equipped with reliable means of recall and memory
development). Language users, he argues, develop the
aforementioned abilities and skills during schooling -
between the ages of five and nine. Therefore, our young
learners will develop and mature cognitively as they
grow in age.

Similar views from the perspective of a language user’s
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cognitive development have been put forth by other re-
searchers. Vega Moreno (2007: 35-36), for instance,
states that “work on linguistic communication has long
accepted two assumptions: the assumption that human
cognition is flexible and creative enough to enable us to
construct an indefinite number of thoughts in our life
time, and that natural languages are productive enough
to enable use to communicate any of these thoughts.”
In the context of FLL, the end goal is that language
learners will be able to express these thoughts not
only in their L1 but also in the L2 or any third language
they choose to learn/use. Vega Moreno explains that
“natural languages provide us with a limited lexicon
and a finite set of rules, out of which we can create an
indefinite number of utterances, each capable of being
used to convey a different set of thoughts” (ibid: 36).
And these thoughts | maintain successful language us-
ers can express either in the L1 or in the L2 or in any
third FL for the same reason. Our thinking self does not
change because we switch to another language. Our
intentions, purposes, needs and interests are there to
remind us that we need a language (be it verbal or non-
verbal; L1 or L2 or L3 etc.) to accomplish our goals and
intentions.

In my view, what is important is how L1 development
and L2 acquisition/learning will complement each other
during the learners’ cognitive, emotional and social de-
velopment from an early age and beyond. This is possi-
ble if learners become aware of what they already know
as ‘knowledge and experience’ about language and its
functions as well as language learning and language
use.

The next significant issue for teachers is what English
may represent for our learners.

B Why should learners want to study English? What
does English represent for them?

As is well known, for the majority of the students, learn-
ing English at school is part of the curriculum. It is a
compulsory course like all the other courses they are
expected to take at school. In addition, due to family
and societal pressures, EFL learners also take addition-
al classes in English in language centres, or with private
tutors. This is because for a good number of them learn-
ing English (or any other FL for that matter) has been
equated to acquiring a language certificate in the long
run. Simply put, to many parents or other members of
our society, no certification means no proof of knowl-
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edge! Moreover, acquiring a language certificate at the
age of 14 or 15 for a good number of learners and their
parents means that they needn’t bother about FL learn-
ing any more since there is life long proof for it: the
language certificate or else ‘a piece of paper’ to prove
it. This is a very important point to bear in mind since
it may distort the reason for and the meaning of learn-
ing foreign languages from an early age. It may lead to
wrong assumption that the earlier young learners start
learning a FL the sooner they can get a lanqguage certifi-
cate! Whether the exams learners sit are content-wise
and strategy-wise appropriate to their ‘knowledge and
experience’ namely, their cognitive, linguistic, social
and emotional development, it is something that teach-
ers, administrators and other stakeholders alike, dis-
creetly keep quiet about.

The fourth important issue deals with learners’ motiva-
tion, particularly young learners and adolescents in the
Greek context.

B What can motivate young learners to want to learn
English at school for life long use? How about sec-
ondary school learners? What can make a difference
for them all?

In the literature, a distinction is made between two
types of motivation: integrative and instrumental (Gard-
ner & Lambert, 1972). However, neither of them seems
to apply to school age students.!” What will motivate
learners to want to learn English then for life long use?
| argue what young learners love to do most is to play,
move around and have fun with friends, to explore the
world around them and discover new, interesting and
challenging ways of doing things. In short, they love to
be involved in activities of all sorts. | claim, therefore,
that activity motivation may encourage students to
want to learn the FL for fun rather than feel obliged to
learn the FL as a compulsory course in the curriculum
(cf. Papaefthymiou-Lytra, 1987b:93). I, therefore, de-
fine activity motivation as young learners’ wish to play,
to move around and have fun with friends, to explore the
world around them and discover new and challenging
ways of doing things in a multimodal context. | main-
tain, then, that doing things in the FL can be a challeng-
ing new way, or else an alternative and creative way of
doing the things you love to do and enjoy most. This
definition has an emotional element that | would like to
highlight. FL learning is fun, it is not a must! Fun for
young learner as we teachers know well by definition
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incorporates imagination, creativity and inventiveness.

Teachers need to acknowledge that activity motivation
may not suffice in the last grade(s) of primary school.
Learners may enter puberty before they physically
move into lower secondary education. The question,
thus, becomes what may motivate our learners as ado-
lescents. At this age learners are in a transitional stage
between childhood and adulthood. They notice changes
in their bodies and mood. They try to develop an identi-
ty and to position themselves in the world around them.
They are not always easy to handle, they often become
rebellious and disobedient. What they are interested in
mostly is to explore and understand themselves, their
relationships with others and the world around them. |
suggest, therefore, that ‘exploring thyself and the world
at large’ motivation can successfully substitute and
come as a follow up to activity motivation which suits
younger learners better. In particular, a more rational
and creative engagement with ICT technologies, for in-
stance, can open windows to the world and a better un-
derstanding of themselves and the others. As suggest-
ed, when talking about motivation and school learners
it is not easy to draw a strict line depending solely on
the learners’ age with primary school learners on one
side and secondary learners on the other. Depending on
learners’ maturity and circumstances this line may be
drawn at a younger age with fifth and sixth grade prima-
ry school learners exhibiting ‘exploring thyself and the
world at large’ motivation earlier than others. The type
of motivation projected is one more factor that may dif-
ferentiate language learners in the primary school.

The next issue refers to the principles that teachers
need to draw upon in order to review teaching/learning
practices and long standing conventions and beliefs in
the society at large.

B On what principles can we overhaul teaching/learn-
ing practices and strategies so as to respond to the
cognitive, linguistic, social and emotional maturity
of our learners as well as their age-appropriate mo-
tivation and needs?

In making decisions about how to revamp teaching/
learning initiatives, practices and strategies in order
to respond to the new circumstances in FLT in state
schools and focus on learners and learning, | maintain
that the creativity and conformity principles against
which to judge our practices and strategies can provide
us with a useful guide.®

oPEGLS



In the context of EFL, the creativity principle empha-
sizes learner-centredness, a flexible curriculum and
lesson plans, open-ended, task and CLIL oriented ma-
terial, which allow for learner contribution in shaping
the curriculum, the materials and the teaching/learning
practices in collaboration with the teacher. In this con-
text, the teacher is primarily seen as a fluent L2 lan-
guage user, a facilitator and collaborator in the process
of helping learners learn to use the foreign language
while paying close attention to learners’ own learning
style, abilities, learning and communicating strategies,
emotional needs, interests and purposes to name but a
few factors that may differentiate learners albeit of the
same age.

For a better understanding of the concept of creativity |
will refer to Vega Moreno’s definition who, drawing from
Sternberg (1999), maintains that creativity is:

“... the ability to construct something new (typically
useful) out of existing elements. A poem, a book, a
painting, a plan to escape from prison, a story, an ut-
terance, and a thought may all be instances of creative
cognition. In fact, although not everyone is capable of
creating a masterpiece, whether a book, a sonnet or a
film, every human being with a healthy cognitive sys-
tem can be cognitively creative by constructing, com-
bining and modifying mental representations in thinking
or in understanding what others think. The emergence
of something novel, of a mental entity that has never
been represented before, an idea that has never been
expressed before, makes thought and the communica-
tion of thoughts beautiful, interesting and useful.” Vega
Moreno (2007:5).

In my opinion, her definition beautifully describes what
teachers are expected to do in the language classroom
in accordance with the creativity principle.

On the other hand, the conformity principle works on
predetermined truths that are imposed inflexibly by a
central authority body, or they are strictly guided by
the end goal of the language learning/teaching proc-
ess. In this sense, the conformity principle draws on
teacher-centredness. Teachers are expected to exer-
cise all possible means to attain the end goal of their
assigned duties in the classroom. Thus, they rely on a
predetermined curriculum, materials, methodologies
and assessment practices which will serve the end goal
of the work carried out in the classroom. This inflexible
goal is often realized as covering specific material in a
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pre-determined time or ‘getting a language certificate
as soon as possible’ among others.

In examining learning/teaching practices and strate-
gies, therefore, it is important to understand which of
them cultivate our learners’ creative prowess and re-
spond to their inquisitiveness and imagination, their
age-appropriate motivation and needs, in other words,
which of them respond to the creativity principle as de-
fined above. Similarly, we need to review which of the
teaching/learning practices and strategies merely act
in response to rules and regulations reinforced by ex-
ternal bodies. If teachers hold on the conformity prin-
ciple, they are expected to ‘go by the book’, meaning
that they follow the curriculum drawn for a particular
age, school level and FL level; they primarily work with
textbooks assigned for a particular grade, as is the case
with primary schools; and they do not usually lose sight
of the fact that learners need to have their knowledge
certified sooner or later! Popular wisdom being that
the sooner teachers and learners alike are on the right
track to certification the better! Conformity is no fun,
unfortunately, it is best served by memorization and
rote learning, endless repetitive exercises and tasks
so that learners can master the required material, de-
velop the skills and strategies to suit the pre-defined
purposes as described above. The fact that some stu-
dents, for instance, may take more time than others to
learn a language, or they may need a slower pace to do
so is not accounted for. Non-adherence to conformity
may distort and disorient the outcomes anticipated. In
other words, teachers feel they need to strictly follow
imposed ‘rules and regulations’ in teaching practices in
order to achieve an ultimate pre-determined goal.

However, if teachers hold on to the creativity principle,
they can be more flexible. They can make flexible use
of the syllabus and material aiming to develop learn-
ers’ skills and abilities in the FL at their own time and
pace emphasizing that FL learning is fun. This view in-
vites for more individualized and diversified learning/
teaching practices in the language classroom allowing
learners to re-shape learning environments in order to
suit their abilities, wishes and needs. Teachers can rely
more on task-based and CLIL approaches to learning
advancing pair and group work; learners can indulge in
project work and exploit ICT technologies and the Inter-
net as learning resources. Teachers and learners alike
can also make extensive use of EU programmes such as
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the Comenius programme to build strong relations with
schools and respective classes in other EU countries.
FL teachers can put together more extrovert language
education programmes that can develop learners’ lan-
guage in use, inter-cultural awareness, tolerance and
understanding of otherness as well as ecology aware-
ness for nature and the urban environment. All these
have been in the air for some time now but they have
often been considered activities that may side track
learners from pre-defined goals. As a result, teachers
tend to avoid them. | suggest that teachers should take
the initiative and make the effort to introduce practices
of this kind in the language classroom. Learners can
become very creative and language learning becomes
more pleasurable if they are provided with opportuni-
ties to explore their world, reach out to others and col-
laborate with others. Communication and learning be-
comes meaningful and worthwhile, a part of their life
(cf. Vlachos and Papaefthymiou-Lytra, 2008). Positive
feelings are treasured for life and the FL is learnt for life
long use rather than a short-sighted goal.

The last important issue to consider refers to the role

of language teachers when adhering to the creativity

principle.

M In FL learning the role of the teacher is crucial. What
functions are language teachers expected to serve in
the context of the creativity principle?

The new developments in FL learning require that
teachers serve the following important functions among
others (cf. Papaefthymiou-Lytra 1987b: 94-103).
Teachers should act as:

W facilitators by setting up learning environments for
learners that are conducive to their cognitive, lin-
quistic, social and emotional development as well as
their needs, interests, motivation and their current
knowledge of the L2;

B fluent conversationalists by demonstrating to learn-
ers how to negotiate meanings as a social semiotic
in the L2 using appropriate language and strategies,
after all they are the only fluent L2 language users
in the FL classroom;

M collaborators by becoming active members in the
learning process that takes place in the classroom,
i.e. they can learn from their learners about ICT
technologies, for instance, and they can show their
learners how they can maintain and expand the L2
for life long use by becoming autonomous and inde-
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pendent life long learners using appropriate learning
and communicating strategies to accomplish that
end.

The focus of the teachers’ work in the classroom should
be on learners’ learning the language for life long
use rather than worrying about how to cover the pre-
assigned material, or preparing learners to sit for a lan-
guage examination. In this context, | believe that it is a
blessing that school learners can start learning English
at such an early age. Teachers will have more time to
apply the creativity principle for language learning in
the language classroom and language learners will have
more time at their disposal to learn at their own pace.

On the whole, what | have tried to put forth in this paper
is an alternative view of things, namely, that we need to
change our way of thinking about language learning and
teaching in the school context now that English is soon
to be taught at 15t grade in the primary school all over
the country. To achieve this end, lanquage teachers
need to embrace a more flexible approach to learning
and teaching that can foster and exploit learners’ crea-
tive prowess better. Let’s accept the fact that, as with
L1 learning, it takes time to master a second/foreign
language; intensity, recycling, personal involvement
and long time exposure to the L2 along with strategies
for language learning and communicating are a must
for effective, life long learning and use of the foreign
language(s).

NOTES

(1) Nonetheless, at the back of their parents’ mind
as well as of the society at large it is instrumen-
tal motivation that they try to cultivate to their
offspring to make them want to learn a FL since
parents’ concerns are strong about the future
well-being of their children.

(2) In looking up the terms creativity and conformity
in a dictionary, we notice that the term conformity
is defined as ‘agreement with established rules,
customs etc.” What’s more, the noun ‘conform-
ist’ which denotes a person who conforms to the
established rules, values, and customs of society
carries a derogatory meaning! The term creativ-
ity, on the other hand, is defined as the ability ‘to
produce new and original ideas and things; imagi-
nation and inventiveness’.
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From Applying Theory to Theorising
Practice: building small-t theoriesin

Greek ELT

This paper discusses critical reflection as a requisite
for teacher empowerment, and puts forward a
conceptual framework to facilitate such reflection.
Itis pointed out that the prevailing model of teacher
education (the Applied Science model) encourages
a counter-productive divide between theory and
practice. It is then argued that structured reflection
about practice (theorising) provides an alternative
for professional development, and an empirically-
derived framework is presented to provide
scaffolding for this reflective process. Drawing on
the framework, the content of language teaching,
pedagogical practices and the aims of language
instruction are highlighted and problematised.
Finally, theorising is exemplified by reference to
typical instances of professional discourse.

A few months ago, while interviewing a young learner, |
chanced to ask her which aspects of her English language
learning experience she found especially challenging.
‘Essays’, she replied, adding that it was ‘simply impos-
sible to learn them by heart’. Taken aback by this unex-
pected reply, | asked her to elaborate. It soon became
clear that her teacher was in the habit of assigning read-
ings, such as stories or letters of complaint, which the
learners then had to memorise, so that they would be able
to deal with the writing paper of a popular examination.
Because she could not reproduce these essays perfectly,
my interviewee said, she made many mistakes; and when
she gave up and wrote whatever seemed appropriate to
her, without reference to the model, not only did she make
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mistakes, but she also felt quilty for failing her teacher’s
expectations.

It is tempting to dismiss this odd story as yet another
example of regrettable unprofessionalism, but | think
that it has greater relevance to professional develop-
ment than is immediately apparent. | wish to suggest
that there are parallels between the learning experi-
ence of this particular young learner and the initial
teacher education that many of us have received; and
that —equally- there are parallels between the despair
that this student felt and the similar feelings of disem-
powerment experienced by many teachers when they
are confronted with the divide between what they were
trained to do and what is feasible in their professional
context.

This paper aims to explore the reasons that give rise
to such feelings, and to put forward an alternative way
of relating theory and practice. | begin by discussing
the Applied Science (Wallace, 1991, pp. 8-9) model
of teacher education, arqguing that this model is limited
as regards the preparation that trainee teachers are of-
fered, and limiting as regards its impact on the teach-
ers’ professional life. In the second part of the paper,
| argue for structured reflection, or theorizing (Edge,
2011, pp. 79-97), as a mode of professional develop-
ment that can be implemented in place of, or in par-
allel to, the application of theory. In order to provide
scaffolding for this process of reflection, | put forward
a conceptual framework that has been empirically de-
rived from the Greek context (Author, in preparation).
In the final part of the paper, | exemplify this process of
reflection, by referring to a typical piece of professional
discourse (®1tAn, 2010).

1. The Applied Science model
The Applied Science model developed as a reaction to
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the limitations of professional education that was based
on apprenticeship. In the latter, trainee teachers might
be placed under the apprenticeship of a master teacher
or mentor, who would impart accumulated knowledge
gained through experience (experiential knowledge),
and who would also model appropriate forms of instruc-
tion for the benefit of the trainees (Stones & Morris,
1972). In the absence of such a formal arrangement,
novice teachers would often draw on insights drawn
from the ‘apprenticeship of observation’, i.e. their own
experiences of schooling (Lortie, 1975). Such a model
was no longer defensible in the face of rapid advances in
linguistics and educational psychology, which created
the need for a more ‘scientific’ alternative.

In brief, the Applied Science model posits that the main
component of language teacher education is a thorough
grounding on linquistic and pedagogical theory or what is
broadly termed ‘language and literature’. This theoreti-
cal component is usually supplemented with practice-
facing subjects, such as Applied Linguistics. In doing so,
the Applied Science model draws on the strengths of the
empirical tradition, as well as a (possibly naive) belief
that such ‘technical rationality’ (Schon, 1987) can pro-
vide guidance in all domains of social life. In Edge’s view
(2011, p. 15), it is a mode of teacher education that
‘respects the teachers’ intellectual capacity’ and its ‘sci-
entific’ grounding compares favourably to the ‘mystical’
approaches that preceded it (Stones & Morris, 1972).

The Applied Science model constitutes the dominant
form of teacher development in Greece, at least in the
field of ELT. In the curriculum of the Department of
English Language and Literature at the University of
Athens, more than half the courses on offer are liter-
ature-based and, from the ones that remain, over two
thirds involve theoretical linguistics (e.qg. Issues in Eng-
lish Syntax, Metaphor and Metaphoricity). Applied Lin-
guistics account for just five subjects (e.qg. Applied Lin-
guistics I, ELT Methods and Practices), and there is only
one practice-based course on offer (Practice Teaching
in TEFL) (Table 1). A somewhat more balanced offer be-
tween theoretical and applied subjects is evidenced in
the curriculum of the Department of English Lanqguage
and Literature at the Aristotle University, although the
statistics may be skewed by the uneven distribution of
compulsory and elective courses (Table 2). Much like in
Athens, the number of practice-based course is dispro-
portionately small (two courses out of 61).
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Table 1. Distribution of courses in the Lanqguage
& Linguistics group of the Department of English
Language & Literature, National and Kapodistrian
University of Athens!

Course content n %
Theoretical Linguistics 21 72
Applied Linguistics 5 17
Practice-based 1 4
Other 2 7
Total 29 100

Table 2. Distribution of courses in the Linguis-
tics group of the Department of English Language
& Literature, Aristotle University of Thessaloniki

Course content n %
Theoretical Linguistics 35 57
Applied Linguistics 21 35
Practice-based 2 3
Other 3 5
Total 61 100

Problems with the Applied Science model

Despite its prevalence, the Applied Science model has
come under sustained attack over the years (Argyris
& Schon, 1974; Clarke, 1994; Edge, 201 1; Wallace,
1991). Because it artificially divides the professional
experience into theory and practice, it is flawed in at
least three main regards.

Firstly, in the Applied Science model, teacher educa-
tion can only take place in formal training programmes,
where experts impart knowledge onto the trainees.
Just as initial teacher education takes place exclusively
in tertiary institutions, continuing professional devel-
opment is only envisaged in the form of workshops, lec-
tures or postgraduate courses, which tend to be infre-

1. Five translation courses have been omitted from this
calculation in order to render results comparable to
those of the University of Thessaloniki, where transla-
tion is taught by a dedicated group.
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quent or otherwise impractical. By contrast, the actual
classrooms where most of teachers spend the majority
of their professional lives are treated as irrelevant to
teacher education, except as places where to apply the
newly-acquired knowledge. | would suggest that in par-
allel to such structured learning events that take place
outside practice, there is a need for teachers to develop
through practice.

Secondly, the rigid division between those who ‘pro-
duce knowledge’ and those that ‘consume’ it seems to
generate mutual suspicion and animosity. In order for
theory to interface with ongoing research and schol-
arship, it needs to draw on their conceptual tools and
meta-language, neither of which are immediately useful
to teaching practice, and both of which render it inac-
cessible to practitioners. Moreover, in order to be uni-
versally valid, pedagogical theory needs to be abstract;
but when thus formulated it cannot be immediately ap-
plicable to any specific context. As a result, academics
tend to treat practice as theoretically impoverished and
incoherent, and teachers tend to regard the academe
as unrelated to day-to-day teaching. It would seem that
theory and practice need to interface with each other
more usefully than is possible through the Applied Sci-
ence model.

Thirdly, and perhaps most dangerously, the strong divi-
sion of labour that underpins the Applied Science model
has proved to be disempowering for teachers. Its fun-
damental premise is that knowledge is generated by re-
searchers and then, through the mediation of lecturers,
it is conveyed to teachers who will finally impart it to
their learners. Consequently, in our school system (and
others), teachers have tended to be confined to a role of
skilled technician who is tasked with the efficient deliv-
ery of a pre-defined syllabus. Not only does this division
of labour devalorise the teachers’ expertise, but also
it arguably conceals asymmetrical power structures in
the social world, and reproduces social inequities (Phil-
lipson, 1992). If that is the case, it seems imperative
that teachers be empowered with critical skills through
to re-interpret the curriculum demands, and there is
good reason to believe that the Applied Science model
is decidedly unsuited to providing such critical skills.

2. A framework for professional reflection

Having discussed some of the limitations and pitfalls of
the Applied Science model, | would now like to move
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on to a more empowering alternative, theorising (from
and about) practice. | will first lay out a broad-strokes
description of what theorising means, and then | will
describe a conceptual framework that can be used to
facilitate theorising.

Theorising practice

Whereas the Applied Science model relies on the top-
down implementation of Theory, theorising is a bottom-
up process of generating personal theory from prac-
tice. I use the terms (capital-T) Theory to describe the
former and (small-t) theory to describe the latter. The
way theories develop is, of course, a personal enter-
prise, but what follows is a set of guidelines that might
enhance their conceptual sophistication and analytical
rigour.

The first requisite for a theory is that it should be re-
flective. By this, | mean that the theory should bring
together, through a sustained and systematic thought
process, experiential knowledge and received (i.e.
‘textbook’) knowledge (Wallace, 1991, pp. 14-15).
This thought process can be implemented both dur-
ing teaching (reflection-in-action) and after teaching
(reflection-on-action) (Schon, 1987). Finally, such a
thought process should incorporate a reflexive element,
i.e. it should account for questions like the following (cf.
Edge, 2011, p. 47):

B What difference does it make that | have reached
this, rather than a different, theory?

M What difference does it make that I, rather than
someone else, has reached this theory?

A second requisite for theory is that it should be sen-
sitive to the parameters of particularity, practicality
and possibility (Kumaravadivelu, 2003). Particularity
involves understanding that there cannot be a single
universally applicable theory in the form of principles
or ‘best practices’; it is therefore incumbent on teach-
ers to theorise appropriately to their context. Practical-
ity entails accepting the primacy of situated teaching
over abstract information as a source of context-spe-
cific knowledge. Possibility implies comprehending that
both language and pedagogy can either sustain or chal-
lenge existing power relations, and positioning oneself
accordingly.

A conceptual framework
The conceptual framework that will be described in this
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section has been empirically derived from research situ-
ated in the Greek educational setting, and was originally
formulated to describe how local, global and critical in-
fluences interact with each other at a collective level,
such as a school (Author, 201 1b). In this paper, | would
like to submit that the framework may also prove use-
ful in facilitating individual professional development by
providing scaffolding for professional reflection.

The most prominent feature of the framework is the
three major paradigms that appear to co-exist in Greek
ELT praxis, and which have been termed the transmis-
sive, communicative paradigm and critical paradigm.
Each of these paradigms represents a set of related
beliefs, both explicit and implicit, about language and
pedagogy (Theories) as well as the practices that are
underpinned by these beliefs.

Communicative

Figure 1 Paradigms constraining Greek ELT
(based on Author 201 1b)

The transmissive paradigm encompasses a broad
swath of teaching beliefs and practices, ranging from
pre-theoretical traditional teaching (Stern, 1983, pp.
453-456) to ‘scientifically-based’ teaching such as
the oral approach and audiolingualism (Richards &
Rodgers, 2001, pp. 36-70). The common ground
shared by these diverse positions is the fundamental
premise that linguistic competence can be reduced to a
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finite amount of knowledge, and that teaching consists
of transmitting this knowledge to the learners. Trans-
missive teaching provides the theoretical legitimisation
for the accuracy ethos that typifies Greek education,
the prevalence of testing as a means of certifying that
the requisite knowledge has been efficiently transmit-
ted, and the salience of vocabulary and grammar teach-
ing.

Under the term communicative paradigm, | have sub-
sumed various methods and approaches such as Com-
municative Language Teaching (Littlewood, 1981) or
Task-Based Learning (Willis & Willis, 2007). These
positions are united by the priority assigned to com-
municative competence, the belief in the learning group
ideal and the preference for direct teaching of language
through communicative tasks. Some recognisable com-
municative traces in Greek ELT include activities that
involve group work and collaborative projects, the divi-
sion of many syllabuses into skill-specific (i.e. listening,
speaking, reading and writing) strands, and the impera-
tive to pedagogically exploit genuine materials, prefer-
ably those available online.

The critical paradigm theoretically encodes a post-
modern demand to question the foundational assump-
tions of ELT, and is presently more visible in the lit-
erature than in practice. On the linguistic front, it calls
for rethinking the role of localised varieties of English
(World Englishes) (Kachru, 1985) and transnation-
al uses (English as a Lingua Franca) (Jenkins, 2000;
Seidlhofer, 2001). In terms of pedagogical premises,
it challenges the assumption that educational models
that were developed in mainstream Anglo-Saxon edu-
cation can be non-problematically transferred to other
socio-cultural contexts (Bax, 2003; Holliday, 2005).
Politically, it raises questions about the role of Eng-
lish in local linquistic ecologies, and the implications of
the global spread of English (Edge, 2006; Phillipson,
1992).

What is of interest in theorising is the overlap among
these paradigms (areas of methodological tension).
Methodological tension (Author, 201 1a) refers to the
conflicting, and sometimes incompatible answers that
different paradigms offer to salient questions. One
such area of tension involves the content of instruc-
tion (What English should be taught?), another refers
to the means used to teach English (How should English
be taught?) and a final one involves the ends of foreign
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language learning (Why should English be taught?) (cf.
Author, 2010). Because no Theory can claim priority in
these areas of tension, it is in these points that personal
theories seem most useful, and therefore | suggest that
these three areas of tension should form the starting
points for theorising.

3. Building a small-t theory

In the final part of this paper, | will illustrate this pro-
cess of theory building by means of an example. In do-
ing so, | will refer to a genuine problematization text
about the coursebooks that were recently introduced in
primary schools (®itiAn, 20 10). My motives for select-
ing this particular text are dual: Firstly, | was struck by
the rhetorical power of the discourse, and the passion
that this revealed for teaching. At the same time, | was
conscious that the author’s critique and recommenda-
tions fell short of issues that could —-in my view- be use-
fully addressed. On account of its earnest, if somewhat
pre-theoretical, problematising, | feel that this text con-
stitutes an appealing choice as a prompt for theorising.

Before moving onto the discussion of the text, there
are two points that need to be made, lest my intentions
are misunderstood. Firstly, the analysis that follows is
in no way intended as a criticism of the author’s posi-
tion: rather it is used to illustrate how such thinking can
be systematised and extended into developing a more
comprehensive theory that has even more explanatory
power and pedagogical value. Secondly, the extracts
that | have chosen to highlight and the directions in
which my thinking will develop are nothing more than
personal choices, and as such they do not have any pri-
ority over the readers’ reactions, except maybe through
power of persuasion.

Having made these points, | will now proceed to the-
matic analysis of the paper, starting from what is said
about the content of the books, and moving on to meth-
ods and, finally, the ends of instruction.

What?

When it comes to the content of the books, the author
raises several objections, ranging from the number of
vocabulary items to the topics of the reading passages.
As my purpose is merely to offer an example of theoris-
ing, rather than to provide commentary on all aspects
of her thinking, | will engage only with those points that
regard pronunciation training. In her words:

18 Or. = Aer. 2014

B AA\o tpayela@ikd pelovéKTnua tou BiBAiou eival n
nPoPopd TwV NPWIAYWVIOTWY 0Td NEPICOOTEPA KEi-
peva. [The heroes’ accent in most texts is another
preposterous disadvantage of the book]

M Ta listenings €ival GAAn nAnyn tou BifAiou. H apBpw-
oN TWV NPWTAYWVIOTWV €ival kakiotn. [The listening
tasks are another sore of the book. The heroes’
accent is appalling]

B Ta BiBAia tns £T' ndoxouv and [...] akéua mo ana-
padektns npo@opds twv Keluévwy [sicl. [The sixth
form books suffer from ... the texts’ even more
unacceptable accents]

In terms of the framework proposed in the previous
section, these views are suggestive of a transmissive
orientation to teaching. It is implicitly suggested that
correctness is defined by reference to a small nhumber
of ‘acceptable’ norms (presumably Received Pronun-
ciation and General American), which need to be ac-
curately reproduced, or else pedagogy is in some way
problematic. The gquestion that is validly asked can be
summarized as: do these materials cater to our needs
for an accurate pronunciation model?

Despite its prevalence, this viewpoint is by no means
uncontroversial. In the Communicative Tradition, the
ability to convey information efficiently is prioritized
over accuracy (particularly in pronunciation). So if one
were to approach the same issue from a communica-
tive perspective, one would have to ask: to what extent
do the deviant pronunciations in the coursebooks com-
promise the learners’ ability to develop communicative
competence?
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From a critical perspective, a number of questions
might also be raised with regard to what constitutes an
‘acceptable’ pronunciation, and who it is defined by. The
view that some historical varieties of English should
enjoy priority over emerging variants, or World Eng-
lishes (Prator, 1968; Quirk, 1990) has been famously
discredited (Kachru, 1991), and ongoing linguistic re-
search keeps challenging our perceptions of ‘correct-
ness’ (Breiteneder, 2009; Jenkins, 2000). From this it
follows that in addition to passing judgment on the ‘ac-
ceptability’ of pronunciation standards in the course-
books, one also needs to consider whether the criteria
of acceptability we use promote diversity management
or linguistic discrimination (Skutnabb-Kangas, 1988).

How?

The second area of tension in the conceptual frame-
work focuses on the methods and instruments used to
provide language instruction. As before, the author’s
sweeping criticism need not be considered in its en-
tirety, but some of the points which seem theoretically
intriguing include the following:

M O pabntns &gv unopei va enonteUoel TNV YPAUMATIKA
nou S18doketal apoU Sev undpxel KANOI0S avaAut-
KOs nivakas 8inAa ota keipeva. [The learners cannot
survey the grammar that is being taught because
there is no analytical table beside the texts]

M Ta nepioocodtepa keipeva eivalr avouaia, avéunveu-
ota, dxapa kai ouvenws &egv Snuioupyouv xapd
otous padntés pas. [Most texts are meaningless,
uninspired, tasteless and therefore create no joy to
our students]

B Ta keipeva eival Suovonta Kal TEXVOKPATIKA Kal Sev
undpxel éva tpayouddkl, €va naixvidaki, kdu téAos
ndviwv nou va «onde» v agoépntn NAAEN nou
avadidouv. [The texts are dense and technocratic
and there is not a song, a game, anything which can
‘break’ the unbearable monotony they give off.]

It is indeed hard not to sympathize with the author’s
frustration at having to use materials that are unsuited
to her needs. But having made that point, one cannot
help noticing, in the author’s rhetorical choices, that
the learners are presented as passive agents who have
no choice on what they prefer to learn, or indeed on
what they might find interesting. These choices, it ap-
pears, are made for them by the teacher, whose author-
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ity on the matter is unquestioned. In this case also, I
would suggest that the criticism expressed in these
excerpts is an answer to a transmissivist question: do
these materials conform to my expectations as a lan-
guage teaching expert?

To add depth to such problematisation, one might want
to theorise about possibilities and limitations of alter-
native paradigms. Drawing on the communicative para-
digm, it might be helpful to differentiate between text
and task, and to explore how creative tasks can be ex-
ploited to compensate for uninspiring texts. Such think-
ing could hopefully lead to a comparative appraisal of
transmissive and communicative pedagogy, highlight-
ing their respective affordances and appropriateness to
context.

From a critical standpoint, a process of theorizing could
fruitfully engage with a number of questions including:
why was each particular text included in the syllabus,
and how will learners benefit from it? Who is to select
the texts that will be used in class: the book authors,
the teachers or the students? Through what criteria can
such a choice be made?

Why?

The final point that | would like to raise relates to the
purpose of instruction in the foreign lanqguage. In her
review, the author claims, with discernible authority,
that:

M Ocol opapatidovial KPATIKA MICTOMNOINTIKA YAWG-
oopddelas pe autd ta BIBAia, eival yakpud vuxtw-
pévol! [Those who dreamt up the state language
certification with these books are seriously deluded!]

Prompted by such a bold assertion, readers might want
to consider exactly which aspects of the courseware are
at dissonance with the implicit aim of certification, how
important this lack of coherence is and how it might be
resolved.

In parallel to the above, theorising might revolve around
the relative priority of certification and communication,
about the importance of developing intercultural com-
petences, about the possibility of promoting tolerance
and empathy through English. Such theorising could
generate a more holistic appraisal of the coursebooks
in question, and perhaps alert us to additional discon-
nects between the materials at hand and the goals we
consider important.
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It hardly needs stating that teaching English is a politi-
cal act that is motivated by specific agendas and which
entails observable results (Pennycook, 1994). It may
therefore be useful, from a political perspective, to criti-
cally interrogate whose agendas are furthered by lan-
guage policies such as the promotion of state certifica-
tion, or by the imposition of a single coursebook across
the country, and whether such policies ultimately ben-
efit the learners with whose education we have been en-
trusted.

4, Conclusion

To recapitulate: this paper began by discussing the
‘Applied Science’ model of teacher education and what
| perceive as some of its more problematic aspects. |
then argued for the bottom-up generation of personal
theories that are contextually-sensitive and responsive
to the immediate demands of practice, as an alternative
or a supplement to the prevailing top-down model. To

facilitate this process of theorizing, | described a con-
ceptual framework of ELT which integrates a number
of Theories while providing space for the emergence of
personal theories. Finally, through the example of a typ-
ical problematisation text, | attempted to illustrate how
a theory can be constructed bottom-up through critical
interrogation of practice.

In doing so, | raised several questions from a multitude
of Theoretical perspectives, but did not attempt to pro-
vide readers with answers to these questions. Instead,
I would like to invite readers to examine their own re-
sponses, noting any theoretical incongruities that may
exist and working towards a more coherent synthesis.
More importantly, it is my hope that this text has pro-
vided readers with the stimulus to probe their practice
even further, and empowered them with some concep-
tual instruments to facilitate the formulation of answers
that are coherent, persuasive and — above all - person-
ally relevant.
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STUDY VISIT

Mobile technologies to improve
collaborative teaching and learning

A study visit held in Blackpool, England, UK (14-18 June, 2010)

ABSTRACT

This report provides a brief outline of the Study Visit
which was held in Blackpool, England, UK, in June
2010. The title of the study visit was “Mobile
Technologies to Improve Collaborative Teaching
and Learning” and the organizers’ aim was to dem-
onstrate how schools in the area of Blackpool use
ICT to enhance learning and teaching creatively.
During visits to host institutions, many different
technological tools were presented as well as the
ways of using them effectively when teaching and
learning. According to the hosts, the impact these
have on improving learning can be summed up in
the following words: engagement, involvement,
accessibility, supporting, creating, innovating,
extending. In addition, participants had the oppor-
tunity to learn about a number of good educational
practices, used both in host and participants’ coun-
tries, some of which could be applied and trans-
ferred to our country.

1.INTRODUCTION

Study Visits is one of the key actions of the transversal
programme of the Lifelong Learning Programme 2007
- 13 (LLP). Its objective is to support policy develop-
ment and cooperation at European level in lifelong
learning, notably in the context of the Lisbon process
and the Education and Training 2010 work programme,
as well as the Bologna and Copenhagen processes and
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their successors. Cedefop (European Centre for the De-
velopment of Vocational Training) coordinates, on be-
half of the Commission, the study visits for education
and vocational training specialists and policy-makers
from 2008 to 2013.

One of the objectives of the study visits programme is
to exchange examples of good practice among hosts
and participants. They provide a forum for discussion,
exchange and learning on themes of common interest
and on European and national priorities. By exchanging
innovative ideas and practices, participants promote the
quality and transparency of their education and training
systems. Approaches taken by participating countries
(both host and participants’) regarding the theme of the
visit are presented and discussed.

Moreover, one of the operational objectives of the
Grundtvig programme, as set out in Article 29.2 of the
Programme Decision, is “to support the development of
innovative ICT-based content, services, pedagogies and
practice for lifelong learning”. The “ICT” Key Activity 3,
which supplements these programmes, focuses on the
potential of ICT as a catalyst of social and educational
innovation and change. It is not about technology but
about how learning can be enhanced through ICT (e.q.
simulations, discovery learning, attracting drop-outs
back to learning, enabling learning outside the school
environment, flexible lifelong learning to bridge the
digital gap). Although substantial progress has been
achieved in all Member States in the field of ICT for edu-
cation since Lisbon, more needs to be done to realise the
full potential of ICT for supporting innovative pedagogi-
cal developments, generalised access to lifelong learn-
ing, and advanced education systems management.

The Blackpool LEA has made considerable progress in
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this respect. The approach taken up regarding the use of
ICT in its schools seems to embrace the ICT Key Activ-
ity 3 concept: ICT enables individuals to enhance their
social networking and this has the potential to enhance
their learning. Learning is mostly a social process. Self-
learning and informal peer learning are important ways
of developing e-skills and digital competences. But they
are also increasingly important skills in formal learning.
A new generation of ICT-based social networking tools
and platforms (‘Web 2.0’ and other relevant ICT devel-
opments) is now being used in Blackpool schools. Exam-
ples are weblogs, wikis, podcasts, social software, vir-
tual social sites, as well as tools such as mobile phones.

2. DESCRIPTION OF THE PROGRAMME

The study visit under discussion took place in Black-
pool, a small unitary authority, in the north-west of
England, UK from 14t to 18t June, 2010. Blackpool
is also the premier holiday resort in the UK. The local
authority hosted the visit to demonstrate how schools
use ICT to improve teaching and learning. The visiting
group consisted of 13 participants who represented
twelve countries: Austria, Bulgaria, Denmark, France,
Germany, Greece, lItaly, Lithuania, Poland, Romania,
Spain and Turkey. They belonged to different areas
of education and ICT: headmasters, teacher trainers,
university teachers and school advisors.

Participants had been given access to “Fronter”, an Elec-
tronic Learning Platform for the Blackpool schools, sev-
eral months before the visit and in this way were able to
explore and use some of its functionalities as well as fol-
low news and developments. Also, information about the
programme, accommodation, possibilities of transport
to Blackpool, etc. was posted on “Fronter”. “Fronter” is
mainly used as a communication platform between the
Blackpool School Advisory Board and Schools, and as an
intricate intranet for schools themselves. It facilitates
communication between teachers, students and parents
and is increasingly being used by teachers and pupils to
collaborate in their extended learning.

During the Study Visit week, the organisers set up vis-
its to a total of 9 educational institutions: 5 Primary
schools, 2 High Schools, 1 School for Learners with
Special Needs and 1 High Secondary School - Arts Col-
lege. All of these institutions make use of ICT in their
learning programmes, though the methods and tools

they adopt may be different, depending on the students’
needs and the Curriculum. However, they all seem to
agree on and share a basic belief that ICT should not
be focused in one special room or area but should be
available to all teachers and learners in all classrooms
at all times. Moreover, schools provide opportunities for
students to learn and practise new high-tech skills, e.g.
to use digital cameras to create their own films or to
run a school radio station and broadcast live news bul-
letins and other programmes. What participants found
particularly interesting was the fact that most schools
have facilities available to the community, including the
community rooms where they hold free adult computer
courses, among other things.

While visiting the host institutions, participants met
policy-makers and teaching staff from across the au-
thority that are responsible for ICT in their schools and
discussed issues concerning the use of ICT to enhance
learning. They were also presented with many differ-
ent tools as well as the ways of using them effectively
when teaching and learning. One of these tools, inter-
active whiteboards, are in 100% of primary and 80%
of secondary classrooms and since 2008 schools have
been investing in one to one laptop initiatives to enable
pupils greater access to ICT. As concerns foreign lan-
guage learning, teachers and learners are now regularly
using other technological tools including MP-3 players
and podcasts.

The integration of ICT in the learning/teaching process
requires a different learning environment. Participants
were impressed by the program “Building schools for
the future”, which is in progress in the Blackpool area
and is intended to meet this requirement. It aims at
transforming school areas completely so that students
can work in a relaxed environment, very different from
traditional classrooms and more suited to the new way
of learning and teaching.

In addition, through presentations and group dis-
cussions, participants were also informed about
approaches taken by participating countries regarding
the theme of the visit and about effective and innova-
tive solutions that participating countries apply to ad-
dress the theme. It seems that, although computers and
the Internet have arrived in most European Schools and
are used in class, in most countries improving the ICT
infrastructure of schools is still challenging. In very few
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countries interactive whiteboards and other digital tools
are widely used.

Participants also attended a number of events. One of
these was the “Annual Digital Media and Innovation
Awards” at the Odeon Cinema. During the event a large
number of short films (about 50) created by the stu-
dents of different primary schools in the Blackpool area
were shown and the best of them were awarded prizes.
Participants were among the critics and voted from their
seat via an electronic device, which they had the chance
to use for the first time. It was interesting to see how
well some pupils could use technologies to create their
own films. However, the most interesting event partici-
pants were invited to attend was the “Teach Meet Black-
pool”, hosted at Hawes Side Primary School. The Teach
Meet, the UK Primary and Secondary teachers’ initia-
tive in the Blackpool area, where teachers from as far
as Manchester share ideas, good practices and tools for
teaching, is a very good solution to integrate teachers in
the process of innovation. Lastly, an official ceremony
was also held at the traditional Town Hall, where partici-
pants were received by the Mayor in his formal outfit.

3.LEARNING THROUGH ICT- THE BLACKPOOL
VISION

During the above-mentioned visits and discussions the
hosts presented their aims and priorities concerning
ICT: They aim to achieve the highest possible standards
and to serve the children of Blackpool as well as they
can by knowing in detail the needs of every student and
fully meeting them. In keeping with the motto for educa-
tion in the UK “Every child matters”, they aim to person-
alize education by tailoring the curriculum and its de-
livery to the needs of the child. They believe that ICT is
an indispensable tool for achieving that aim. They want
students, teaching staff and other professionals to work
in an ICT-rich environment, within which the following
are not only possible, but achieved on a daily basis:

E The transformation of teaching by opening up possi-
bilities for learning within the context of practical ap-
plications, independent research-based enquiry and
the solution of real-life problems.

B Ready access to the best teaching materials available
world-wide.

B Presentation of the highest quality, so that students
and teachers feel valued and become used to the

habit of excellence.

m Effective support of students and collaboration with
parents outside the confines of the school day, by
making assignments and resources readily available
on-line.

B Rapid and effective internal and external communica-
tion.

B Reinforcement of collaboration with external part-
ners through sharing of policies, procedures, time-
tabling and resources.

m Effective recording and detailed analysis of perform-
ance data for the purposes of reporting to stakehold-
ers and reinforcing learning through the setting of
targets.

B Recording, reporting and analysis of other important
data, such as information on attendance and behav-
iour.

B Automation and streamlining of administrative pro-
cedures.

The following students’ ICT charter, published by

Bispham High School Arts College is indicative:

Students’ ICT Charter

B Every student will take part in discrete ICT
lessons, so they have the necessary skills to
become independent users of ICT.

m We will try to ensure that teachers have access
to the best teaching materials worldwide.

m We will continue to embrace new technologies to
enhance student connectivity outside of school.

m We will provide reqular training sessions for
teachers to enable them to be at the cutting-
edge of technological developments.

B WewillendeavourtomakethelCTspacesstudents
use safe and clean working environments, with
equipment in good working order.

B Through Fronter we will provide a 24 hour
learning facility which will allow students and
parents access to tools for learning at all times
of the day.

m We aim to implement systems that will allow
students and parents access to a range of
important data such as information on behaviour
and attendance.
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Participants at the Town Hall

4.GOOD PRACTICES LEARNT DURING THE VISIT

The Study Visit in Blackpool provided participants with
numerous insights about school management and guid-
ance of the learning process. What they observed as a
general positive tendency is the change of the role of
the teacher from being a source of information to be-
ing a moderator and facilitator of the learning process.
Student-centred quided teaching is easily implemented
through the broad use of ICT across the curriculum.
It also facilitates communication between teachers,
peers, parents and authorities, which puts the work for
children’s welfare on a broader community-based scale.

Through the implementation of “Fronter” as a general
network of work and communication, the teachers can
easily identify their students’ personal needs and find
ways and methods to best addressing and meeting them
thus going into the direction of Personalized Learning,
which proves to be very effective. Teachers can provide
their students with direct guidance in the process of
evaluation and assessment and at the same time they
can have a more relaxed relationship with their students.
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Building one general platform for all schools in one re-
gion to support teaching and learning, like Fronter in
Blackpool, could be achieved quite easily in any other
country and it is financially affordable. In this way, a
broader range of opportunities will be available for stu-
dents, allowing them to become partners in the teach-
ing/learning process, to demonstrate their knowledge,
to perform research and to present their work to a nar-
rower or wider audience. They can work on projects
and have a quick access to the most recent information
on specific subject matter. Students can get in contact
for an exchange of information with peers from other
schools in the region or internationally.

The interactive whiteboards, which are introduced on
a broad scale in the schools participants visited, are
an excellent way to involve students in the learning/
teaching process more actively. They also add to the
enjoyment of acquiring new knowledge. An interactive
whiteboard offers plenty of possibilities to make lessons
more interesting and dynamic. A well trained, innovative
teacher can make the best of it: present a video, play
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a piece of music, display photos, participate in a video
conference and many more.

Through the application of various gadgets and techno-
logical equipment in schools children are trained in the
practical skills of working with all the new appliances
that come on the market and are used in everyday life.
However, utilizing the possibilities that ICT provides to
help children with special needs build basic living and
social skills is unparalleled. Without doubt ICT proved
to be most efficient in special schools, as it enables dis-
abled children to gain self-respect (at least some) and
independence. In addition, using ICT for school admin-
istration is an excellent way to save on time and pa-
perwork. It facilitates the work of tutors in their class-
management and contact with parents. It also provides
the headmaster with an overall picture of the school.

What is of special interest is the way schools try to instil
a sense of community spirit and involve the whole com-

Mary Malitsa (MEd & PhD) is currently a school-
advisor, Prefecture of Lesvos.

e-mail: marymal19@gmail.com

ASPECTS

munity in the learning process. In this way schools be-
come part of the community and try to help both school
learners and local residents improve their computer lit-
eracy and consequently their chances of finding a better
job and raising living standard. All participants agreed
that one of the most important things they would like to
see transferred, is the unifying learning community, in-
volving pupils, staff, social services and parents so that
they have the opportunity to collaborate together.

5. CONCLUSION

All study visit participants agreed that the five-day ex-
perience enriched everyone with ideas about how to
teach or manage schools. The study visit also deepened
their confidence in European cooperation. The organ-
izers presented their achievement in ICT and, what is
more important, their enthusiasm in their everyday
work. The aims of the visit were more than achieved.
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Teaching literature:

the creative role of the student-reader

ABSTRACT

The teaching of English literary texts to young learn-
ers of English has been considered problematic and
many teachers of the English language avoid intro-
ducing them in their classes as time is limited and
children, in most cases, are little equipped and thus
unable to follow an analysis of a classic piece of
English literature. In this article, however, the author
reports her own experience from teaching literature
in the 6th grade of a primary school and attempts
to offer some ideas in reference to how an English
text can be taught to young children and become
not only a source of pleasure and enjoyment but
also of useful learning.

Introduction

Which is the aim of teaching a literary text in class? At
least two reasons come immediately in mind; on the one
hand, the student “learns” to become a reader, obeying
unconsciously to the rules of reading, which is actually
a compromise between the text and the reader of it. On
the other hand, it develops the student’s ability to ap-
preciate the text by recognizing its aesthetics. Another
reason would be the fact that the children learn also to
approach the text as a product of a historical and social
reality.

However, apart from all the above, the most important
aim of introducing the lesson of literature in the class
should always be the stimulation of the feeling of pleas-
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ure, the so-called jouissance which is created during the
act of reading and which should never be obstructed by
a pre-scheduled, limited teaching approach. Although
the term was used by Barthes (1987, p.83) to denote
the pleasure of post modernistic texts and the magi-
cal effect of words as such on the reader, it is hardly
deniable that literary texts of any kind offer pleasure to
readers no matter their age, educational background,
personality, beliefs, status e.t.c.

Thus, the teaching of a literary text could and should
be never fixed and sterile but a stimulating and flexible
process which can be adapted to the needs of each par-
ticular class.

The purpose of this article is to show how to teach a lit-
erary book to a class of young, primary school students.
As an example, the book Frankenstein, written by Mary
Shelley, will be illustrated as the particular literary text
was taught by the author last year to the sixth grade of
the 54t primary school in Piraeus. Although the book
often constitutes a part of the university curricula and
is considered demanding, classic, English Literature, it
was quite surprising to see such young learners of the
language to participate with enthusiasm in the discus-
sion of the text. Of course, a more popular edition of the
text closer to the level of the author’s class was used.

Chapter 1.

The Application of literary theories

Firstly, some practical details in the teaching of a liter-
ary text will be provided. It might be very useful for the
teacher to provide the students with the main vocabu-
lary that they would encounter in the text (preferably
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no more than the vocabulary of two paragraphs so they
could be able to follow). After reading the two para-
graphs, the students are asked to summarize what they
have understood. Before that, of course, there must
have been a short summary of the previous pages that
they have been taught in the previous lessons. Then,
the teacher goes on to apply strategies from various
literary theories to some of which | am going to refer in
this article.

All the theories | am going to refer to are those con-
cerning the teaching of a text written in the native lan-
guage of the reader and | can’t see why these theories
should be excluded when the text is written in a foreign
language since the approaches these theories recom-
mend, in most cases, are also convenient for the teach-
ing of a foreign text as well.

A first way to teach a literary text written in English to
an audience of Greek students could be based on the
narrative structure of the text. During this narrative ap-
proach of the text, the students are asked to recognize
the “grammatical roles” - as they are called in Greek -
of the text, that is, to define the hero or the heroine of
the text, their friends, partners or enemies, the course
of the action, that is, the plot, the causes and the results
of their actions e.t.c. The attention is focused on the ba-
sic events, their duration and on how these events are
related to each other. This approach aims at making the
students “understand” the text and be able to render it
realistically if or when asked to do so. The teacher can
ask some comprehensive questions to find out if the
students “follow” the plot and the course of the events.
Some of the students might feel lost and in such a case
it’s good to repeat some main points concerning the ac-
tion and the role of the characters.

On a second level, the teacher would proceed to the
analysis of the text itself focusing the attention on the
structural elements, the so-called structuralist theory,
analysing what we call the construction of the text that
is, its grammatical or other structures which help the
wider and better understanding of its meanings. The
use or the place of verbs, adverbs, subjects and in gen-
eral the use of diction and speech forms can be seen
as a code or the “signifier”, to use the relative term
of the structuralist theory, which contains a series of
meanings and which here constitute the “signifieds”
(Eagleton, 1983, p. 79). The construction of language
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is a total of signifiers according to Saussure and accord-
ing to the Russian formalists, the author handles these
signifiers to produce meaning. The students make their
own hypotheses concerning the use of particular verbs
f.e. in the case of our novel the students easily identify
that the adjectives referring to the monster show emo-
tional anxiety (“greatest fear,” “delighted” “oppressed”
e.t.c.). The students were asked to characterize the lan-
guage of Shelley. Some came up with the term ‘poetic’
at the end as all of them were familiar with Greek poetic
language and managed to identify various simple “po-
etic” verbs or adjectives like “beautiful,” “kindest,” that
is, words that they have met before in Greek poems and
which are simple to translate in English. Of course, this
is a good chance to provide them with new vocabulary
which the children would use in the next lesson, in the
discussion of the new paragraphs that the teacher in-
troduces.

Undoubtedly, it’s not only the structure of a text which
produces its meaning. Other systems according to Yuri
Lotman (The Structure of the Artistic Text 1977) like
dictional, graphic or phonological give the text its liter-
ary quality through their opposition or their deviation
from the others. Certainly, it would not be that useful to
go so deep in the analysis of a text since the students
are beginners but the structuralist approach might
be one of the most appropriate for an analysis of the
characteristics of the text as the writing here proves to
be a live means of expression: through the correlation
of structures found in a poem or in a text, the literary
product gets an authentic status and although for many
critics, a structuralist approach is a dead means of
explaining a text, still the intervention of the student-
reader who tries to “read” it based on its structural
forms gives a new possibility of interpretation.

Going on to the next stage, the teacher attempts the
placing of the work in its historical-social frame. The
social or ideological background of the author is at
stake here and the students attempt a “reading” of the
text in relation to the conditions under which it was pro-
duced. If this social approach is to be helpful for the
student, the teacher can devote ten minutes in order to
talk with the students about the way of life in England
during the eighteenth century, the people’s habits, and
the particular conditions which influenced the writer
during the creation of her work. A special reference was
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made to Mary Shelley and the conditions under which
women writers would dare to publish their works — usu-
ally under male names—a detail which fuelled a whole
discussion concerning women'’s rights in Victorian Eng-
land. The students can come up with more questions
concerning the conditions of a different period in a dif-
ferent country than theirs, and they usually make their
own speculations and assumptions comparing our cen-
tury with an older one. In the case of my class, | devoted
an extra hour to the discussion of that period bringing
in class pictures from the 18! century costumes, the
interior of houses, and the streets of industrial London.
Some of you might find it useful to do such a prepara-
tion from the very first lesson which | also find very cor-
rect since the students get in the spirit of the age and
can imagine the story much better.

After the above mentioned approach, which focuses on
the historical-social reality of the text, the students can
be asked to think of other similar texts that they have
come across. For example, in our case, they can first
recognize the genre of the text (a gothic —they will prob-
ably use the term horror -) and say if they like such
texts or movies, how they feel when reading or watch-
ing them e.t.c.). | am not referring here to what we call
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an “intertextual” connection since the students are too
young and unfamiliar with similar texts in English or
Greek but for sure they have seen horror movies and
each one of them has an interesting story to tell. Some
of the students will narrate personal “spooky” stories or
mysterious events that they have read about in news-
papers and magazines. In each case, the teacher must
always provide them with the vocabulary they need
while talking. The words are written on the board and
the students take them down on a separate notebook.
They are not obliged to learn these words but in every
lesson they are asked to keep their notebooks open and
consult them while talking: At the end, they will have
learnt a whole new vocabulary simply by using it for the
needs of communication in the class.

Chapter 2
The students and the act of reading as a creative
process

As shown by experience and practice, literature does
not belong only to its creators but also to the receiv-
ers of this creation that is, to its readers. The American
School of New Criticism (1930-1950) detached the
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text from its author but not from its social frame, pay-
ing attention to the internal structure of the text, thus,
opening the way to the creation of multiple meanings
coming this time from the different readers. | am not
going to refer in detail to the hermeneutics theory of
Heidegger or Dilthey but it’s interesting to see how this
theory was later evaluated by Ricoeur as a dialectic re-
lation between “understanding” and “explaining.”

In the class environment, according to Ricoeur, the
student becomes the interpreter of the literary text ap-
proaching it “objectively” that is, explaining the plot, its
structure, talking about the role of the characters, find
out other details which help them understand the text
e.t.c. But they also approach it “subjectively” that is,
they analyse the possible intention of the writer, the
symbolism of the text, its metaphors e.t.c. The student
goes on to state his/her own interpretations concerning
both the writer’s intention and the meaning of the work.
This is probably the main reason that we teach literature
to students: we want to train them as readers, to make
them enjoy the text, appreciating its multiple levels of
its meaning which is finally the essence of every artis-
tic product. This of course brings in mind the reception
theory of Wolfgang Iser, the first theory which shifts the
attention totally from the text to the reader attempting
to analyse the procedures which take place in the mind
of the reader when reading. It would be tiring to insist
on details concerning this complicated reading activity.
My intention is to insist on the role of the student as
reader as this role now does not focus only on how s/
he will explain the text but on the way s/he will reread it
through the prism of his/her own experiences. Return-
ing to the reception theory, the student will be asked to
“fill the gaps” and to guess missing information which is
only implied in the text. Taking advantage of this ability
of the student, the teacher of foreign literature can en-
courage the student to play an active role in the analy-
sis of the literary text in many ways:

a) The student can redefine points in the plot adding
details from his/her own imagination or making his/
her own assumptions: An event could have a different
outcome, the characters might have behaved different-
ly. What would have happened if Dr. Frankenstein had
helped his creation to survive? Is it justified that the
monster should react violently?
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b) Similarly, the reactions of the characters might have
been different when the students put themselves in
their shoes. Most students said that they would try to
help the monster in the case of Mary Shelley’s story
but others admitted that they would try even to murder
it out of fear. When asked what they would do if they
were in the position of Dr. Frankenstein, most of them
answered that they would help the monster to survive
but after discussion, they admitted that this would have
been very difficult and that they would have preferred
to abandon it at the end.

c) The students can come up with a different ending
of the story. In the case of Frankenstein, for example,
the monster gets educated, some others wanted
Frankenstein to take it under his protection and some
others said openly that the monster was a mistake so,
at the end of the story, it should have been extermi-
nated...

d) The students might be asked to change details in the
story, for example the geographical place, the sex of
the characters— a student suggested that the monster
would have been treated differently by people if he were
a woman.

e) a very amusing activity: the students are asked to
create their own story changing the plot but keeping the
same characters: In one of these variations the monster
becomes the pet of Dr. Frankenstein and live together
happily or the monster gets married to the fiancée of
Dr Frankenstein. The students use simple phrases to
describe their stories. If the activity is done at home, in
a written form , they are asked to use their dictionary.

f) The students guess the future of the characters—
Dr.Frankenstein dies of grief so he gets punished or
the monster reappears e.t.c.

The teacher, of course, can expand these activities add-
ing elements from other arts: the students draw scenes
from the story. At the end of the school year, we organ-
ized a short exhibition of the students’ paintings under
the ironic title “The Doctor and his little Creature.” The
paintings were really original sometimes grotesque, |
remember one showing the monster pulling the doctor
up by the hair. Most of these drawings, however, show
the feelings of each student towards the main charac-
ters anditis quite useful at this point to ask the students
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to explain why they depict the literary heroes in this or
that way. Similarly, the students dramatize the story or
preferably scenes of the story using simple dialogues.
This can be done in the class during the lesson and the
students act out a scene they themselves have chosen
and have prepared as a team work. It mustn’t last more
than five minutes and the dialogues have been prepared
by the students as well using the known vocabulary.
They can also choose their favourite incidental music
for the most intense moments of the story. Such playful
activities are already familiar to students as they enrich
and facilitate the teaching of other lessons and stimu-
late the students’ interest.

To conclude, the author’s opinion is that all theories
mentioned here provide the teacher with some good
points in the teaching of a literary text but nothing can
replace the teacher’s immediate knowledge of their and
the particular needs or interests of their her students.
Thus we, teachers, usually combine elements of these
theories when analysing a text: We often concentrate
on the plot and the roles of characters, that is, on the
narrative structure of the text proceeding to the use by
the author of certain verbs or adjectives trying to make
children discuss their presence in the text and that is a
structuralist approach. Then, we try to attract the at-
tention of our students by opening a general discussion
usually starting from the conditions under which the
text was produced, a socio-historical approach and then
we talk in general about certain issues that the text in-
troduces: Here, for example, the students find a chance
to talk about racial differences focusing on the way we,
civilized people, become suspicious and hostile against
other people from different nations or from different
social and financial backgrounds. Students of the sixth
grade have sufficiently developed a well-structured ar-

gumentation using the vocabulary | provided them with
before the start of the lesson, as all of them have al-
ready been aware of great social problems like racism,
poverty, injustice e.t.c.

Literature is a means for the young learners to know
life as they recognize in the literary texts experiences
of their own. Such an approach of literature helps to
get the students familiarized with the role of the active
reader and ensures their future engagement with the
literary text in a productive and prolific way. We, teach-
ers must not be afraid of introducing literature in our
primary school classes. It is not only a strong motiva-
tion for students as they engage into something differ-
ent and they cultivate their imagination by entering the
different worlds of the literary texts. It is also the most
appropriate way to make our students active partici-
pants in the act of reading and make them realise that
the foreign language is not a set of rules to be mastered
but a live tool of expression.
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SUGGESTIONS

KaAAiépyela BeTikoU KAipaTog Kal
Srapopewon TtNGopadag TNV MPWTN
LEPQA TNG OXOAIKNC XPOVIAC

A’ Elcaywyn

210 dpBpo nou akoAoubei napouacidietal €va oxESIo ua-
Onpatos nou avantuxbnke ota NAQicIa TOU TPEXOVIOS
npoypdupatos enipopPwaons eknaideutikwv (: Meidov
Mpoypaupa Empéppwons Eknaideutikwv 2011-2012)
Kal nou otoxevel otn SlapuépPwon tns opddas tns t1agns
Kai tnv KaAAIEpyEla O€TIKOU KAIPATOS T0 NPWTO SI8AKTIKO
Siwpo(: 90 Aentd), TNV NPWIN PEPA TOU OXOAIKOU £TOUS
o€ pia 1agn 24 padntwv Tou SnPdcIou SNUOTIKOU OX0-
Aeiou. ESw aicel va onpeiwOei 611 epdoov n opdda Ael-
Toupyei 0to Napov (‘edw’ Kal ‘twpa’), o€ KABE Kaivou-
pia ouvdvinon tns npénel va ‘cuvinpeital’ autn n oxé-
oN Kai 10 KaAO GUYKIVNOIaKS KAiua nou €xel Snuioupyn-
O¢i. Enopévws, avaloya pabnuata pnopouv va Xxpnaolpo-
noinBouv onoladNnote GTIYMA ToU GX0AIKoU £tous (n.x.
otnv apxn pias opadikns epyaaias h evos project, petd
anod Pakpoxpovies apyies KAM), €101 Wote n oudda (: n
1a€n) va ‘€avacuotnBei’ kai va avantuxBouv Seopoi ai-
AnAgyyuns KI egnictoouvns.

B’ Aiadikaoia Siapéppwong tng opadag

Agbopévou o0t n padnon enituyxdvetal p€oa anod tnv ai-
AnAeni&pacn pe 10 QUOIKOG Kai / h KOIVWVIKS nepIBAAAoOV
Kal 8€6ou€vns TNS EUEPYETIKNS €NIGPAONS MOU £XEl TO
0etikd ouykivnolako KAipa otnv diadikacia tns ydbnons
eival onpaviikd ol eknaideutikoi va Siacpaiidouv yia
TOUS Hadntés tous €va Kahd GUYKIVNOIako KAipa, QIAIKO
npos tous JadntEs, Nou va anonvéel acPAAeia Kal Oeti-
kh 61d06eon. Onws €xel hdn avagepBei, oto napdv oxé-
810 pabnuatos o/n eknaiSeutikos unodéxetal pia Tagn
24 paéntwv (n.x. 3MS, 4"S, 5NS [ 6NS 1G€ns) tou dnuod-
olou dnuotikoU axoAeiou. Yotepa and 600 unves Slako-
nwv, o€ auth TNV NPWTIN eNaen eival anapaitnto n tagn
va Eavadebei ws oudda. MNa va xtiotei €va kakd ouykivn-

ASPECTS

ARuntpa MAoOumn

01aKO KAila auth n NPWTh eNAgn LE ToUS HadnTtés npénel
va yivel og npoownikd eninedo, SnAadn ws droua, 5w
Kal népa andé péAous. Zuvenws, n cuZhtnon Sgv Npénel
va KIvnoei akdpa yupw and BiAia, kavdves n Babuous,
aAAd va yivel gia avtaAhayn BTIK@V JOVo EUNEIPIV Kal
okéWewv. Enions, kpivetal onyavtiké auth n apxikn eni-
Kolvwvia va yivel ata EAAnVIKd, €101 0OTE KI 01 Nio adu-
Vapol Jadntés va vieoouv agPAlEla Kal va UnopEcouv
va evowuatwOouv atnv oudsda.

‘000 yia Tnv napoucia Tou/tns €KNAISEUTIKOU Katd tnv
S1dpkela auths tns ouvdvinons NPENEl va onueIwOei Ot
oeilel va ival siakpitikh. Me dAAa Aoyia kKad’ 6An tnv
S1dpKkela Twv NepypagoOuevwy dpaoctnpiothtwy Ba npé-
nel va sivar S1akpItikd £€toipos/-n va BonBAoEl -av Ki
£pbooov Tou/tns ¢ntnoei.

TéNos, ws Npos Ta nio npaktkd {nthpata, Bewpeital
onpavtikod va Bpioketar otnv td€n npiv and tous padn-
T€s yla va taktonolnoel 1o anapaitnto UAik6 (CD player,
Mouoikn, kKoupdua nda\, xapti, unoylés KAn) Kai va éia-
Hop@waoel TNV aiBouca €101 WOTE va €UVOEITal n gpya-
oia o€ ouddes evw ouyxpovws va PEVEI KAMOIOS XWPOS
yla va petakivouvtal ol pabntés 6note €ival anapaitnto.

AvalutikOtepa, ta BApata nou npoteivovial €ival ta
e€ns:

®don A’ (ExTipwpevn Siapketa: 20 Aemrtad)
2xnuatioudc suadwv (10 Aemta)

B O/H eknaieutikds unodéxetal Tous Uadntés otny
TaEn Pe xapdyelo kai kan §idBson. ApouU Taktonol-
nBouUv Tous €€nyei 6T Ba NBEAE va KivnBoUv yia Aiyo
OTOV X(WPO. ZTNV GUVEXEIQ TOUS HoIPAalel Koupdtia and
ndd\ nou aAAnAocuunAnpwvovtal avd 600 Kal tous
€€nyei 611 600 akoUyetal n youaikn (5 Aentd), npénel
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va Ydagouv va Bpouv Tov padnth /tnv Yabhtpia nou
€X€l T0 KOoUMAu tou nadh nou tous Aginel kai va Qud-
€ouv Suddes.

2uvbeon éuddac (10 Aerrta)

B Apou oxnuatiotoUv ta Zeuydpia o/n eKNAISEUTIKOS
‘ouotnvetar’ n ‘€ava-cuothvetal’ (otnv nepintwon
rnou ol Haéntés tov/Inv yvwpifouv Adn and 1o nepa-
opéVO OX0AIKG £10s) aviaAldooovias kdnola nAnpo-
Qopia nou ol yabntés Sev E€pouv Nén (n.x. ‘Teia oas!
Eiyar n A. .. ©a ABeAa va Polpaoctw padi oas pia
6popen oTiyun and to Kahokaipl nou pas népace. Mia
6popen otiyuh nou Buudual Atav étav NAyaue Pe v
olkoyévela pou BOAta oto notdul oto XwpPIO Pas Kai ta
naidid pou énai§av pe ta Batpaxdkia’). Etol otnv ou-
oia divel KI éva napddeiyua yia tnv Spactnpidtnta nou
6a akoAouBnokel.

B Xtnv ouvéxela tous ¢ntd yia ta endpeva 5-8 Aentd va
avtaAAd§ouv e 1o Zeuydpl Tous KAMOIES BETIKES OTIY-
Més anéd to kalokaipl nou népaoce. Etol n ouZAtnon Ba
ENIKEVIPWOEI o€ éva BEpa pe BeTIKO cuvalodnuatikd
poptio. Enions, enionuaivel 6t n oudatnon pnopei
va yivel €ite ata eAANVIKA gite ota ayyAikd, wote OAol
ol uadntés va unopoUv va cuveioPEPouv otnv 61adi-
kacia, doxeta and tnv €NIKOIVWVIAKA TOUS IKavotn-
1a otnv ayyAikh yAwooa. TEhos Tovilel 6t ol Suddes
npénel va tnpouv ta 6pla ToUs Kal va Pnv €NIKOIVw-
voUv npos 1o Napdv Ue tIs unoAoines, yiati 6a €xouv
TNV €UKAIPia va oUGTACOUV To auvepydtn / tn ouvep-
ydusdad tous apydtepa. Auth n enichpavon, népa and
tnv iapuUAagn tns duddas, otoxevel enions va nAn-
popopnaoel Tous padntés Ot O6a xpnaigonoingouy Tis
nAnpogpopies nou 6a uddouv yia Tov cuPhadntn/Inv
oUUHaBATPIA Tous KI dpa Ba npoonadnoouv va tis Bu-
MNBoUv.

®don B’ (EkTipwpevn Siapketa: 60 Aemta)
2XNUATIOUOC ouddac (5 Aerrtd)

B A@ou ta Zeuydpia teAel®oouv thv ouZhtnon o/n k-
NaiSeutikos Tous ¢ntd va KivnBouUv pe to eUydpl Tous
oTOV XWPOo 000 nailel n JouaIKA KI tav otauatnoel
va euidEouv TeTpAsdes Ue to Zeuydpl nou 6a Bpedei Ko-
V1d ToUsS.

2uvbeon ouddac (10 Aemtd)

B Otav oxnuatiotouv ol TETpAdes kal kabioouv pali oav
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opdada (auté va toviotei) o/n eknaiSeutikds ntd apxi-
K@ va ocuotnoel o kaB£vas 1o ouvepydtn / tn ouvepyd-
1164 Tou TOU GTOUS UNOAOINOUS TS ouddas, Aéyovias
T éuadav yI' autév / autAv Kal oth GUVEXEID va ano-
Qacicouv nolo 6voua Ba §waoouv otnv oudda tous.

AvdBeon épyou (20 Aerrtd)

® ‘Eneita n kd6e oudda naipvel €va xapti Ye évav kU-
KAO oxnpatiopévo oto kévipo tou. O/H eknaiSeuti-
KOS NANpoPopEi TIs opddes ot €xouv 15 Aentd yia va
ypdyouv: a) kanou ndvw oto xapti To Gvoua tns oud-
8as Tous Kal Ta ovopata twv PEAWV tns Kal (B) péoa
otoV KUKAO A€€gls nou aviinpoowneUouv tnv oudsda
Tous (n.x. Kolva evéiapépovta, ayannuéva €ién pou-
OIKNS KAM), €101 WOTE va dnuloupyngouv dia agioa
nou 6a xpnoigonolhoouv apydtepa yia va napouai-
doouv tnv oudda tous otnv taEn. ESw pnopoUlpe va
€QOSIAOOUPE TOUS PABNTES HE YMOYIES OTE va Xpn-
OIJOMOIACOUV TO ayannuévo Tous Xxpwia h va Jwypa-
@ioouv KAu av 1o embupoulyv. Auth n §pactnpidtnta
€x€l oav okond tnv nNpowOnan tns guvepyaagias kai
ns aAAnAgyyuns otnv oudda péca and tnv dianpay-
pdteuon Kal tnv aAAnAeniépaon. MpowOeital enions
0 aAAnAooeBacpds Kabws n npoownikdInta, n ato-
MIKOTNTA KI N S1apopeTIKATNTA TOU KaBevOSs €ival ana-
paitnta cuotatkd yia tnv enituxia tns kG6e opdsdas.

Mapovoiacn otnv 1@én (25 Aertd)

B A@oU o1 ouddes teAeldoouv 6a XxpnoiUonoINGouV thy
agica nou €toiyacav yia va napoucidoouv tnv oud-
6a tous otis undéioines. O1 undAoines ouddes akouv
NpPooextikd IS NapoucIdoEls Kal KPAtoUVv CNUEIWTEIS
yla va ava@épouv oto TEA0S TUXOV opoldtntes avape-
oa ots opddes. Enions, Petd 1o t€A0s WV NApouasia-
0ocwV 0/n eKNAISEUTIKOS Palelel TIS aPioes, NPWIOV
Y10 VA KPATACEI ONUEIWCEIS OXETIKA HE Ta eVIaPEPO-
V1a TV Hadntwv —kdt nou 6a gavei xphaiyo katd tov
oxe81a0ud TWV Habnudtwyv- Kal SeUTEPOV YIa va eKOE-
o€l Us apioes otnv Tdén.

®don I' (Extipwpevn Siapkeia: 10 Aemrta)
Avaokomnon

Mpiv Tnv AAEN Tou Siwpou o/n eknaideutikds Intd anod
TOUS Jadntés va €épBouv punpootd otnv aibouca o KUKAO
Kal va poipactoUv e 6Aous KAt and tnv guneipia tous
autd 1o Siwpo (n.x. KAt Nou tous Apeae h tous EAgvia-
o€, KAt siapopetikd nou €uadav yia kanolov, Nws Viw-
Bouv PeTd tnv NPWIN TOUS guvdavinon).

ASPECTS



SUGGESTIONS

" Avapevopeveg SUGKOAIEG - AVTIHETWTTION

Onws npoavapépOnke ol pabntés iows Nén va yvwpilo-
vtal Jeta€u Tous Kal JE TOV/TNV €KMNAISEUTIKG, TO onoio
Sdnuioupyei U0 PBacikés SuokoAies. Mpwrtov, yvwpi-
{ouv Ndn apKetd atoixeia yia OAOUS TOUS EUNAEKOUEVOUS
-npdyua nou gnpaivel 611 1o va tous {NTNCEIS va guoTtn-
BouUv otepeital aubevukotntas. Mpénel, enopévws, va
Bpebei €va B€ua oto onoio Oa yivel Npaypatikn avia-
Aayh NANpo®opIwV, €101 WOTE VA UNAPXEl EMIKOIVWVIa.
Autd eniteUXONKE OTO OUYKEKPIKMEVO NAPASEIYHA PE TNV
enidoyn tou B€uaros tns ougatnons (SnAadn tnv aviai-
Aayh BetKkwv guneipicov and 1o KaAoKaipl nou népace).
Tnv i81a otiyun, o napddeiyya nou diveral and nv €k-
naideutikd anotpénel tnv nepintwon va aicbaveei ka-
nolo naiéi doxnua av dsv avapépel kanoio pakpivo tasi-
81 N e§WTIKO NpoopIcld...

H 6eltepn SuckoAia apopd otn oUotacn twv opddwy.
Epooov o1 pabntés yvwpifovtar hdn €xouv naylwOei
Katd kdnoio tpéno oxécels Kal kataotdoels. To mba-
vétepo, Aoinodv, €ival Katd tov oxnUatiopd twv opddwy
va BeAACOUV va ouvePYaoTtoUV HE TOUS PIAOUS TOUS Kal
va evavtiwbouv av tous {ntnbei va SOUAEYoUV pE OU-
YKEKpIUEVOUS pabntés. Ma va anopeuxOei autd 1o npod-
BANnuUa, eMIAEXONKE €8 0 oxnupatiopuds tuxaiwv Sud-
Swv npwra, ol onoies otnv cuvéxela avda dUo Ba Snpi-
oupynoouv —tuxaia ndAi- tetpddes. Eni nAéov, n iadika-
oia oxnuatiopoU 1600 Twv Jeuyapiwv 000 Kal Twv oud-
Sdwv (n onoia Bupilel ouciaotikd naixvisl) Bon6Aa oto va
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SnuioupynBei Betikh 81dBeon anévavtl otnv Thpnon TwWv
Kavovwy, Kabws ta naidid £€xouv ouvnBiogl va aKoAou-
BoUv KavOVES oTa NAQIOIA TWV NAIXVISIWV.

‘Eva aAAo np6BAnua 1o onoio iocws NpoKUYel €ivai to ye-
yovos 0Tl iows otnv Tan undpxouv pHadntés pe NoAU ne-
PIOPICUEVES EMIKOIVWVIAKES IKavATNTes otnv AyyAlkA
M@ooa. Engidn n evowpdrwon autwy Twv Jadntwy Oe-
WPNBNKE ONUAVTIKA yIa TNV SUVapIKh TV opadwy, otnv
OUYKEKPIUEVN MepinTtwaon §66nke atous padniés /otis
MaBntpies n duvardtnta xpnons €ite tns EAANVIKAS €ite
s AyyAikn MA®oaoas, £€ta1 wate Aol /OAes ave€aipé-
TwWS va ouveloPépouv 6Go PunopoUv oto €pyo Tns oud-
6as tous.

TéNos, ws npos tnv niBavh SuckoAia kivnons oTov Xwpo,
€xel A&N avapepOei nws o /n eknaideutikds Ba Ppioketal
vwpitepa otnv aibouca NPoKeIPEVOU va Tov SIaPopPw-
o€l JE TET010 TPOMO WOTE VA EUVOEITAl h epyacia o€ oud-
6es eV ouyxpovws va PEVEI XWPOS YId va PETAKIVOU-
vial ol yadntés énote auto eival anapaitnto.

BIBAIOIPA®IA

Maidaywyiké Ilvotitouto 201 1 Baciké
Enipop@wtiké YAIkS — Topos A: Meviko
Mépos, ABnva: Maidaywyiké lvotitoUto

H Anpntpa MAoUpnn €ivalr anégoitos tns AyyAlkns
®i1AoAoyias tou Maveniotnyiou ABnvwv Kal Kdtoxos
MetantuxiakoU AInAwpatos €16ikeuons otn §16acka-
Aia tns AyyAikAs MAwaooas ané 1o EAAnvikS Avoiktd
MavemotApio. Ynnpetei oto 20 ANMPOTIKO ZXOAEio
Bdpns.
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AANNEXZ APAZEIX N.E.K.A.A.E.
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Abnva, 19 Aegkepuppiou 201

MNpos: To Kévipo MeAetv Kal Tekunpiwons (KEMETE) tns OAME

Koiv.: Ivottouto Maidaywyikwv Mehetwv kal Epeuvav (IMEM) tns AOE,

Evwoels Tévwv Nwoowv Anpdoias Eknaideuons

YNMOMNHMA THZ NMANEAAHNIAZ ENQZHZ KAOHIHTQN AITAIKHZ
AHMOZIAZ EKNAIAEYZHZ (NMEKAAE)

Oépa: «H AyyAIKNn ws unoxpewTtiKn npwtn §€vn YAWooa otn Anpocia eknaidsuon»

To A.Z. tns MEKAAE KaAwoopIoe TNV NPwIoBouUAia
tou KEMETE Kai cuppueteixe evepyd otis OUVAVTAGEIS
nou npayuatonoinénkav otis 22/11/201 1 kai ous
6/12/2011 pe eknpoownous tou KEMETE, tns
OAME Kkai twv dAMwV Evioewv EEVwV YAWGOWV TS
dnudoias eknaideuons oto NAaiolo pias npoondbeias
va npoaxBei n EevoyAwoon eknaideuon kai n
NOAUYAWGGia 0Tto OXOAgi0. XTIS OUVAVINOEIS QUTES,
avdueoa oe dAAa B€pata, ocudntnOnkav ta Znthpata
TNS UMNOXPEWTIKNS €KPABNONs 8U0 §EVwV YAWOOWV
otnv eknaideuon. Me 1o napév unoépvnua 1o AL
tns NMEKAAE ek@pddel yia pia akdépn ¢opd tn 6€on
o6u eivar avdykn O6Aol ol pabntés va Si6dokovral
v AyyAlIkh and ts npwrtes tafels tou Anpotikou
ZxoAeiou, n AyyAIKA va NAPAPEiVEl WS N UNOXPEWTIKA
npwin €€vn yAwooa ané thv A’ dnpotikoU kai va
Tovioel 6T €ival anapditnto OtIS CUVAVINCEIS MOU
opyavwvel 1o KEMETE tns OAME va cuppeTtéxel Kal
1o IMEM tns AOE.

36 Oer.~ Aee 2014

210 nNAaiolo tns nuioupyias tou Néou XxoAeiou
10 Ynoupyeio Maideias A.B.M.B. éxel eioaydyel tnv
€KMAONON tns AyYAIKNS YAWOOAs and TS MNPWIES
1d€els tou AnpotikoU pe §Uo wpes 8iSackaAias otnv
A’ kal B’ ka1 otn guvéxela e t€aoepis wpes otis I,
A’, E’ kKal ZT' avtiotoixa o€ nepinou xiAia oxoAeia yia
10 TPEXOV OXOAIKO €10s. Katd tus 0o npwies tdgels
ol HIKpoi padntés eEackolvtal anoKAEIOTIKA Kal HOVO
otov npo@opikd Adyo pe tn Bonbeia nNaixvidiwv,
TPayousiwdv, I0TOPIWYV Kal Spauatonoinons, aAAd
Kal 6pactnPIoTATWY KAtAAANAWV YId TNV NAIKIA TOUs
nou ouvteAoUV OTN YVWOTIKA, YAWGGOIKA, KOIVWVIKN
Kal ouvalodnpatikh avdntuén tou pikpoU naidiou. H
AyyAIKN anoteAei kal NpENEl va cuvexioel va gival n
npwIN yAwaooa and tnv onoia §ekivd o pabntns tnv
€evoyAwaoon avaatnon €neidn, ws 81eBvns yAwooa
Tou napéxel NANBos YAWOOIKWV epedioudtwy. To
naidi & pabaivel tnv AyyAKA Ot0 OXOAgio poévo.
Eivar capws eukoAdtepo va Eekivd  Kaveis tnv
€evOyAwoon €knaideuon tou pE MIa YAwWood otnv

ASPECTS
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ANNEY APAXEIYX N.E.K.A.A.E.

onoia e€ivar ouvexws eKieBeINévos O€ OXEOn JE
MIa YAWOooa tnv onoia pnopei va pabaivel povo
o010 OXxOoAgio pe Tn BonBeia Tou eknaiSeutikoU Kal
tou BIBAiou. ‘Etol n AyyAIKA anoteAei 1o €QaAtnpio
and to onoio o padntAs §ekivd yia va ayannoel Ts
€€ves yAwaoes otis A’ kal B’ td€eis, va ouvexioel
ME TN ypagn Kal tTnv avdyvwon otis [ kal A’ kal otn
ouvéxela otis undAoines tdgeis tou AnpotikoU, ToU
lfugvaciou kal tou Aukeiou va teAelonolncel Tnv
npwin §€vn yAWOOd Kal vd OAOKANPWOEl Kal Hid
Seutepn. EEAN\oU 6 Ba npénel va napapAepOei 10
YeyovOs 011 010 Xwpo tou Néou ZxoAeiou, n AyyAlkn
cuvduddetal e npoécPopo pdéno Siabeuatikd pe €va
apibudé dAAwv padnudrwyv, 6nws yia napdsdeiyua ol
TNE (Aia8iktuo, NAEKTPOVIKA aAANAoypaia K.T.A.) Kai
WS €K ToUTOU KaB10Td tn HABNON ANOTEAECHATIKOTEPN
Kal neploootePo euxdpiotn. H ekuddnon tns AyyAikns
enituyxdavetal 6xi Hovo dueoa HECW TwWV SISAKTIKWYV
EYXEIPISiwV, aANd Kal €uUEsa PECW TwV UNoAoinwyv
YVWOTIKWV QVTIKEIMEVWY KAl EPEUVNTIKWYV EPYATIWV
(projects). Zuvenws ol pabnTés avantiooouv
Kivntpa kal evéiagépov yia va pabaivouv tnv AyyAikh
KatapxAnv Kal apyotepa AAAes EEves YAWOOES

EninAéov a€iZel va onueidooupe 61l 6cov apopd
otnv MpwtoBdaduia Eknaideuon unnpetei Ndn peydios
apiOués eknaISeuTIkWV AyyAIKNs anoteAwvtas NAEov
avandéonaoto Kopudtitns, 516A0K0OVTAS EIKOCITECOEPIS
wpes OnNws Kabe ddokalos, polpalopevos oe SUO
Kal tpia oxoAgia yia va oudnAnpwoel wpdplo,
CUUUETEXOVIAS O €KNAISEUTIKA npoypduuata Kal
npodyovtas tn YAwooIKA 816ackalia oto Anpotiko.
Qs ek toUTOU, €XEI KAl TN yVWON Kal TNV €uneipia

va 6fcel tus Pdoeis otuis onoies o padntas 6a
Oepehicooel tnv €evdyAwoon eknaideucn tou. Ol
€knaideutikoi autoi yvwpidouv tnv ‘KouAtoUpa’ Tou
AnpotikoU ZxoAeiou, €xouv avantu§el otpatnyikés
nou tous BonBouUv va npooeyyidouv ta UIkpd naidid
Kal va katavooUv ta O€uata nou ta anacxoAolv Kal
S100£TOUV EMIKOIVWVIAKES S€EIOTNTES NOU CUVTEAOUV
OTNV anoteAECUATIKN ouvePyaoia AnJotikoU ZXoA€iou
Kal olkoyevelakoU nepiBdArovios. ‘Ocov agopd otn
AeutepoBdaduia Eknaideuon ol eknaiSeutikoi AyyAikns
€xouv enmiNA€ov TNV gunelpia tns eninedonoinons, Ins
opydvwons EPEUVNTIKWV epyaciwv (projects) kai tns
OAOKANPWGONS TOU KUKAOU omnoudwv otnv AyyAIkNn
Mooa touldxiotov o€ eninedo M.

Zuvenws, unootnpifoupe 0TI HEoa o€ €va PEAAIOTIKG
nAaioio Aeritoupyias s Anpooias EknaiSeuons
opBws n AyyAikn anotelei tnv npwin £Evn yAwaooda
1600 otnv MpwtoBdabuia 600 Kai otnv Agutepopddpuia.
“Onws AAAWOTE EXOUNE SNpoaieUcel o nponyoUeva
Ynopvhauatd pas n 6€on tns’Evwons €ival 611 o€ OAes
s Babuides 6a npénel va napapével n AyyAikn ws
UNoxXpewtikKA £€vn yAwaoa.

KAeivovtas 1o Ynéuvnua o@eiloupe yia pia akéun
@opd va INTACOUUE TNV EVEPYN GUUHETOXN KAl TOU
IvoutoUtou Maibaywyikwv MeAetwv kal Epguvav
(IMEM) tns AOE otnv npoond@eia tou KEMETE kai
tns OAME pe us evéyAwooes Evwoels. e auth tnv
Kateubuvaon Bewpoupe 6Tl 6x1 HOVO NPEMEI va UNdApXel
KoIVA npoc€yyion otov tpono nou &i6ackovidal ol
YAWOOES 0€ OAES TS BaBpides, aAAd kal 611 Oa npénel
6ol o1 ouvddeAol va gpyddovtal Katw and to islo
£PYACIAKO KABEOTWS Kal ‘avlpwnives CUVOAKES'.

Me ektipnon,
Nato A. . ins MN.E.K.A.A.E.

O Mpoedpos
KOZMAXZ BAAXOX

ASPECTS

H lev. Mpappatéas
KQNZTANTINA KQTZH
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Evypapn ueEAous

H Xuvdpopn twv pedwv eival 30 eupw.
Lto noa6 auto cupnepidapPBdvetar kai n aia teuxwv tou AspectsToday.

Mnopeite va kataBéaete tn ouvbpopn oas otnv TPAMEZA MEIPAIQL otov ap. Aoy/opol 5081-053424-676 (unéyn Kooud
BAdxou, lwdavvas Wiva) dnAdvovias anaparthtws kal 1 6vopd oas h oto KENTPIKO TAXYAPOMEIO ABHNQON, undyn
lwavvas Wiva kai Ayyedikhs Moditn (AiéAou 100 - 10200 ABhva).

Xas napakanoUpe va pas evnuepwvete yia kBe anayn atn dielBuvaon aas, yia va eival Suvath n enikoivwvia pas, oto
info@pekade.gr h ota ypageia tns Evwons atn Xap. Tpikounn: 210 3619500 (kaBe Tetdptn 10:00-14:00)

MapakanoUpe, enions, va cupninpwaete v napakdtw ®dppa Eyypagns kai va tnv oteifete padi pe 1 anodeikukd
ninpwpihs atnv niektpovikn dielBuvon tns M.E.K.AAE. (info@pekade.gr) h ato ga€ (210 3619500) pe ta nAnpn otoixeia
oas npokelpévou va pas dieukofdvete otnv oAoKANPWON TOU PNTPWOU TwV HEAWV.

Xas yvwpioupe 6u ta pénn s Evwons nou dev eival taktonoinpéva oikovopikd dev Ba Aapdavouv to nepiodikd péxpl
avavéwaons ts ouvdpopns tous. YnevBupidoupe 6u n ethola cuvdpopn avapépetal kaBe popd oto avtiotoixo axoiké €10s.

Ovopatenwvupo:

MigGBuvon:

TK.:

Nénn:

TniAépwvo (oxoneiou):

TnAépwvo (oikias):

TnAépwvo (Kivnto):

HA. AigGBuvon:

KaBnynths/tpia Anpoukou:

KaBnynths/tpia lupvaciou:

KaBnynths/tpia Aukeiou:

KaBnyntis/tpia EMNAN/ENAL:

‘Adfo:

Mapakadoupe va taktonolnaete Th cuvdpoph aas yia o oxoniké €tos 2011-2012.

PECTS
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OOnyieCc MPOC TOUC CUYYPAPEIC
apBpwv yia 1o ASPECTS today

o ASPECTStoday, mep1oSiko mou ekbidetal 4

POPECTO XPAOVO e TNV VBUVN TNE MaveANRvIag

‘Evwong KaBnyntwv tng Anudotag Ekmaidevong

(MEKAAE), @1Aoevei TOIOTIKEG OUVOETIKEG
EPYOAOCIEC, HEAETEC KAL TAPOUCIAON EPEVVWY
eKTTAISEVTIKOU TTEPLEXOUEVOU O0TA AYYAIKA Kal oTa
EMnvika. I181aitepo ekdoTiko eviagépov mapoucidlouv
Ta ApBpa epapuoywy, peBodohoyiag kat SISAKTIKAG
TTOU ATTTOVTAL CUYXPOVWV TTPOCEYYIoEWV. To TIEPIOSIKO
ameuBUVETAL OTOUC PaxOUEVOUC eKMTAISEUTIKOUC, Ta
oTeENEXN OAWV TwV BaBuidwv Tng ekmaideuong Kabwg
KOl EPEVVNTEG.

Ta dpBpa b Bampémel va Eemepvolv O€ EKTAON TIG
7 oelidec (3500) Né€elg, peyéBoug A4 (oupume-
pAapBavopévwy Twv BIBAIOYPAPIKWY AVAPOoP WY Kal
Twv apaptnpdtwv). To eplodiké diatnpeito Sikaiwua
va eMOoTPEPEL ApBpa mou urtepBaivouv auTtod To Oplo
Twv oeAidwv. H kdBe oehiba Bampémel va ival peyéBoug
A4 pe ypappatooelpd Times New Roman, péyebog 11.
H mpwtn oehida mephapBdvel éva cUVTOUO TITAO TOU
apBpou, To Gvoua Kal Tny I81OTNTA TOU CUYYPAPEQ Kal
TNV NAEKTPOVIKN Tou SiebBuvon). Mia cUvtopn epiAnyn
Tou apBpou (mepimou 100-150 Aé€elq) pe Mé€eic-kAeISId
mpoTtdocoeTal Tou dpBpou. Evag katdAoyog
BiBMoypapIkwy avapopwy akoAouBei padi e pia TToAD
ouvToun Bloypa@iky oNUEIWoN TOU cuyypapéa 0TO
TéNo¢ Tou dpBpou.

2UVIOTATAL OTOUG OUYYPAPEIG KOl OTOUG CUVEPYATEG
Tou TTEPLOSIKOU TOCO Y1a TIC BIBAIOYPAPIKEC AVAPOPES
000 Kal yla Tn ouyypan kat S16pbwon Twv apdpwv
YEVIKOTEPQ, VA akoAouBouv Ti¢ O8nyiec cuyypaPng
EMOTNHUOVIKWV pyactwv Tou A.P.A. (Publication Man-
ual of the American Psychological Association).

Ta apBpa kpivovtal amd tn ZUVTAKTIKN Emtpomn
Tou MeplodikoL (ewTtepikoU a&lohoynTEC Kal PEAN
Tou AlolknTikoL XupBouliou Tng MEKAAE), n omoia kat
amo@aciel yia tnv TEMKA Snuocisuor) Touc.

ASPECTS

TanmpwTta Sokipia Twv ApBpwv armocTEANOVTAL GTOUG
ouyypageic mpog d16pbwon.

O katdhoyo¢ BIBALOYPAPIKWY avaPOopWV, O OTTOI0G
mepAapBavel 60eC TAPATIOUTTEG XPNOIMOTIOINONKav
napatiBetal oto TéAo¢ Tou dpbpou eviaia, padi
eMnvoy waoon kat Eevoyhwoon, we NG (A.P.A. 1994):

BiBAoypagia yia to AspectsToday

MA BIBAIA

Hernstein, R.J. & Murray, C. (1994). The bell curve: Intel-
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Ta dpBpa amootéANovTal 0TNV NAEKTPOVIKN
S1evBuvon: info@pekade.gr
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A new PEKADE
member!!!

PEKADE's friendly yet professional
approach means that teachers can call us at
any time for information or support. We're
here so that members get the help they
need exactly when they need it

.50 haﬂay
to be a Pekade

member...

loanna Psina has been a PEKADE
member for several years and is
now a Board Member of our
Assossiation

Help PEKADE grow!

2011 was an exciting academic year for PEKADE: we were involved in many of the
initiatives which are shaping language teaching and teacher development; we continued
new PEKADE networks countrywide and worldwide.

2012 is all set to be an even better year. It's the perfect time to build a bigger, improved
Association for language learning-and we would like to ask for your help in doing it.

We know from the feedback we receive how much you value your PEKADE membership,
and we'd like you to know how much we value you.

We all can benefit from everything the Association has to offer.

Did you know that most colleagues when asked why they hadn't joined PEKADE yet, they
replied “Because | wasn't asked"?

We would like all PEKADE members to ask non-members that question more often.

Discover how PEKADE can help you...

* You can become a member if you offer 30 Euros a year, less than 3 euros
a month

* You can receive our periodical ASPECTStoday at your home address

* You can participate in our seminars and conferences three times a year

...and boost your career and your performance as a teacher today
call (210) 3619500
email: info@pekade.gr

visit: www.pekade.gr




