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2xESL0 padnuotocg
To yevikd mpo@iA Twv madiwv pe AI'A
OLYvwoTIKEG §eELOTNTES TWV TSIV ue ATA
OL YAwookég §e€LOTNTEG TWV TTALd LWV pe ATA

To yYAwoo1kd tpo@iA Twv matdiwy pe A.ILA. 0T0 TAALGLO TNG AVATITUELAKN G TOUG
Topeiag

e To yYAwoowkd mtpo@iA Twv matdlwv pe AI'A xatda v I[IpooyoAikn nAkia

e To YAwoowkd tpo@iA Twv matdiwv pe ATA katd tTnv ZxoALKn nAkia

e To yAwooiko po@iA twv matSiwv pe ATA katd v E@n Bk nAkia

O emmtwoelg ¢ Avamtuélakns FAwooIkng AlatapaxnG 0T OXOALKY
TPOCAPLOYT

e Ol aKaSNUATKEG ETILMTTWOELG

* OLKOWVWVIKOOUVALOONUATIKEG ETUTTITWOELG

e OLTOAVEG HAKPOYXPOVIEG EMITTTWOELG TNG ATA

Ol EMMTWOELS TWV TPAYUATOAOYIKWV SUGKOALWV 0T OYXOALKN TIPOCAPUOYT)

Zuvopn apbpa Kal EVTUTIO VALKO




To YEeVIKO PO A TWV TTALSLWV UE
A.l.A.




To yeviko npodiA twv matdwwv pe A.l.A.

o Ta modid pe ILA. €xovv eva

* TIPWTAPXLKO YAWOGLIKO TTPOLANUO
IOV 8€V ATOSIOETAL OE YVWOTIKA EAAEIUUATA, - OTIWG XOLUNAN
vonpoovvn -

1] 0€ VEUPOAOYIKEG SUCAELITOVPYIEG, OE ATIWAELX KOG,

N o€ EAAEWPT YAWOOIKA EUTTAOVTIOUEVOL TIEPLBAAAOVTOG KAl
YAWOGIKWV eVKALPLWV (Leonard, 1998).




OL YVWOTLKEC OEELOTNTEC
TwV rodlwv pe Al




4 N
Ol yvwoTLKEC Se€lotntec Twv TadLwv pe ArA

e Ta matdia pe A.ILA. €xovv PUGLOAOYLKO VONTIKO SUVAULKO.

e 00T000 KATIOWX UN YAwOOLKA eAAelppata (non-linguistic deficits)

umopel va cvvumapyovv ota madia pe A.ILA. oe peyaAvtepn
oLUYXVOTNTA ATIO OTL OTA TALOLA E TUTILKT] YAWOGOLKN aVATITLED,
OTIWG:

* (a) oTn BpoyLXPOVN VNN KL TN LVHN EPYAOLAG,
¢ (B) mVv vt U\TNJT] TOV 7\C')YOU (speech perception),

* () oTttikn eikOVa (imagery), KOL QVOAOY LKT)
OVAAOYLOTIKY /OKEYT (reasoning) (Joanisse & Seidenberg, 2003;

van der Lely, 2005).
(-
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Ol yVWOTLKEC de€loTnNTeC TWV TTaLdLWV e ATA

YEVIKA OVOPEPETAL OTNV
TPOoWPLV] amoBNKELON KoL  AVAKANGON  Un
LETAOYNUATIOUEVOV VALKOU — YIX TAPAOELYUQ,
otav eva maldl emavadapfavel avtoAelel avTd
IOV AKOVOE OUECWG TIPLV.

XPNOLUOTIOLELTOL YA Vv«
TEPLYPAYPEL TNV AMOONKEVOT KOl TNV avVAKANOM
VALKOU TIOV €XEL UTTOOTEL KATIOLX ETTECEPYATLA.




4 N
OL yVwoTIKEC Oe€LoTNTEC TWV TTaldLwv pe ATA

(ntetltal oo To Tadl va emavaAdeL pa oepa aplOUwy LE T
OELPA TTOV TOUG AKOVOE.

° apLOpwv:
(mtettal and 1o madl va emavaidfel Toug aplOpoVg pe TV
OVTIOTPOPN CELPA OTTO QUTNV TIOU TOUG QKOVUOE, KATL TIOV
ELVOL ATOTEAEOUA TNG UVNUNG EPYAOLNG, YIATL TO VAIKO TIOU
avaKoAElTaL £xel VTTOOTEL emesepyaoia — SnAadn, xel aAAdEeL

1 CELPA KoL OeV emavVaAAUBAVETOL NVTOAEEEL.
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e

OLyvwoTikec 6e€lotntec twv notdlwv pe ArA

e Kevtpiko (NTnua Suyoyvwpiag vmmpie n @uon tng
OXE0NC LETAEY SUOKOALWV TNG BPAXVXPOVNG UVIIUNG, TNG
Lvnung epyaciog kat tng ATA.
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Ol yvwoTLKEC Se€lotntec Twv TadLwv pe ArA

e Ta madiax pe A.L'A. Ta Kata@EPvoOLV ALYOTEPO KOAA OE LA
OELPA SOKLUOOLWV BpayxUxpovng UVNUNG Kol HVnung epyaociog,
OUYKPLTIKA HE TA TSI TUTILKNG OVATTUENG (Archibald &
Gathercole, 2006a” Montgomery, 2003).

e Ou mapamdvw OSvokoAie¢ Twv mawdwwv pe ALA. (va
ovykpatoUV BpoayvmpdBeopa mAnpo@opieg) dev meplopilovtal
Lovo oto AekTIKO LVAIKO (Archibald & Gathercole, 20062 Bavin,
Wilson, Maruft & Sleeman, 2005).
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OL yVwoTIKEC Oe€loTNTEC TWV Tt LWV pe ATA

* AV0 OUYKEKPLUEVEG SOKLHATLEC avadelyOnkav wg
KAWIKOL Seikteg yia tnv vmapén A.LL A.

N emovaAnym PevdoAe€ewv

AVAKANGOT TIPOTACEWV.

™




Ol YAwoolkeg de€lotntec
TwvV Ttadwwv pe A.l.A




Ol YAwoolkec 6e€LOTNTEC
Twv Tadtwyv pe A.l.A

e Ta madLa mov eivat mBavo va epgavicovy A.LA. eival
ekelva mov:

* kaBuvoTEépnoav va LA GOV

® TO HEOO UNKOG TWV TTPOTACEWYV TOUG OTNV TIPOCYOALKT)
NAia N TaV WKPOTEPO ATTO AVTO TWV GUVOUNALKWY TOUG

° glyav @PTWXO0 AEELAOYLO O€ OXEOT UE TOUG CLUVOUNALKOUG
TOUG




OL YAWOOLKEC HEELOTNTEC
Twv Tadlwyv pe A.l.A

* SUOKOAEVOVTAV VO KATAKTI)GOVV TOUG
YPOUUATIKOUG KAVOVEC.

e tapovoialov SUOKOALEC 0T PWVNTIKN
avTIANYM Kol 6T PWVOAOYLKN
KATNnyopLomoinon.




Ol YAwoolkeg 6€€LOTNTEC
TwvV tatdwwv pe A.l.A

e [Tapovold{ovv oNUOCLOAOYIKEG SUOKOALEG

* 'Exovy PTWYO KAL TTEPLOPLOUEVO AEELAOYLO, OE VYMANG
ovxvoOTNTaG Ae€eLS (Kuder, 1997),

e 'ExouV TIEPLOPLOUEVT) YVWOT TNG ONUACLOG TWV AEEEWV

e UV XPNOTM TWV YEVIKWOV OPWV «OUTO», «TETOLO» “thing’
or ‘stuft’ (Paul, 2007).

o Emcmg TAPOVOLA(OVV CUYVA 5UGKO7\L€§ oTnv KO(TO(VOT] on
Guvesru)v oSnyva OTNV KATAVONOT LETAPOPWYV KAL OTNV
avadu)ynon a@nynoewv (Kuder, 1997; Paul, 2007).
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4 OL YAWOGOLKEC HEELOTNTEC
Twv Tadlwyv pe A.l.A

e [lapovoialovv TPAYUATOAOYIKEG SUOKOALEG, TL.Y.

* 'Exovv 6uokoAia oty evapén kat oty Swatrpnomn pag culnmong,
LELWUEVT] EVALOON O OTIG AVAYKEG TOU KPOOTN (Botting & Conti-Ramsden,

1999).
* AUOCKOAEVOVTAL OTNV EKQPPAOT TNG ETLKOLVWVLIAKNG TTPOOEDTC
e 'Exouv SuokoAleg 0TO XEPLOUO TNG CLINTNONG

* Xapaxtnpiovral amo TePLOPLOHEVT TIPOPOPLKT) KoL GUVTOUT
ETKOLVWVIA, CUYXVA eTTavVaAApUBavopev.

e 'Exovv meplopiopévn omtikn emta@r) (Paul, 2007; Botting & Conti-Ramsden,
1999).
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Ol YAwookeg de€lotntec
TwvV Ttatdwwv pe A.l.A

e AvokoAgVovVTal VO KATOVONOOUV TI) VONTIKI) KATAOTAO
TOU GUVOULATTY) TOUG

e AvokoAgVovTal OTNV KENYNUATIKN] LKAVOTNTX TOCO OF
emimedo Katavonong 000 kKol oe eminedo €kppaonc. H
ToPATTIAVW SVOKOALX ETNPEALEL TN OXOALKY) TOUG aTtOS00
a@OV  ATOTUYXAVOUV O€ Habnuata TmTov  AamaltovV
QPN YT LATLKT) LKOVOTNTA 1] KATAVONOT) YPOATITOU KELUEVOU.




To YAwooLKO Tpo i Twv modlwv e
A.l.A.
Kata TNV MNpooyoALkn nAtkia




e

To YAwoo ko rpodiA Twv matdtwyv pe A.l.A. kata tnv
[MpooxoAlkn nAkia

e Awookn kabBvoTtépnon Kata TN Bpe@kn) nAKia (T.Y. TTPWTES
AEEELG)
* KaBuotépnon oTig KOWWVIKEG AAANAETIIOPACELS

e KaBuotépnon otnv avamtuén g opAlag, TG YAWGO G KAl
NG EMKOLVWVIAG

e Xpmnomn nyoAaAlag

e AuokoAleg oTNV KATAVONOT 1)/KOL TNV EKQEPOAOT) TOU AGYOV.
e AvokoAgvovTal va okoAovBNoovV TIG SLASIKACLEG TNG TAENG
* AUOKOAIEG OTIC KOLVWVIKEG TOUG AAANAETIIOpACELG

e YuvaloOnuatikes SuokoAies (ekpnéels Bupov, emBeTikOTNTA,
KOLVWVIKI] ATIOUOVWOoT)).




To YAWOGLKO TIPOPIA TwV TTatOLWV HE
A.l.A.
KOTA TNV 2XOALKN NALKLaL




4 N

To YAwoolko mpodiA Twv madtwyv pe A.lLA. kata
TNV ZXOALKN nALKia

e Av oL O8vokoAieg Oev  AVTIUETWTIOTOUV KOTA TNV
TPOOXOALKN NMAKia, Ta madiax Ba ovvexiocouvv va &£xovv
SUOKOALEG OTOV TPO@OPLKO AOYO KOL KOATA TN OXOALK)
NAlkia, oL omoleg Ba emektabolv KAl GTOV OTO YPATTO
AOYO.




e

\
To YAwoolko mpodiA Twv matdiwyv pe A.l.A.

KOTA TNV 2XOALKN NALKLaL

AvokoAleg oTov TTPOPOPLKO AOYO0 (KaTavonom Kol EKppaocn)

AUVGKOALEG OTNV TIPOPOPLKT) APTYNOT, OTNV TIEPLYPAPN UE akplBela Kal
aAANAovyia YEYOVOTWV 1) EPEBLOUATWV

AVoKOAlEG 0NV EKPPAOT LOEWV (TIEPLOPLOUEVEG LOEEC KL AEELAOYL0)
AVOKOALEG OTNV EVPECT) TWV KATAAANAWV AEEEWV Y va ek@pacTOVY
AmAn ovvtadn

AVOKOALEG TNV arkoAoL O TTOAAATIAWY 08N VLWV TAVTOXPOVA

ZNUAVTIKEG LV LOVIKES SUOYXEPELEG VI AEKTLKO VALKO

AvokoAleG oTOV YPATITO AOYO (0VAYVWON KOL YPATITY) EK(PAOcT)
AVOKOALEG OTNV AKOVOTIKN KATAVONOT)

AVGOKOALEG OTIC KOWVWVIKEG KAANAETILOPACELS LE TOUG GUVOUNALKOUG TOUG
KOL KOT EMEKTOOT) GTNV AVATITUEN KOLVWVIKWV OXECEWV

ZuvaloOnuatikEG SLUOKOALES (ekpNEelg BL OV, ETIOETIKOTNTA, KOLVWVIKT)

TTopOvVwWwon).
(- B




ErtutA€ov eAAelppoTa

e Ta modia pe ATA €xovv ocuxva SUOKOALEG KoL OTNV
KLV TLKY] TOUG VATITUEN, OL OTtoleG Oev evToTmi{ovTol
ue evkoAia (Cheng xa., 2009).




To YAWOGOLKO TIPODIA TwV TTatdOLwV HE
A.l.A.
Kata TNV EPnPkn nAwkia




e

To YAwoolko mpodiA Twv matdiwyv pe A.l.A.
kata tnv EdnBikn nAkio

e Av Oev mpayuatomomnBel Eykalpn moapEUBaon KATA To
SV0 TPONYOUUEVA AVATITUELAKA OTAOLN, Ol YAWOGOLKEG
SUOKOAleC Ba EYouv EMMTWOE KAl KOTA TNV
epnfeia, TO00 WG TPOG TIG LAOBNOLAKEG TOVG ETILOOCELS
000 KOl WG TPOG TIG KOLVWVIKOGUVALCONUATIKEG TOUG
OEELOTNTEG.
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e

To YAwoolko mpodiA Twv matdiwyv pe A.l.A.
kata tnv EdnBikn nAkio

Ot épnPot pe A.A. pmopel va ocuveyioovv va avTipeTwmilovv:
AVOKOALEG OTNV KATAVOTOT] TOV TIPOPOPLKOV 1)/KalL TOV YPATITOU AdYyoU

AvokoAgvovTal va avTIAN @O0V KAl VA THPAYOUV TLG TILO TUTILKEG LOPPES
(literate forms) TNG YAWOGAG (OTIWG 1) QLPT)YTOT), 1] ETILXELPT|LOTOAOY () (Paul,
2007).

dTwyn EKppaon

[Slaitepa eAdelppata 6To ypamto AGyo
[Teploplopévn pvnun ya AEKTIKO VALKO
AvokoAla otV akoAovOia odnyLwv

AvokoAleg otny epunveia mov amodidovv 0TI TTPOSAaUAVOVCES
TIANPOOPLES
MaBnolakeg SUoKOAieg

AVOKOALEG OTIG OEELOTNTEG TIOV ATIALTOVVTOL YIX Lo GUVOULALA (OTTWG
SlaTpaAyUATELOT), TEWB WS Kol AAAQ)
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" To YAWOOLKO TipodiA Twv Ttatdwv pe A.ILA. otnv ECIDF]BLKF']\

nALKLa
e AvokoAgvovToal va akoAovONooLvV TIG SLASIKOCLEG TNG TAENG

* AUOKOALEG OTN CUUUETOXN O€ CUINTIOELG TIOV ATTALTOVV KAAEG
YAWGOOLIKESG SEELOTNTEG (ETILXELPNUATOAOY ()

* AuokoAieg otnV eVpeon ATTOSEKTWYV TPOTIWYV YL TNV ETTLAVOT

eTIAVONG SLAPWVLWV TIOV TTPOKVTITOVV OTA TTAQLCOLA LG L
KOLVWVLKTG CLUVOVAGTPOPNS

o TuvaloONUaTIKEG SUOKOALEG (LOVAELA, XOUNAT) AVTOEKTIUN O,
AYX0G, EMLOETIKOTNTA, KOLVWVIKN ATTOUOVWOT))

* KolvwviKO amoKAELOUO KAL KOLVWVIKO AyX0G

o Auvinuevo kivéuvo yla ep@avion aAAwv YPuyxoAoyLKwyv
\. LOLTOPAX V. Y.




s

The Hidden Disorder: Understanding
Developmental Language Disorder

* https://www.youtube.com/watch?v=9b7Xp_0]J0oU




OL ETMUTTWOELC TNC AvarttuéLlakng
AWOGOLKNC AltaTapayng otn oXOAKN
TPOCAPHOY




s

Emumtwoelg s Avantuélakn s 'AwooIkng
AlaxtapayxnG otn oXOALKA TPOCapOYN
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OL emmtwoelg TS Avamtuélakns FAwooIkng
AlTapory”G 0T GXOALKY) TIPOCAPLOYT)

e O peA€teg Selyvouv ot n AI'A cuvumapyet
LE

°TIC paBnolokes OSVOKOALEC KAl TO

KOLVWVIKA TIpoBANLOTO OE EVA TTOGOOTO
ueExXpL Kot 60% (Paul, 2007; McArthur,

Hogben, Edwards, Heath & Mengler, 2000).




Ol akadNUAIKEC EMUTTWOELC TNC AlA
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Ol akadNUAIKEC ETUTTWOELC TNC ATA

AUGKoMag cTNnV AQVAYV®WOoT] KAl T1] Ypo@1] GTO
ANUOTIKO GYOAELO

*H ATLA. amoTEAEL ﬂocpocyovroc KLvéUvou yoo Ty
ELLPAVLION uoc@ncnoucoov SVOKOALWV CTNV AVAYVWOT)
KoL ™ ypa@n oto Anupotiko (Hooper et. al. 2002,
Connelly et. al. 2006).

e Taa YAwoolka eAAelppOTO OTNV npocrxo?\ucn nNAlKia
GUVSEOVTOLL HE OUVOKOALEG oOTNnV avayvwon, oT1)
ypo@n Kol oTta  poOnuoTiked  0To  ANUOTIKO
(BoywopovUkag k.a. 2007)
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Ot akaONUAIKEC ETUMTWOELC TNC ATA

AVGKOALEC GTIV AVAYV®WOT] KAL T1] YPAP1T) 6TO AJUOTIKO
OXOA£LO

To 50% twyv TALOLWV  TIOV Xocpamnpt(ovrou WG KaKol
AVOYVWOTEG £XOVV YAWOOLKA s)\?\stuuara IOV Gxa-:u(ovrou e
(pu)vokoyucsg, AEEO\OYLKEQ, GUVTO(KTLK.SQ duokoAieg, KabBwg kat
SUOKOALEG O0TNV KATAVONON TWV KEWWEVWY (Dockrell & Lindsay,
2003)

[lepimov  40-75% twv madlwv TPOOYXOAKNG nAkiag pe
y?\wGGLng dvokoAiec Ba avocTtrUEouv ocpyorspoc SUGKONSQ
oTnv ocvocvacm KaL B0 QVTIUETWTIOOVY YEVIKOTEPA SUOKOALES
OTLG aKkadNUAiKEG eTTIOO0ELS (Bashir & Scavuzzo, 1992).
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4 N
Ol akaONMOIKEC eUTTWOELC TNC ATA

AUVGKOALEC 0T YAWO OO KOTA TNV @M Pela

e Alaypovikeg €pevveg Selyvouv OTL ol SLOKOALEG
EULEVOLYV KOL apYOTEPA HEXPL TNV E@TBeia.

e Taa peyoAUtepa moldld UTOPEL va AVTILETWTL{OVY

SUOKOAlec o0e OAd Ta emimeda NG YAWOOOC
(KaAopotipng, 2000).
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Ot akaONUOAIKEC ETLITTWOELC TNC AlA

AUVOKOALEC 6T YAWOOX KOTX TNV £@PNPela

[Slaltepeg SuvokoAieg  mapovoidlovtal  OTO
Ae€lAoylo  (Johnson et al. 1999) otn ocwot
LOP@OAOYLKT) Xp1ion Twv pnuatwyv (Clahsen, et. al.
1997) kol O0€ KOTOLEG OUVTOKTIKECG OOUEG
(Norbury, et. al. 2001).

AUOKOAIEG OTIC  ETMIKOWVWVINKEG  OEELOTNTEC
geUUEVOLY UEXPL TNV e@nPeia (Beitchman et. al.
1996) kat tnv evAkn {wn) (Clegg, et. al. 2005).




Ot akadnUaikeC emumTwWoelc tTne ArA

AUVOKOALEC GTNV KATAKTIOT TOWV ApLOpwv

e Taa madlx pe yAwoolkeG SVOKOALEG avTIHETWTLI(OVY Kol
SLVoKOAlec pe TOUG aplBuove (aplOunomn, VTTOAOYLOTIKEG
SeELOTNTEG, TTivakes TOAAATAAGLAGHOV) (Donlan et. al. 2007.
Ralli & Charalampaki, 2015).




Ot KolvwVIKOGUVOLOONUATIKEC ETILITTWOELC
™c AlA
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Ot KolvwVIKOOUVOLOONUATLKEC ETILITTWOELC

™nc AlA

e Ta modid pe ALLA. aviikouvv o€ opdda vPmAoL KwvoUVou Yla
TAVTOYPOVY] EUPAVIOT KAl GAAWV PUXOAOYIKWV TPOBANUATWY, UE
TO TMOCOOTO CULUVVOOTNPOTNTAG VO KUUaVETOL o€ VPMAQ emimeda,
netadV 50% kat 80%.

* ZUUPWVA LE EPEVVEG:

* 10 50% TWV TALSLWV PE SUOKOALEG TNV AVATITUEN TNG YAWCOOG
£pavilouvoLVALOOMUATIKA TpofAnuata KoL
TPOBANUOTA CUUTIEPLPOPASG TPELS POPEG TIEPLOCOTEPO
o€ OXEon UE TO YevikO mAnBuopo (Goodyer 2000.
Benner et. al. 2002).
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Ot KowvwVvIKOOUVOILOONUOTLKEC ETITTWOELC

Tnc Al'A

* OL BaokeS PUYOAOYIKEG SLATAPAXES TIOV
ovvavtwvtol o€ Todid pe A.IA. elvat ol TapakaTw:

* ZuVaLCONUATIKEG SUOKOALEG
e Yuyikég dtatapayEg ayxougs, Kowvwvikn gofia, KatdbAupm

e [IpoBAUaTO CLUTIEPLPOPAS
o Alatapayn EAAELUUATIKYG TTPOCOXN G KAL VTIEPKIVI TIKOTN T
e Alatapaxn Staywyng
e Neavikn mapafatikotnTa

o
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4 Ot KolvwVviKoouvolloOnNUOTIKEC EMLITTWOELC
Tnc Al'A

* KOWVWVIKES SUOKOALEG TTOV UTTOPEL Elval

® EOWTEPLIKEVUEVEG 1] EEWTEPLKEVIEVES (Conti-Ramsden &
Botting, 2004).

* OL E0WTEPLKEVUEVEG SLOKOALEG TTEPLAOUBdvouV
OUUTIEPLPOPESG OTIWG

® KOLVWVIKI] ATTOOVPOoN,
® LOVOXLKO Tty VidL,

® AlYEG TTPO-KOLVWVIKEG AAANAETILOPAOELG,
IOV unopst v oSnynoouv o€ KaTaE))\ujm, avnovylia,

LOVOXLKOTNTA, KOWVWVLIKN XTTOUOVWOT) KOL XOUNAT] QUTOEKTIUNOT)

@ (Lindsay, Dockrell, Letchford, Mackie, 2002).
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Ot KolvwVvIKOOUVOLOONUOTLKEC ETIUMTTWOELC

™nc AlTA

e OL efwteplkevpeves  OVokKoAleG  TepLAauBdvouv
OVTLIKOLVWVIKEG CUUTIEPLPOPES OTIWG :

e eMIOETIKOTNTA,
® AVTLOETIKI) CUUTIEPLPOPQ,
® VTTEPKLVNTIKOTNTA KAl

o telBapykd TpoPATpata (Conti-Ramsden & Botting, 2004. Paul,
2007).
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Ot KolvwVLIKOOGUVOLOONUOTLKEC ETILITTWOELC TNG

Al'A

e [Tadid pe yYAwookeg SUOKOALEG oL VA Ep@avi(ouv
TPOBANUATA CUUTIEPLPOPAC OTIS TIPWTESG TAEELS TOV
AnpoTikoU (Lindsay & Dockrell, 2000).

e MeyaAog aptOuog mawdiwyv pe A.ILA. ovveyilel va
QVTIULETWTIL(EL KOLVWVIKEG SUOKOALEG KAl
TpofAnuata cuumePLPopas oto 'vuvaoto
(Redmond & Rice, 2002).
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O1 KolvwviKkoouvaioBnNUaTIKES ETTITITWOEIC TNG

Al'A

e [Taudtd pe AI'A yapaxktnpiovrtav amd KOLVWVIKT]
amopovwoT (Benner et. al. 2002). '

Kot avtiotpopa b ,

e 3/4 twv TadlwV TOU elyav  TPOLANHATA
CUUTIEPLPOPAS KOL CLVALCONUATIKEG SVOKOALEC €lyav
TTOAV ONUAVTIKA YAWOOIKA EAAELLUATAL.
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http://www.dreamstime.com/sad-unhappy-lonely-child-with-problems-thumb504995.jpg

OL TBavEC LAKPOXPOVLEC ETILITTWOELG TNC ATA

* Ol HEAETEG VO ELKVUOLV OTL

® 0L LPVTTLKEG OVUVETIELEC TTOV OUVOEOVTAL LUE

™V AT'A pumopel v EQILEVOVY KOL 0TIV
evnALkn (w1) (Tomblin & Freese, 1992. Reed,

2005)




Looking behind behavior!!
® https://youtu.be/ WTySmn_-X80

[o]

y2mate.com - Looking behind behaviour_WTySmn_-X80_144p 3gp




OL ETIUTTWOELC TWV TIPOYLOTOAOY LKWV
SUOKOALWV OTN OXOALKN TIpOCAPLLOYH




OL EMUMTWOELC TWV TIPOYLATOAOY LKWV
SUOKOALWV O0TN OXOALKN TtpoCapPUOYN

e T madlax pe mpaypatoAoylkeg  SuokoAleg  ouyva
TTaPovoLAlouV

* TIPOPATHATA CUUTIEPLPOPAS KL KOVWVIKOGUVALOONUATIKEG SuoKOALES
TIOV TTAPOVCLALOVTUL SEVTEPOYEVWG TWV YAWOOIKWV GVOKOALWV (Botting
& Conti-Ramsden, 2000).

e Ou Kowwvucsg SaEtornrsg ELVO(L GuprmKa MO0 PTWYEG OEF
OXEOT) UE T AAAQ O Kol €TTioNG elval AlyOTEPO ATTOOEKTA
KOLVWVIKA.

* AvokoAgvovTal va SHLOVPYNOOUV KAl va SLaTnprjoouy QLALES
KaBws Kol va elval LEPOG UG TapEaS (Paul, 2007).

(-
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~ ol ETILITTWOELC TWV TIPAYLATOAOYIKWY SUOCKOALWV h

oTN OXOALKN TtpooapPUOYN

e Ta mawdla SvokoAsvovTal OTNV oPNYNOT TOCO OF
ETITTESO KATOVONONG 000 KL O€ ETITESO EKPPAONC.

e Amotuyxdvouv otn Sounomn evog a@nynuatos eite
OXETIKA UE KATL TTOV akovoav 1 €dav 1 OXETIKA LE
KATL oV StafBaocoav.

e MmopoUv va QMAVINOOUV OE OUYKEKPLUEVEG
EPWTNOELS TOV QP YT LA TOG.
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4 N
OL ETUMTWOELC TWV TIPAYLATOAOYLKWV

SUOKOALWV O0TN OXOALKN TtpoCapPUOYN

e Emnpeadletal 1 o)oAlkr) TOUG €midoon

e ATTOTUYXAVOUV OTO HOONUOTH TTOU ATOLTOUV QMY UOTIKN
LKOVOTNTA 1] KATAVOTN O YPATITOU KELUEVO.

e AuokoAgvovTal va TEPLYPAPOUV KATL IOV Elval a@npnUEVO
KOL XPELACETOL KPLTLKT LKAOVOTNTA.

e AvokoAgVovTal OTNV EMAVOT LAONUATIKWY TIPOBANUATWY

(- y




\
OL ETUMTWOELC TWV TIPAYLATOAOYLKWV

SUOKOALWV O0TN OXOALKN TtpoCapPUOYN

e AvoKoAlx otV aAANAemiSpaom Le TOVG AAAOVCG.

e XpNomn aKATAAANAWY KOWWWVIKWV CUUTEPLPOPWYV OE
XWPOUG KAl KATAOTACELS (OYOALKO TTAQLCLO, KOLVWVIKEG
ekONAwoeLg, (MacCay, 2002).




8 WhatisSLI?

Children with SLI can
have a range of difficulties

[ struggle with reading
and writing.

I can't always say what
[ want to even though
I've got the ideas.

I can talk in sentences
but my speech can be
difficult to understand.

I can sound muddled and
disorganised so my
talking is difficult to
follow.

In most ways, I'm as able
as friends in my class.

What is SLP? 0\

[ can find it hard to join
in and work or play
with others,

I don't understand what
lots of words mean.

I might have behavioural
problems and get
frustrated or withdrawn.

[ am quite smart, so
even though I don't
understand the words, 1
watch so | know what's
going on.

Sometimes | know the
word | want but I just
can't remember it when
| need it

[ can't follow when

people say long
sentences - it's
confusing,




Living with Developmental
Language Disorder

® https://www. youtube.com/ Watch?V:KrOISXthVA




Yuvadn apBpa kal EVTUTIO UALKO




Conti-Ramsden, G., Mok, P., Durkin, K. et
al. (2019). Do emotional difficulties and peer
problems occur together from childhood to
adolescence? The case of children with a history

of developmental language disorder (DLD).
Eur Child Adolesc Psychiatry 28, 993-1004

https://doi.org/10.1007/s00787-018-1261-6




Giving voice to people with
developmental language disorder

https://www.rcslt.org/-
/media/Project/RCSLT/rcslt-dld-
factsheet.pdf



https://www.rcslt.org/-/media/Project/RCSLT/rcslt-dld-factsheet.pdf
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