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H uabnon arraitei Tnv evepyo Kai ETTOIKOOOUNTIKH CUUUETOXH

TOU uaénrn.

H uabnon givar mpwrioTw¢ uid KOIVwVIKN 6paaTnpiotnTa Kai

@]

O

O

O

n OUUUETOXN OTNV KOIVWVIKN (wh TOU OxO0Agiou &ivai
Baoikn yia va urrdpéer uadénon.

avBpwrtrol uabaivouv KaAUTELA OTAV CUUUETEXOUV OE
dpaoTNPIOTNTEG TTOU  Bewpouv  XPNOINES yia  ThV
mpayuariky {wn Kai EXOUV OxETN UE TNV KOUATOUPO TOUG.

VEEC YVWOEIC dououvral Tavw oTn Bacn twv 6ocwv non
karaAaBaivouue Kai TIoTEUOULE.

avBpwrrol uabaivouv aloTolvTaS ATTOTEAEOUQTIKES Kal
EUEAIKTEGC  OTPATNYIKEC  TTOU  TOUC  [BonBouv  va
karaAaBaivouyv, va OKEQTOVTaI AovyiKa, va
aTTOUVNUOVEUOUV Kal va AUvouv mTpofAnuara.

ualnréc mpémrel va éEpouv ¢ va oxedialouv Kai va
ITapakoAouBouv 1n udbnon rtoucg, Tw¢ va BETouv TouC
OIKOUC TOUC pHabBnoiakou¢ OTOXoUC Kal TTwW¢ va
dlopBwvouv Ta AGbn Touc.
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OpIouévee @OPEC n  TmmpoUTTapxouoa yvwaon UTTOpEl  vd
eUTTO0Iilel TO OPOUO TTPOC TH UABnon kar véou. O uabnrég
TPETTEl va PaBouv WS va EMAUOUV TIC EOWTEPIKEC
avTIQAOEIS Kal va avadolouv Tn yvwaon Toug.

H pabnon civar kaAurepn orav 10 UAIKO €ival opyavwuéVo
YUpWw arro YeVIKEC dpx€éC kal €€nynoeic avri va Baoilsrai
arnv  QrrouvnuUOVEUCN  QTTOUOVWUEVWY  OTOIXEIWYV  Kal
O1adIKACIWV

H espapuoyn twv yvwoewv O€E TTPAYUATIKEC OUVONRKES {wnc¢
givar anuavrikn

H udbnon eivai uia moAUTTAOKN yvwaoiaky 6paoTnpiotnTa Tou
aTTaITEl ONUAVTIKO XPOVo Kal eEA0KNON yia va apxioel va
ouyKporeital n emoeéIoTNTa O€ £va ToUEQ.

Ta oxoAcia mpérrer va dnuioupyouv 10 KAAUTEPO TTEPIBAAAOV
via tnv avamruén twv maidiwv AauBavovrag urmrown TiS
ATOUIKES DIAPOPES TWV TTAIOIWV.

H pabnon emnpealeral kaBopioTiKa arro tnv Ummapén KIvAQTowyv
via 1o yaénrn.



2xedlalovtac eptfariovia pabnonc

e Ol YeVIKEC apXEC oxedlaopoU eival amapaitntec, aAAa
OXL ETAPKELC

*H £peuva yla tn Stadkaolo amokTnong TS yvwaonc o€
£€ELOLKEUVUEVOUC TOUELC YVWOEWV TIPETIEL EMIONG vl
AndBel utoYin

-Sladopetikec pEBodol, Sladopetikol otoOYol O KABEe
nedlo, dtadopeTikn) opoAoyia

-UN-0LooONTIKEC EENYNOELC

-EUTTAOUTLOMOC EVAVTL avadlopyavwonc



MNpoBAnua EA otn pabnon evvolwyv Twv GuUOLKWV
ETILOTNUWY, TWV HOBNUATIKWY ...KoL AAAWV Ttedlwv

Exouv emnpeaotel ol SLOAKTIKEC TIPOKTLKEC TPOC TNV
katevBuvon tn¢ EA;

TL LIOTEVOUV OL EKTTOLOEUTIKOL;
-ULKPN N KalBoAou mpolmapyovoo yvwon Habntwv

-véa yvwon Oopettal otn Baocn tn¢ mpolnapXouvooc
LECW UNXOVLIOMWV EUTTAOUTLOMOU



Baowka EpwtApata

e ALOOLOKOALA TTLO TIPONYHUEVWV ETILOTNUOVIKWY Bewplwv
armo TNV apxn n oxL;

*[Mola n evdedelypevn oepa mapouoloong EVVOLWVY;

°[oltec oL peBodol OtOv Hla ETMLOTNUOVIKN Evvold
SladEpeL pLULKA oo TIC SLoLoONTIKEC;

* Molol oL pnxaviopot padnong;



ALOQPOPETIKEC TIPOOEYYIOEIC €EVVOLOAOYIKNG oaAAaync
> OLAPOPETIKEC TIPOOEYyLloelc otn dldaoKaAio

Eviaiec AovOaopevec €vvole¢ Tou  avtikaBiotavtal e
ETLOTNUOVIKA. OWOTEC OmnMOYPEl MEOW TNG  YVWOTLKAG
oUYKpPOUONC;

N

Muwat cuAdoyrn TOAAWV pUN-OXETWOUEVWY KOUUOTIWY YVwong Ttou
oTadLaKA CUVOETOVTIOL OE EMIOTNUOVIKA CWOTEC Bewplec uTo
NV enidpaon tn¢ SLdaoKaALOC

N

MoAUTIAOKOL OCUCTAMATO YVWONC OPYOVWHEVA OE HEYAA

EMEENYNUATIKA TTAAioLa TToU oTtadlakd avadlopyovwvovTol



ALOPOPETIKEC TIPOOCEYYIOEIC €EVVOLOAOYIKNG oaAAaync
——  Olawopetikec mpooeyylioelc otn dtdbaokoAla

e KA\aowknn nmpooeyyiton (Posner et al.): n EA meplhapBavel pa
opBoloykp Sladlkaola  AVTIKATAOTAONG EVVOLWY, MLKPO
XPOVLKO SLaotnua. / yvwoTK ) cUyKpouon

e Anoonaouatikn yvwon (diSessa): Oev  €xeL vonua va
avatpePoupe €va-€va T OMTOOTIACUOTO  YyVWwoNng Tou
antaptilouv tn StooOntikl Ouotkry, aAAd vo. CUVOECOUUE TIC
QTTOCTIOAOLOTIKEC YVWOELC

e Ocswpia MAatoiou: sival apyn kat otadlakn dtadikaoia, pLlkn
avadlopyavwon / yvwoTLkr) cUYKPOU O LE LETPO



ALOQPOPETIKEC TIPOOEYYIOEIC €EVVOLOAOYIKNG oaAAaync
R OLOPOPETIKOL TPOTTOL AVTIUETWITLONC

KAaolkn mpoogyylon: oTpaTnyLKEC Topaywyns dtapwviwy (r.x.
['VWOTLKI) OUYKPOUON-KPLTLKN WE UN-EMOLKOOOUNTLKA)

AMooTmaocuUaTIKAG yvwonc: epdaon oe SLaSIKAOLEC OUVEVWONG
KOlL EVOWMATWONG KOTAKEPUATIOHEVWY avTIANPewv-0ev e&nyel
nPOBAnuo aAAayng evvolwv

Ocwplia MAatoiou: eMolkodoOUNTIKA TTPOCEYYLON



AldbaokaAila pe otoxo EA

e A\apBavw vnoPn npoinapyovoa yvwon — Nwc;
e EurtAoutiopoc N Avadlopyavwon;

e Kivntpa

e Metayvwolakn Emilyvwon

e KATAAANAEC OTPOATNYLKEC HaBnoNnC

e QUOLOOTLKA KATOVONGON

* MaBntokevTpLKA TpoypappaTa



Avarmtuén HETAYVWOTIKWY SeELOTNTWV

e MetayvwoTtika evipepn StdaokaAia: S18A0KW OTOUC
LOONTEC METAYVWOTIKEC O€ELOTNTEC KOl TOTE VA TLC
XPNOLLOTIONCOULV. [1aTi;

- Minopeic va mpoBAeelc Tt Ua yivEL av KAVELC aUTO...;

- Eixe amoteAeoua auto mou eKAVEC, (AoUAeYE;)

- Mwc¢ epTaocec o€ auTO TO aoteAeoua; (Mwc to
gkava;)

- Exet vonuay,



*Evvola tn¢ oKaAWGLAC
Nwg,

MeTayvwoTikec O€e€lOTNTEC: OO UTIOVOOUMEVEC Kol
KOAULLEVEC O€ PNTEC Kol OaPELC....

->uvOnkec pabnong mou evBappuvouv to SLAAoyo otnv
opada €10l WOTeE va Mpowbouviol 0 cUAAOYLOUOC, O
oXeOLAOMOC Kal 0 EAeyxOC TNG 6pAONC HOG

- «2kEPpTopo dwvayta» (Ekbwvolpuevn okePn)



Ynootnpilovtog tn petafoon
OLTLO TOV ETEPO-EAEYXO OTOV AUTO-EAEYXO

TpPOMOL EVioXUOoNG TNEG LETOYVWONC KAl TG UToepLOMLIonG



Tt vat KOLVOUV Ol EKTTAULOEUTIKOL;

e Na MAQTE yLa TN HETAYVWON KOl T CUOCTOTIKA TNG Kol vor HLVETE XpOVo
OTOUC HOBNTEC VO avaLOTOXOLOTOUV

* Na LOVTEAOTIOLELTE TN METAYVWOTLKH 6pAoTNPLOTNTA YL TOUC MaONTEC

e Na {nTate amod Toug HabnNTEC va LOVTEAOTIOLIOOUV TN UETAYVWOTIKA TOUG
dpaotnpLotnta.

* Na €0TLALETE OTOV TIPOYPOALUATIONO, TOV EAEYXO KoL TNV afloAdynon Kata
N OLapkela Twv podnuatwy (Mwcg okedpteoal va SouAePelg; Mwe ta oG
e to MpOoPAnua; Mwc Ta mAYECG Ye To TTPOBANUQ;)

e Na OLOAOKETE OTOUC MAONTEC EPWTNCELC TTOU popoUvV va BETouv oTov
E£0UTO TOUC yla. va Tou¢ Ponbrioouv otov oxedLaopo, oTov EAEYYXO Kol
otnv afloAoynon tn¢ pabnong Touc.




2Xe&LOOUOC:
e TLelboug mpoPAnua eivat auto;

o Exw deLmapopola nipoPARpaTa oto apeABOV;

o Xpelaletol va £Xw TIEPLOCOTEPEC TIANPOPOPLEC yLaL vl UITOPECW VA AUOwW AUTO
10 TPOPANUQL;

e [lowo eiva 1o oxedLo dpaonc Hou yla TNV emiAvon avtou tou TTPoBARMATOC

‘EAgyyoc:

e Eipal olyoupog yla to TL KAvw;
e [lowa npaypata dev kataAapfaivw;
e [1000 KaAA AeltoupyoUV OL OTPATNYLKEG LOU;

o Xpelaletal va SoKIpaow pia SLadopeTIKT) TTPOCEYYLON;

AfLoAoynon:

e Exw Kataktnoel TI¢ mAnpodopiec mou eiya okomo va Habw;
e [lola eival ta o Baoikd onueio;
e [loLeg elvall oL OTPATNYLKEC TTIOU XpNnolponoinoa;

e [loLeg elvall OL OTPATNYLKEC TTOU AELToupynoav KaAd Kol Ba TIPETEL VL TLG
Bupapol yia tn enopevn popaq;

o TLypelaletoL va KAVW SLapopeTIKA TNV EMOUEVN Popa;



v Na ev3appUVETE T UETAYVWOTIKY SpaoTnplotnTa KOTd TN SIAPKELD TWV HOSNUATWY

e [lpwv aoxoAnbBeite pe autd to mMPOPANUa, okedteite TIC SLOPOPETIKEC OTPATNYLKES TTOU
EXOUHE OUINTNOEL OXETIKA LE TO TIWG VO SLAXELPLOTEITE TO AYXOC TWV HAONUOTIKWV.

e [lpw 10 &eKkivrioete BupnBeite va KATAPTLIOETE €va TTAAVO.

e KabBwc SoUAelEeTE MAVW OE AUTO TO KELPEVO otnV opada oac, Buunbeite va polpAaleote TIC
epUNVELEC 0O e Tat AAAO LEAN TNC opadac oac.

v Noa ev3appUVETE TOUC HOINTEC VO XPNOLUOTTOLOUV TIC YVWOELC TOUC yla TN padnon
e [wc maey,
e Eav autn n mpoogyylon dev Asltoupyel, unopeite va okedpteite AAAOV TpOTIO Val
TPOOEYYLOETE TO MPOBANUQ;

e Evtacel, ac otapatnoovpe dw yla pia otiyun. Oa nbeia va polpacteite poll pog mwg
EPYALEOTE TTAVW OE AUTO TO TPOPBANUO, WOTE VAL UTTOPECOUE VA TO OKEPTOUUE padl.

v Na xpnotuonolteite ti¢ a§toAoyHoEelg Twv uadntwv
e YTApXeL KATL TTOU O&V KATAAABALVETE YLl QUTO 1} KATL YLOL TO OTtOL0 BEAETE TTEPLOOOTEPEC
nAnpodoplec;
e BaBuoloynote 1o eninedo katavonong oac MAVwW O AUTO To BEuaL.

e OQuunOeite va XpNOLUOTIOL|OETE AUTH TNV avatpododotnon yLa va BEATLWOETE ToV
oxedlaopo oag yla To EMOPEVO Hadnpua.



Avamntuén Emotnuikng LeToyvwonc

2TOXOOHOC OTOUC TIEPLOPLOHOUC TNG yvwong, th Pefatotnta tng
YVWONG KAl TO KPLTAPLA YVWOoNG TTOU TIPETIEL VA LoXUOUV TIPOKELUEVOU
ol tenolBnoeLc va mpoodlopifovtal we yvwon,.

[oti;

Mwc yivetal n uetaBaon amo 1o va yvwplileL KAVEIC armAa OTL KATL Eival
aAnveia uexpt va aéltodoyei to av uropel va givaid.

«OE TIOLOL YVWON €Xw ipooPfaon Kat toco PEPaLOC Umopw va lpaty
«TIO00 CUYKEKPLUEVN UTTOPEL va lval n yvwon pou»
«TIWC UTTOPOUV VA EPUNVEUTOUV SLAPOPETLKOL LOXUPLOMOL yVWONEC»

Burr & Hofer, 2002
Hofer & Sinatra, 2010



Ertiyvwon tou KaTaoKEUAOLUOU XapaKTNPOL KaL TNG
afeBatotntoc TS yvwaong

Hofer (2004)
AéLOAOYNON TWV TINYWV TNC YVWONC

Mwc¢ o yvwpilw auto;
Mwc¢ taptalel UE TIC EUTTELPIEC LUOU;

KaBoplopoc Kpltnplwv TEKUNPLWONC TAC YVWONC
Koivw ottt auto givat aélomnioto;

Yrniapyouv eumeipika deboueva yia va umootnpiéouue aUTO TOV
LOYUPLOUO;

Mrmopw va cuu@Alwow Gewplio Kot EUTTELPLKA OEOOUEVA,

PuBuifovtac tn vonon KATA TNV KATAOKEUN TNG YVWONG
Mvwpi({w ooa MPEMEL va yvwpilw N TTPETTEL va yVwpPilw TTEPLOTOTEP,
Mwc¢ da 10 Katapepw;




EMETHMOAOIMKHE
ETOIMOTHTAL

To mmdi va KOTOvaRaEl T
QUaT) Ko Ta

.'llupu.l:mplu'm:ﬁnjg
EMOTUOVIKRS YWwang:

To mmdd kaTavoel O yia va

EIVaI Und amavTOT) e0pEns

NOPETAP TG TS = Eyel irTopia, efEARTOETD Ko Ba mpémel va ampileran oe
ETHICTHOVIES YV ahhilEl BeBoyiwa 10 omoia
(Gnhadd Tou tpdmou PE ToV |« Eivn dva avBpwmve, kovwvikd | EmaAnBedmeay Eoa amd
omoio SopEiTa, TR MENNALIIG TREMIOOOTEEC
ECEAICMOETOL EYWUPOTIOIENDN) (& givon peoa ouvBeleptvn pe my | QM0 pia gopéc

KOENUERIVOTT TG KaI TIG

avEPUTTIVES wiyKES oM

autEs opilowsal pEoa amo 1o

(WG K 10 povo

* pmopd va

avakoAupdelemvonBel amd rav

KOBEWD P MOpapeETIKD OO
To madi wa kaTavondel T | XopakTpomicd me To madi kaTavoel On pia
auvapukn aAkd Ko Ty EMOTTRUOVIERS YWwoTs: aapb» amvinon pmopei
afiéfam ian mg » 1 Emompn ompilea 1hoo oe | va akbdde vmb 10 pug
ETHICIHOVIKIS YVLOTE epmeipuxd Gefopva oo km om | vewy Sedopvwy km

ONuIUoYIOT TO KOl QOVIOOHD | FIORaTTPRRELY

& 10 AGBGS, r amaTuia Kol
Ciagavia amoseAaly CrgavTEg
guaTaned omy eBEhin me

EMIITMUOVICAE YWuaTg




[iari;

H mpoowrTikn £mIaThUOAOYIT

MTTopei va OUVOEETAlI AUECO N EPPECA PE TNV EVVOIOAOVIKN
KaTavonon Kar aAAayn

AnAadn
MTtropei va eutrodioel ) va OIEUKOAUVEI UE AUPECO 1 EUUECO TPOTIO
TNV €vvoIoAoyIKry) aAAayr) (OTTwG oupPaivel PE TIC OVTOAOYIKEG
mTpoutroB£oelc /  TremmoIOnoeIic AGAAa  Kal  GAAEC  TTETTOIBAOEIC
KIVNTIPIOU KA/} cuvaliobnuaTtikou Xapaktipa),

YIOTi
MTtropei va emnpealel aueca n €PPECA TOOO TO €idOC TWV
TTANPOPOPIWYV TIOU ETTIAEyOoVTAl ATTO TO QUOIKO KOl KOIVWVIKO-
TTOMITIOMIKO  TTEPIBAAAOV, OCO Kal TOV TPOTIO ME TOV OTIOIO
EPMNVEUOVTAI AQUTEC OI TTANPOPOPIES

Vosniadou, 1994, 2002, 2003; Voshiadou & Brewer, 1994: Posner & Strike,

1992: Pintrich,1999; Pintrich et al. 1993; Dole & Sinatra, 1998; Sinatra, 2002,
2005; Gregoire, 2005

(2TaBotrouAou & Booviadou, 2011)



eH miotn oe B€Bain yvwon odnyel otnv OlaotpePAwon Twv
nAnpodoplwyv yla va kataAnéouvpe o BePata cupnepaocpata (pn
KPLTIKN avaAuon Tng yvwaong).

*H nemoidnon otn ypnyopn uadnon ennpedlel TOvV TPOTO
eneéepyaociac twv  TAnpodopLwv (eAaxwotn  ouvBeon
nAnpodopLwyv) Kal Tov TPOMO Tou QELOAOYOULE TNV Katavonon
(umtepekTipnon).

e Mlo. KOVOTPOUKTLBLOTIKA emiotnuoloyia oxetiletal Betka e
SeELOTNTEC KOl OTAOELG ONMUAVTLKEC yLa T pabnon:

-KPLTIKN OKEYN

-autoppuOuLon

-YVWOTLKN gVEALELL

-LKOLVOTNTA VO KOWVWVW TLG LOEEC Lo
-LKOVOTNTO. CUVEPYAOLOC



H ovtoAoylkn) 6EOHEVON OE UL OUYKEKPLUEVN OTAON OXETIKA
ue tn BePfatotnTa TtnNC yvwong — »To NMw¢ avtilappfovoupoote
KoL OKEPTOMOOTE ylo TIC eumelpiec poc (Hofer & Pintrich
1997)

Miotn otnv moAumAokotnta yvwong — avayvwpeLon
MOANOTTAWY  OTTIKWY, €UKAUTTN OKEYnN, MeTaBaAAopevn
yvwon (Schommer-Aikins & Hutter, 2002)

Nw¢ OTa umopovoa va oxedlaow UE OTOYO Ul
KOVOTPOUKTLBLOTIKN ErttotnuoAoyia;



TAP
Thinking Across Perspectives
Clark Chinn (2003) http://rci.rutgers.edu/~cchinn/TAPhome.html

PRACCIS
Promoting Reasoning and CC In Science
Chinn & Buckland (2012)
http://www.praccis.org/

http://www.praccis.org/wp-
content/uploads/2019/12/PRACCISvideo.mp4

MUSE
Modelling for Understanding in Science Education

Stewart, Cartier & Passmore (2005)


http://rci.rutgers.edu/%7Ecchinn/TAPhome.html
http://www.praccis.org/
http://www.praccis.org/wp-content/uploads/2019/12/PRACCISvideo.mp4
http://www.praccis.org/wp-content/uploads/2019/12/PRACCISvideo.mp4

PRACCIS

Promoting Reasoning and Conceptual Change In Science

Scaffolds for Scientific Reasoning ~

Epistemic Scaffolds

Epistemic scaffolds support students as they learn to engage in more
sophisticated reasoning. In general, epistemic processes are processes
that people use to produce knowledge, understanding, models, arguments,
and other valued cognitive products. Our epistemic scaffolds are aimed at
supporting these processes as students create and evaluate scientific
models. Below we describe several forms of epistemic scaffolds that the
PRACCIS team and teachers have found to be effective.

The scaffold to the right is used in one of our lessons, Sam Spade (you can
find the complete lesson under “Sam Spade” in the Classroom Resources
section.) This lesson introduces students to one of our scaffold, the Model-
Evidence Link Matrix. Students learn to draw arrows of different types to
show whether evidence supports, strongly supports, contradicts, strongly
contradicts, or is irrelevant to two different models. They notice that these
diagrams get messy as more evidence is added, which motivates the mave
to recording arrows in a matrix, which you will see below in the MEL Matrix
section.

Evidence 1

Sam was seen by more than 10 ’

witnesses spendinga large
amount of cash at the horse
races the day afer ihe robbery

Evidence 2

The police dusied for I'Iﬂﬂﬂ'ﬁw‘s
ane hour after the burglary was
discovered Dne of Sam's
fingerprints was found on the
counter ol the store

Svidence 3

Blood was found on the broken
window broken by the burglar. The
typeof blood was Bpositive. Sam's
biood fypels Bpositive. About 5%
of Americans have B positive bood
fype Due to budgetcuts, the police
department could nol afford fo send
the biood from thewindow for DNA
lesting

Evidence 4
Sam (s 45 years old, Glest tal

andweighs 160 pounds.




Epistemic Criteria

In PRACCIS, epistemic criteria are shared, public standards that can be used to
judge the quality of models, evidence, arguments, and so on. For example,
epistemic criteria for evaluating models includes that good models fit the
evidence, including clear mechanisms, and so on. Classes develop these criteria
collaboratively and use them to evaluate their own and others' work.

Among the core PRACCIS scaffolds are scaffolds of epistemic criteria of quality.
These are the criteria used to judge the relative quality of the scientific artifacts
they consider, and they include:

Criteria for the quality of explanatory models - Scientists use a variety of
criteria for evaluating explanatory models—e.g., the scope and diversity of
evidence explained, the extent to which there is inconsistent evidence, the degree
of fit with evidence, the coherence of the model with accepted theories, its
fruitfulness, and the extent to which it can solve the empirical problems
confronting its rivals (Donovan, Laudan, & Laudan, 1988; T. Kuhn, 1977).

Criteria for strength or quality of evidence - Scientists also deploy criteria
for evaluating evidence (e.g., Kitcher, 1993)—e.g., evidence from studies that use
accepted methods is viewed as strong, as is evidence that is relevant and
verifiable. Evidence that discriminates sharply between two theories may be
viewed as stronger than evidence that is more ambiguous (Mayo, 1988).

Criteria for good arguments - Researchers who have studied scientists’
rhetoric have identified criteria that guide the construction of good scientific
arguments (e.g., Latour, 1987; Bazerman, 1988). Examples include the
anticipatory rebuttal of likely objections from opponents, the linking of a theory to
the empirical and theoretical work of others, the highlighting of methodological
strengths and weaknesses of evidence, and the elaboration of evidential and
theoretical connections.

Classes develop these criteria collaboratively and use

them to evaluate their own and others’ work.



PRACCIS

Promoting Reasoning and Conceptual Change In Science

Scaffolds for Scientific Reasoning ~

Argumentation (Reasoning) Stems

Building on previous work on accountable talk (Michaels, O'Connor, & Resnick,
2007), scripted cooperation (0'Donnell, 1999), scripted collaboration (Fischer,
Kollar, Stegmann, & Wecker, 2013), and guided questioning (King, 2002), we have
used what we call argumentation or reasoning stems to facilitate students'’
argumentation.

When students engage in argumentation, they may not know the best language
to use. What language, exactly, can one use to give and ask for reasons, disagree
politely with someone without insulting them, and so on? The issue of
disagreeing politely is particularly important, because students may refrain from
disagreeing with their classmates because they do not know how to disagree
without being rude (or they may disagree rudely on purpose). By becoming aware
of language they can use to engage in reasoned argumentation without attacking
others, students are better equipped to engage in argumentation.

In earlier implementations of PRACCIS, the teachers and the research team
developed argumentation stems that were provided to students. In later
implementations, we found that it worked much better when students developed
their own argumentation stems. The teacher collects their ideas on a poster
displayed in the classroom, and it then becomes a resource for students to draw
on as they engage in argumentation. The poster to the right shows the
argumentation stems developed by one teacher's students.
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PRACCIS

Promoting Reasoning and Conceptual Change In Science

Scaffolds for Scientific Reasoning =

EPISTEMIC SCAFFOLDS WORKING WITH SCIENTIFIC MODELS GENERAL SCAFFOLDS

Epistemic Criteria Choosing Between Two Competing Scientific ~ Motivational Scaffolds
Models

MEL Matrices Comprehension Scaffolds
Ruling Out Scientific Models

Argumentation (Reasoning) Stems Collaboration Scaffolds

Developing and Revising Scientific Models
Rubrics for Assessing Arguments

Developing initial models and then using
evidence
to choose among class models

= rqoiveed. —
criteria for evaluating explanatory models—e.g., the scope and diversity of - - [ @E’:‘g‘ S|
evidence explained, the extent to which there is inconsistent evidence, the degree i
of fit with evidence, the coherence of the model with accepted theories, its 4
fruitfulness, and the extent to which it can solve the empirical problems _ , =l e r—
confronting its rivals (Donovan, Laudan, & Laudan, 1988; T. Kuhn, 1977).

Criteria for strength or quality of evidence - Scientisis also deploy criteria
for evaluating evidence (e.g., Kitcher, 1993)—e.g., evidence from studies that use
accepted methaods is viewed as strong, as is evidence that is relevant and
verifiable. Evidence that discriminates sharply between two theories may be
viewed as stronger than evidence that is more ambiguous (Mayo, 1988).

Criteria for good arguments - Researchers who have studied scientists’
rhetoric have identified criteria that guide the construction of good scientific
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EKIotldEUTLKEC TPOCEYYLOELC TtpOC TNV EA

e Melwon  yaopaTtoC  QVOMECO  OE  OPXLKEC-
ETLOTNUOVIKEC Oewpiec (Greer, 2006; Greer &
Verschaffel, 2007)

e Yrioppntn memnoibnon ott n Swadikaoia pabnonc
eéellooetal apyilovtac amno amnAo npoc cuvoeTo.

* [Toltec OUOKOALEC TTPOKUTITOUV OTAV ELOAYOUE TIPWTA
QTTAEC EVVOLEC;
-emiiBePaiwon kat woyupormoinon  oLaoOnTIkwv
BewpLwv atdLwv



e Evouveldntn gvepyoToinon LLNXOWVLO LWV
avadlopyavwonc yvwong
-oUAAOYLOUOC PE Baon HoVTEAQ,
-XpNnon avaioylwy,
-ouvdeoelc SladopeTikwy Tedlwv

e AVamtuén HETAEVVOLOAOYLKNC ETTYVWONC

* EmlotnoAoyLKN EKAETTTUVON

e Avartuén de€lotNtwy mpoBeTkAC pabnonc



e EunpoBetn pabnon:

-ETlYyVWOoN Twv acuuPwviwy avapeoa o adeAeic Bewpleg Kal
ETILOTNMOVIKEC Bewpleg

-XpNon Ao MAvVw TPOC TA KATW, CUVELSNTWV UNXAVLIO LWV

e KOLVWVLKO-TIOALTIOMLKEC Tt PAUETPOL  (Hatano, 2005.
Hatano & Inagaki, 2003).

JUVOUOUOC KOLVWVIKOTTOALTIOULKWY KAl KOVOTPOUKTLBLOTIKWV
JTDOOEYYIOEWV

MNwc¢ n ypnon btaioyou ueaa otn taén unopet val
dleukoAuvel 1™ yvwotikn aldayn upeca  armo
KOVOTPOUKTLBLOTIKEC OLadOIKAOIEC



e YUAAOVYLKN KaTavonon HEow SlaAoyou

eJu{NTNON KOl ETILXELPNUATOAOYLA: ETILOTNHLKEG KO
KOWWVLIKEC Baoelc (Osborne, Erduran & Simon, 2004).

-ETILOTNMLKN  OTTIKA: EUKOLpleC vywa TmpoocPfacn o€
TTOANOLTTAEG e&ENyNOELC bALVOUEVWV/EUTIELPLKWV
dedopevwy

-KOLVWVLKN OTTTLKA: dnuLoupylol KOWWVLKOU TIAOILGLOU Ttou
evBappuvel To SLaloyo



e O uadntec va apyilouvv va AauBavouv vrtoyn touc to
ETMIYElpNUO KOTTOLOU dAAOU Kot aekoun vor dSnuLtoupyouv
Eva avtiUeTo enyelpnuo otav pnto EKTALOEUOVTOL VO
o kavouv (Goldstein, Crowell & Kuhn, 2009. Kuhn &
Udell, 2007. Nussbaum, 2003, 2005).

e Avadlopyavwon OxL HOVOo Twv «odeAwv» Bewplwv
TV podOntwy, aAAAd Kol TOU TPOTIOU TIOU OKEDTOVTIOL
Kol e Tov omolo avtihapfavovtat tn pabnon (Sinatra
& Pintrich, 2003. Vosniadou, 2003)



Hatano & Inagaki, 1991

Hypothesis-Experiment-Instruction (Itakura, 1962)

MNpoBANUa TTOAAATIAWY ETUAOYWV HE OVTLKPOUOUEVEC
EVOANOKTLKEC OTTOVTAOEL, - OVATIOPLOTOUV KOLVEC
MOPOVONCELC pHaBntwv

oo rteptBaAdov dltauoppwvw yla va oToxeuow OTNV
Katavonon;

[Motoc o poAoc tou eknatdeutikou,; (McNeill, 2009)



H evvololoylkn aAAayny Boaoilletol otnv KOWWVLKN
KOTOOKEUN KOl OVOKOTOOKEUN TNG TIPOOWTILKNG HOG
yvwone Meca amo  pla Stadlkaoia  SLAAOYLKNAC
emyepnuatoloyiag (Driver, Newton & Osborne, 2000.
Nussbaum & Sinatra, 2003)

MoAAarmAEC EPMUNVELEC EVavtL MELOVWHUEVWV
g&nynoswv (Monk & Osborne, 1997).



ICAP: Napadeiypata dpaotnplotntwy ava i6o¢ yvwotikn ¢ eurAokn¢ (Chi et al., 2018. Chi
& Wylie, 2014. Vosniadou et al., 2023)

Apadon MNabntikn Evepyntikn KovotpouktiLotikn ANMNAeTLSpaOTIKA
EUMAOKNA EUITAOKN EpmAokn EpmAokn
Akouyovtag |AkoUw Xwpic va kavw | EmavoAapfavw autd mou YképTopaL duvata Yrootnpilw Kot
pLo SLaAeEn otdnmote aAAo akouoo Ixeblalw oxedlaypappata | enyelpnuatoAoyw yla
Avtiypadw Bripata ALOTUTIWVW EPWTHOELG v anoyn pou oe
eMmiAuong Suadeg N LLKPEG
Kpataw avtoAetel opadEeC
ONUELWOELG
AwoBalovtag | Alafalw oAokAnpoto| Ymoypopuuilw AEEeLg kat Autoeg€nynon (self- Pwtdw Kal amavtdw o€

€va Kelpevo

Kelpevo amo péoa
Hou 1 duvatad, xwpig
va KAvw KAtL GAAo

TIPOTAOELQ
Kavw mepiAnyn
XpnoLUomolwvTag Ta
ONUAVTIKA onUELo TOU
KELLEVOU

explaining)
Evomolwvtag mAnpodopieg
arno ta Stadopa Kelpeva
Kpatdw onUelwoeLg pe Sika
Hou AdyLa

EPWTNOELS KATAVONONG
UE TO
ouvepyatn/leuvyapt
HOU

Mapatnpwvta
G €va Bivteo

MapakoAouBw xwpLg
va KAvw oTénmote
AaAAo

EnepPaivw oto Bivteo
KAvovtag mauvaon,
TtNYollvovTOg TO UIPooTa,
TIOW, TIOTWVTOG TIAAL
OUVEXELQ

EEnyw Tic 16€€¢ Tou Bivteo
Juykplvw Kot
avtutopaBAarAw TLC VEEG
nAnpodopieg ano to Bivteo
LE TIPONYOUUEVEG YVWOELG

Julntaw He to levyapl
HOU TLG OLTLOAOYNOELG
JUlNTALE YL TLG
OMOLOTNTEG KAl TLG
Slapopeg




2xedlalovtac avaAuTIKA TIPOYPOLLLLOTOL

O oxeblaopoc tng didaokaAlog Kol TwV AVOAUTIKWY TIPOYPOLUMUATWVY
nMPEMeL va AapPavel umoPn TOU TNV TOPELA TNG EVVOLOAOYLKAC
aAAaync:

°yLa va npoB)\ELIJEL KOL Vo €ENYNOEL T CUCTNUATIKA AABNn Kal TLC
TIOPOAVONOELC TWV HaBnTtwv.

eyl va €€nynBoulv oL avtL-dLooOnTIKEC EVVOLEC LLE TPOTIO TTIOU VOl
£XEL VONUA YLOL TOUC poBnTEc.

»[lpénet vae Bonda touc upadNTeC va avomtuéouv UETAYVWOLOKNA
EMiyvwon Kol KATAAANAEC OTPATNYLIKEC ylA CUOTNUATIKN Kol
eUtpodetn evvolodoyikn avadlopyavwaon



2yxedlalovtac nepfariovta pabnonc
* MepLoplopoc Bepatwy A.M.
*YelPA ATIOKTNONC YVWOEWV

e Ynuaoia aAANAeEapTNOEWV EVVOLWYV EVOC TOUED
T.X.

-oxAua ync kat Baputnta
-oxXAMa ync-nALlako cuotnua kot evaAlayr nUEpac/voxTag



 MMpoUmapyovoa yvwon padntwv

e ALEUKOAUVON METAYVWOLOKNC EMilyvwoncg: €kdpaon
EOWTEPLKWYV  OVOTTOPOAOTACEWYV  TOUC, oUYyKpLon
QVOTIOPOOTACEWV HE AAAWVY, YVWPLlw TL yVwpllw

e EvOappuvon pabntwv va £pYOVIOL OVTLUETWTIIOL KE TN
VEQ avTdLalodntikn yvwon / va Hnv €l0Aystol amid
wWC YEYOVOC



e [Tapoxn EUMELPLWV LLE VONUA, CUVOECN UE KOLVWVLKO-
TMOALTIOUIKO TIEPLBAAAOV  €KTOC OO TO OXOALKO
neppaiiov

e [VwOTLKN cUyKpouoN: TIPOOEXTLKA XpNon

* [Mapoxn LOVTEAWV Kol EEWTEPLKWY AVOTTOPOAOTACEWY

e EupUTEPN OTTTLKN



Ot uadntec npemnet va otdbaydouv mwc va CUUUETEXOUV
evepya otn OldbaockodAiad TwWV QUOIKWV  ETLOTNUWYV
aVaTTUOO0VTOC:

e Metayvwotiknl Emiyvwon (va yvwpllouv TIC OLKEC TOUC
LOEEC — vaL KATAVOOUV OTL OL LOEEC TOUC €lvall UTIOBEODELC
nou pmopouv va dtadevocBoulyv, va katavoolv TWE va
XPNOLUoTIoloUV oToLXELa yla va aéloAoyouv plo Bewpla
Kol Tw¢ vo avoBewpolv o Bewpiat utOo TO0 PWC
OTOLXELWV TTIOU TNV apdLofnTouv).

e MetayvwoTikee deflotntec (va poBaivouv mwe va
EAEYXOUV  TIELPOMOTIKA TIC LOEEC TOUC, TWC Vo
Slapopdwvouv UTTOBECELC, TIWC VA EEALYOUV TIELPOLUOTLKEC
ouVONKEC amo TIC UMTOBECELC TOUC, TTIWCE VA EAEYXOUV TNV
OUVETIELQ TOUC).



KovotpouktiLlotikn emotnpuoAoyia
yla TLIC PUOLKEC EMOTNHEC

VO KATAVOOUV OTL N yvwaon Ogv elvall amAn
BaowWlopevn oe dedopEva Kal olyoupn,

OAAQ

ouvOetn, Baowlopevn oe beec, poPAEYPELC Kall
ouvexeLla e€eAlooopevn Kat PeToBaAAOEVN




[Mwc Aettoupyel o paBntnC

e Evepyoc poAoc otn pabnon
e Ekdppalouv kal uTtootnpil{ouV TIC LOEEC TOUC

e Kavouv npoPAEeLc Kal UTTOOECELC KOl EAEYXOUV LECW
TELPAUATWVY

e AlaTuTWVOUV pNTA TLC WOEec Touc / EnmuxelpnuatoAoyio

e Xpion HOVTEAWV, aVAAOYLWV, OVOTTOPOOTACEWV KOl
LETPNOEWV



Napadeypa Avalutikov MNpoypappatoc

Vosniadou, S., loannides, C., Dimitrakopoulou, A., &
Papademetriou, E. (2001). Designing learning
environments to promote conceptual change in
science. Learning and instruction, 11(4-5), 381-419.

« 5" ka1 6" TGgN dNMUOTIKOU OXOAEiOU
*AoTpovopia, Mnxavikr, @epudTnTa Kal Oepuokpaaia, "YAN
8 eBOOPAdEC VIO KABE TTEDIO



[Tpoypappo OLOOoKAALOC TTOPATNPNOLOKNC ALOTPOVOULOC

Xe1pa 010 00KaALGS Eyxka01dpopéveg Awvaktikég [apepPaocers
EVVOLAV nenoL0 oIS
2ynuo I'ng Emineddtta KM: Movtého I'ng

E: Avtiinyn emumedotnrog

EM: Ydpdyeloc opaipa, Bivieo

IT: TTond1kd kapaft oty vOpPoOHYELD
2ymuo Ing kou Bapbtrto and méveo tpog KM: Xxitco evdg avBpdmov otnv
Bopvtyra TO KATO® Avotpario

E: ZonM o610 «kdtm» pépog e yng
I1: Moyvntik] vopdyeloc coaipa

I'n, ZeAnvn kou Hirog

Yyéon peyéboug ko
anOGTAOTG

KM: Movtéha g I'mg, Tov 'HAtov,
™me Zevng

E: Avtiinym nAov/ oeAnvng

EM: Movtéha kKiipokog

IT: Mroddvia kovtd/pokpid

Hlioxco Zdotnuo kot
Bapvtyra

I'emrevpikd mhavnTikod
oLOTN O

KM: Zkit60 nAMokod GuGTHHATOG
EM: dotoypagiesg, Pivteo, yapteg
[T: Enideién mepuwpopds ™G yng
yOopow omd tov ‘Hlope ™ ypnon
€VOG TOOKOV OLTOKIVITOVL (Y1) Ko
pog purdrog (MAtog)

Kwnoeig I'ng, Evalloyn
Huépog/Noyras kou
Evalloayn emoycav

Kivnon I'mg, 'HAov ko
Xeavng

Amootaon Xeanvne-Img
KAion tov a&ova g I'mg

E:E&nynon ™mg EVOAAOYTG
NUEPAG/VOYTOG KOL TNG EVOAAOYNG
TOV ENOYDOV

KM: Avaroapdotoon tov KiviGewV
meYNns

Il:  Emideién g  evorlloyng
NUEPOC/VOYTOS KOl TOV  ETOYDV
YPNOLOTOUDVTOS EVOL POKO KOL LU0
VOPOYELO Gaipa

KM: Kataokeury JOVTEAWV
E: Epwtioeig

EM: extraudeutika Méoa
: Meipduata



[Latl Ogv €lval LKOWVOTTOLNTLKOC O TP A& 00 LAKOC TPOTIOC
SO aoKAALOC;

AavOooEVEC TIETIOLONOELC EVaVTL
SLaPOPETLKNC TIPOOTITIKAC

['n amo TNV OMTIKN KATOLOU TToU (€L O€ QUTH KoL YN ATTO
TNV OTTTIKN EVOC QOTPOVOUTN

e KaTOVONON TIEPLOPLOUWY OPXLKWYV OmoPewv Kol
EKTLUNON TIAEOVEKTNUATWY OAAWV TIPOOTITIKWY KOl
ETILOTNHOVIKWYV Bewplwv Kal EENyNoEwv



* YTTOVOOUUEV  YVWOTIKA acupdwvia  (YvwoTikn
ouykpouon)

* Mwc Ba TNV eKUETAANANEUTEL O EKTTALOEVTLKOC;

* BLwvouv mavta ol pobntec tTn YyVWOTIKA cUyKpouon
WC ECWTEPLKN YVWOTLKN ooV PwvLa;

e EmLoTtnoAoyLKa KOl QVOTIOLP OLOTOLO LOLKAL
TPOATTALTOVU LEVAL



[lpoc T moU KaTeUTUVOUOIOTE,

e N fonBnooupe touc HABNTEC va KAVOUV PNTEC TLC
LOEEC TOUC KOl VO ATTOKTN|OOUV ETIYVWON QLUTWV

eNao touc evBoappUvoupe va Oleukpwilouv Kol vo
urtootnpilouv TIC LOEEC TOUC KOl VO EUTTAEKOVTOL OF
LLETOYVWOLOKEC oLINTNOELC YLOL QUTEC

eNao touc PBonBnooupe va Katavornoouv TIC LOEEC
AAAwV paBntwv kat va BAEMOUV TG AANEC TIPOOTITIKEC

e Noo TouC ekmaldbeUCOUE OTN XPNoN TELPAMATWY Kol
avaAoyLwv



Nepapatikn dtadkaoio pe pobntec tnc E
AnNUOTLKOU

e AladpopeTika emimeda ouvepyooiac (atopka, opodika
Ko Taén)

e E¢wTEpiKELON TWV AVATIAPOAOTACEWY UE OLAPOPETIKEC
nebodouc (mpodoplkad, yparmTa, KATOOKEUN LOVTEAWY,

(wypadleg)
*Eudaon otnv emeénynon twv GpaLvopEVWY
e [lelpapoTo KoL ToPATNPNOELC
* [lepLOPLOUEVOC POAOC TNC YVWOTIKAC OUYKPOUONG
e POAOC TWV HOVTEAWV



1.X. To LOVTEAOD TNC yNC wc ULl EAAETTIKN opaipa
urmopel va odnynoetL o€ MoAAEC mapavonoeLC
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Taén eAeyyou:
rnopadootakn dtdaokaAia
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[Telpopatikn opada:
E¢nynon ¢alvopeEVwWY yparmtwCe




Kataokeurn HOVIEAWVY




Erteénynon povteAwyv armo ta maldLa




Ot 6aokaAoL culnNToUuV TIC EENYNOELC TWV
oLd LWV




[Telpapata mou EMLOELKVUOUV TO OXETLKO
LeyeBoc Tou NALou Ko TNC oeANVNC
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Xpnon video: n yn amo to dlaotnua




Tt tiotevete ot kEpOilouV oL UaINTEC Ao
EVQA TETOLO TIPOYPAUUA,



Jkorto¢ t¢  Odaokadioc bev eivar n  amAn
avVTIKATAOTAON UloC Uewplac amo kamola aAAn,
aAda n dnutovpyia ULoC EUPUTEPNC ITPOOTITLKIC TTOU
JTEPLKAELEL TNV SUVATOTNTA KATAVONONC IToAAamAwy
eneénynuatikwy mAatoiwv



2uvoyilovtag...

Apyikéc «Pemplecy TOV LoONTOV

o [Iepreyouevo (Ilpovmobiceic, [Temobnoeilg, Nontikd Movtéra)
* Aopn
* Metayvoon

Emntoosic otn o100cKaAlo

* [Iepreyduevo - Pnty enynon

- QVTIUETOTIEL EOPALMUEVES TPODTOOETEIS Kol TEMO1ON0ELS,

- lopPover vmoOWn TIS VONTIKES AVOTOPATTATEIS TWV UOONTOV,
e Aoun - 2e1pd. amOKTNONG EVVOLDV OV EUTAEKOVTOL

* Metayvmon - Evvololoyikn) aAlayn Kol yvootikn eveléia
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